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Dich cau c6 chira danh tir héa (nominalization) trong tai li¢u dia chat
bang phuong thirc dich bién doi tur loai (transposition)

Nguyén Thi Cuc” ,
Truong Dai hoc M¢ - Dja chat

TOM TAT

Trong cac vin ban chuyén nganh tiéng Anh, danh tir hoa (nominalization) 1a mot dac diém ngit phép néi
bat, gay khong it kho khan cho dich gia khi dich nhimg van ban nay sang tiéng Viét. Dya trén khung ly
thuyét dich thuat do Vinay va Darbelnet d& xuat, tac gia tién hanh khao sét, phan tich cac van ban dia chat
bang tiéng Anh va vin ban tuong duong tiéng Viét nham tim ra phuong thtc dich pht hop dé dich cac cau
¢6 chira danh tir hoa. Két qua nghién ciru cho thay nguoi dich thuong &p dung phwong thirc dich bién doi
tir loai (transposition) dé chuyen cum danh tir tiéng Anh sang cum danh tir (chiém 84%), dac biét khi cum
danh tir xuét hién trong cac dinh nghia, cac cum tach rdi, va trong cau c6 chii ngit gia There. Ngoai ra, cling
v6i phuong thirc dich bién di tir loai, danh tir hoa ciing dwoc dich bang cum dong tir tuong (ng trong tleng
Viét. Tuy dugc st dung it hon (chi v6i 16%), nhung cach dich nay lai pht hop véi 16i dién dat trong tiéng
Viét |a vu tién sir dung cum dong tir hon cum danh tur.

Tir khoa: danh tir hoa; tai liéu dia chat thiy vin; phuong thuc dich bién ddi tir loai

1. D3t van dé

Danh tir héa (nominalization) 1a mét trong nhitng dic diém ngit phap ndi bat cia cac van ban chuyén
nganh tiéng Anh, thuong gay khong it kho khan cho dich gia khi dich nhiing van ban nay sang tiéng Viét.
Trong nghién ctu nay, tac gia khao sat cac phuong phap va phuong thuc dich do Vinay va Darbelnet dé
XUAt, Va cac van ban dia chét tiéng Anh ciing nhu van ban twong dwong bang tiéng Viét nham tim ra phuong
thirc phi hop dé dich danh tir héa tir tiéng Anh sang tiéng Viét.

2. Coso'ly thuyet va phwong phap nghién ctiru
2.1. Co sé ly thuyét

‘Quan diém Ve dich thuat cé nhiéu géc nhin khac nhau, de~1n dén co nhiéu dinh nghia vé dich thuat nhung
diém chung van la tim ra sy tuong duong (equivalence) gan nhét vé nghia bang cach lya chon cau tric tir
vung, ngir phép, tinh hudng giao tiép va ngir canh van héa phu hop. Cac nha ly luan dich da d& xuat nhiéu
phuong phap/phuong thuc dich thuat khac nhau, dua trén co s& hai duong hudng dich thuét chinh 1a dich
ngit nghia (sematic translation) va dich théng bao (commnicative translation).

Trudéc hét, ta can phan biét hai khéi niém phuong phap dich thuat (translation methods) va phuong thirc
dich thuat (translation procedures). Peter Newmark (1988, tr. 81-93) cho rang “phwong phap dich lién quan
dén toan b vin ban, trong khi phuong thirc dich dwoc sir dung cho cau va cac don vi ngdn ngir nho hon”.
Khi dich cac van ban, cac nha dich thuat sir dung nhiéu phuong thirc dich khac nhau. Nhimg phwong thirc
dich nay la céc k¥ thuat duoc cac nha dich thuat &p dung dé dat duoc su twong duong khi chuyén doi y
nghia tir ngdn ngir goc (NNG) sang ngdn ngir dich (NND).

Hai nha ly luan dich thuat Vinay va Darbelnet (1989, tr.61-69) da gidi thiéu hai phwong phap dich la
dich truc tiép (direct translation procedures) gom ba phuong thiic dich vay muon (borrowing), dich sao
phong (calque), dich nguyén vén (literal translation) va dich gian tlep (oblique translation procedures) véi
bén phuong thirc dich bién dbi tir loai (transposition), dich bién déi cau tric (modulation), dich twrong
duong (equivalence) va dich thoat (adaptation).

Dich bién d6i tir loai (transposition) Ia hinh thirc dich khong 1am thay déi y nghia cua tir, nhung thay ddi
tur loai, tir vung ctia NNG sang tur loai, tir vung khac caa NND (Vinay va Darbelnet, 1989). C6 hai dang
bién ddi tir loai 1a bién dbi tir loai bit bugc, vi du: You are surprised as though the ghost appeared. / Anh
bdt ngo: cit nhur ¢é ma xudt hién y va bién doi tir loai ty do, vi du: There are many girls in the classroom. /
Trong 16p hoc c6 nhiéu né. Dich bién ddi tir loai bat buge dugc ap dung khi chi ton tai mot ngir phap duy

*Tac gia lién h¢
Email: nguyenthicuc.nn@humg.edu.vn
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nhét con véi dich bién doi tir loai ty do, ngudi dich ¢ thé bién ddi tir loai tu do dé 11 ndi duoc ty nhién
(Vinay va Darbelnet, 1989, tr. 61-69).

Danh tir hda (hay cum danh tir) A mot trong nhing dic diém ngit phap noi bat ciia cac van ban ky thuat
(Newmark, 1988). Danh tir héa (nominalization) thuong dugc dung dé dam bao tinh khach quan
(objectivity) va tranh tinh chu quan (subjectivity) cho cac van ban ky thuét; tir 46, tao nén tinh hinh thic
(formality), tinh r rang (clarity) va sy chinh xac (precision) cho van ban chuyén nganh. Ngoai ra, Halliday
(2004) coi danh tir hoa la tai nguyén ngir phap manh nhat dé tao ra an du ngir phap.

2.2. Phwong phap nghién ciru

Trong nghién ctiu nay, 70 cu tiéng Anh cé chira danh tir hda duoc trich dan tir gi4o trinh tiéng Anh
chuyén nganh dia chat thiry van c6 tén 1a Applied Hydrogeology cua tac gia C.W. Fetter, truong Dai hoc
Tong hop Wisconsin - Oshkosh, Hoa Ky; do nha xuat ban Waveland Press, Inc. tai ban lan thir 5 vao nam
2018. Vin ban tuong duong trong tiéng Viét dugc trich tir ban dich Bja chat thiy vén iing dung (tap 1 va
tap 2) cua cac dich gia Nguyén Uyén, Pham Thanh Hién va Pham Hitu Sy, duoc tai ban nam 2006 boi NXB
Xay dung. Nhém dich gia Nguyén Uyén, Pham Thanh Hién va Pham Hitu S§ nguyén la can bo giang day
cua truong Pai hoc Thuy lgi.

Téc gia két hop cac phuong phap nghién ciru dinh tinh va dinh luong dé thu thap, so sanh tai liéu hay
van ban chuyén nganh dia chét tiéng Anh va céc ban dich tuong duong trong tiéng Viét; tir do, phan tich,
t6ng hop dé tim ra phuong thirc hay tha thuat dich dwoc &p dung dé dich cau cé chira danh tir héa trong tai
liéu dugc nghién ciu.

3. Két qua va thao luan

Két qua nghién ctru da chi ra rang trong cac tai liéu tiéng Anh dia chat dugc khao sét, thay vi dung dong
tir hodc cum dong tir, ngudi viét thuong sir dung danh tir hoa (nominalization) (danh tir hay cum danh tir)
dé dam bao tinh khach quan va tranh tinh chii quan vi nhu thé tac gia s& khdng can dé cap dén tac nhan hay
ngudi thuc hién hanh dong trong cau. Chinh nhitng danh tir va cum danh tir nay da tao nén tinh hinh thac
(formality), tinh rd rang (clarity), ciing nhu sy chinh xéc (precision) cho vin ban chuyén nganh dia chat.

Khao sét cho thay nguai dich thudng &p dung phuong thire dich bién ddi tir loai (transposition) dé chuyén
cum danh tir tiéng Anh sang cum danh tir (84%) hoac cum dong tir (16%) twong duong trong tiéng Viét khi
dich danh tir héa (nominalization) trong tai liéu tiéng Anh chuyén nganh dia chit.

V6i phuong thirc dich bién dbi tir loai (transposition), phan 1én cum danh tir (nominalization) trong van
ban tiéng Anh (84%) duoc dich bang mot cum danh tir trong dwong trong tiéng Viét.

The peds have a specific orientation that forms the soil structure.
CAc hop thé c6 su dinh hwéng riéng hinh thanh nén cdu triic dat.

Cu thé, dich danh tir hda bang mot cum danh tir twong dwong trong tiéng Viét thuong duoc ap dung khi
danh tir hda xuit hién trong ba truong hop chinh sau day:

Trudng hop thir nhét 13 khi danh tir hda xuit hién trong cac cau dua ra dinh nghia vé cac khai niém hay
thuat ngir chuyén nganh dia chat nhu trong vi du sau:

The force potential is the driving impetus behind ground-water flow, and is equal to the product
of hydraulic head and the acceleration of gravity.

Thé lyc 1a nguon luc ciia dong niréc ngam va bang tich cua cét nuréc thiy luc va gia toc trong
luc.

Excess vadose water is pulled downward by gravity, a process known as gravity drainage.

Khi nieéc am Ciia dat duw thira thi bj kéo xuong duweéi do trong lire. P6 la qud trinh thodt nwéc
trong luc.

Truong hop thir Whai la khi danh tir hda cé trong cac ménh d8é phu thudc dung tach roi cac bo phan khac
cua cu bai dau phay. Cu thé, hay cung xem vi du sau dé hiéu rd thém hién tuong nay.

A flow net is especially useful in isotropic media; however, with certain transformations, it can
be used with anisotropic aquifers.

Luéi tham dac biet hitu dung trong moi truong ddng hwéng. Tuy nhién, véi mgt sé bién di nhat
dinh, n6 c6 thé dung cho cac tang chita nuoc di hudng.
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Cubi cuing 14 truong hop danh tir hda xuat hién trong cac cau ¢ chu ngir gia There nhu vi du sau déy:

There may be some physical manifestation of the discharging ground water, which can take the
form of a spring, seep, lake, or stream.

C6 thé ¢6 nhiéu biéu hién vat Iy ciia nueéc ngam thodt ra, nhwe mét mach nweéce, cho rd ri, ho hay
song.

Ciing v6i phuong thirc dich bién doi tir loai (transposition), cum danh tir tiéng Anh con dugc dich thanh
cac cym dong tur twong duong trong tiéng Viét di khéng phé bién nhu dich bang cum danh tir néu ¢ trén
(chi khoang 16%).

Fresh-water heads can then be calculated and used for the determination of hydraulic gradients
and flow directions.

Sau dé c6 thé xdc dinh cac ¢t nudc ngot va ding dé xdc dinh gradient thay lwc va hwdéng dong
tham.

Cedergren (1989) presents a complete discussion of the construction of flow nets, including those
in anisotropic media.

Cedergren (1989) dira ra mét sé phwong phap hoan chinh dé thanh 1@p cdc heéi tham, ké ca trong
moi truong di huong.

The meter can be calibrated for the soil type and, once calibrated, can be used for repeated
measurements at the same location.

Dung cu do ¢é thé dwoc hiéu chudn cho logi ddt va mét khi dé duoc hiéu chudn cé thé dung dé do
Igp lgi tgi cung vi tri.

The gravimetric water content of a soil sample can be measured directly by excavation of a soil
sample.

D6 dam khoi heong ciia mot mau dat c6 thé do truec tiép bang cach dao ldy mét mau dat.

Trong céc vi duy trén, thay vi dich cac danh tir “determination” va “construction” trong thanh “su/viéc
xde dinh/ thanh ldp/do dac/dao ldy” thi dich gia lai dich thanh cac cum dong tir twong duong trong tiéng
Viét 1a “xdc dinh/thanh ldp/do/dao ldy”. Tuy chi xuat hién véi ty 18 thap (16%) nhung cach dich nay lai
phU hop véi cach dién dat thong thuong trong tiéng Viét.

Ngoai ra, khi nghién ctru qua trinh dich cdu c6 chtra danh tir hda (nominalization), dic biét 1a khi cac
cum danh tir tiéng Anh duoc dich bang cum danh tir trong tng trong tiéng Viét, thi tac gia di tim thiy mot
s6 151 sai khi dich gia x4c dinh sai danh tir chinh (head noun) ciia cum danh tir. Cy thé, trong vi du sau day,
cum danh tir “the steady movement of ground water” nén dugc dich 1a “si chuyén dong on dinh ciia e
ngam’” thay vi “chuyén dong ciia nwée ngam on dinh”, vi tinh tir “steady” bd nghia cho danh tir “movement”
chtr khong bd sung y nghia cho cum tir “ground water”. Do d6, can doc k§ cac cum danh tir dé x4c dinh
cac thanh phan va vai tro ciia cac thanh phan nay trong cum danh tir dé c¢6 dugc cac ban dich chinh xéac
nhat.

If there is the steady movement of ground water in a confined aquifer, there will be gradient or
slope to the potentiometric surface of the aquifer.

Néu trong tang chita nuée bi chan c6 chuyén dgng ciia mudc ngam én dinh thi ¢6 gradient hay
do doc mat the cua tang chiva nuoc.

_T6m lai, trong hau hét céc truong hop (84%), danh tir héa trong tai li¢u tiéng Anh dia chat dwoc dich
bang cum danh tur tiéng Vi€t qua phuong thuc dich bién doi tir loai (transposition), dac biét khi cum danh
tir xuat hién trong cac dinh nghia, cac cum tach roi, va trong cau co chu ngit gia There. Ngoai ra, danh tur
hoa xuat hién trong tai li¢u duoc nghién ciru ciing dugc dich bang cum dong tir trong ing trong tieng Viét.
Tuy duoc sir dung it hon, nhung cach dich nay lai phu hgp véi 16i dién dat trong tiéng Viét 1a uvu tién su
dung cum dong tir hon cum danh tur.

4. Két luan

Dé dich cAc tai liu tiéng Anh chuyén nganh dia chat, dich gia can phai nang cao kién thirc vé tir vung
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va ngit phap cua tiéng Anh va tleng Viét. Khi dich thuat ngit chuyén nganh dia chét, can thiét phai sir dung
tir dién chuyén nganh dia chat c6 chét hr(mg cao, dac biét 1a d6i voi nhitng thut ngir déc thu trong linh vuc
dia chat. Doi khi, dich gia nén tham khao y kién, kinh nghiém thuc té cua cac chuyén gia dia chat dé co
dugc nhitng ban dich chinh xéc nhat.

Trong viéc dich cac cau c6 chira danh tir hda, dich gia nén doc toan bo cAu mot cach can than rdi xac
dinh céc thanh phén khéc nhau cua cau, dé tranh viéc hiéu 1am rdi tao ra cac ban dich sai hoac khong day
du. Nén dich cac cum danh tir hda tiéng Anh trong tai li¢u chuyén nganh dia chét béng cac cum dong tir
trong tiéng Viét bang phuong thiic dich bién doi tir loai (transposition) dé phu hop voi cach dién dat thong
thuong cua Tiéng Viét. Tuy nhién, cac cum danh tir héa xuét hién trong céc dinh nghia, cac cum tir riéng
biét va cac cau c6 chua ngir gia There nén duoc dich bang cac cum danh tir twong tng trong Tiéng Viét.
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ABSTRACT

Translating nominalizations in English geological documents by
transposition procedure
Nguyen Thi Cuc
Hanoi University of Mining and Geology

In English specialized texts, nominalization, a prominent grammatical feature, causes many difficulties
for translators. Based on the translation theoretical framework proposed by Vinay and Darbelnet, the author
investigated and analysed geological texts in English and equivalent Vietnamese texts to find a suitable
translation method to translate sentences containing nominalization. The study results show that translators
often apply the transposition procedure to convert English noun phrases into Vietnamese noun phrases
(accounting for 84%), especially when noun phrases appear in definitions, isolated phrases, and in sentences
with the empty subject There. Additionally, with the transposition procedure, nominalization is also
translated using corresponding verb phrases in Viethamese. Although less frequently (only 16%), this
method aligns well with Vietnamese expression, which tends to favor verb phrases over noun phrases.

Keywords: nominalizations; English geological documents; transposition procedure
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SAR SO VA TAI NGUYEN VO'I PHAT TRIEN BEN VIPNG (ERSD 2024)

NATURAL RESOURCES FOR
SUSTAINABLE DEVELOPMENT

Nghién ciru tong quan vé viéc sir dung tir dong nghia (synonyms)
trong day va hoc tir vung tieng Anh

Nguyén Thi Cuc” ,
Truong Dai hoc M¢ - Dja chat

TOM TAT

Trong nghién cau téng quan nay, tac gia sir dung phuong phép phan tich tai liéu détong hop cac dinh nghia,
quan diém cua cac nha nghién ciu ngon ngit ve hién tuong dong nghia (synonymy), cac phan loai cua tir
ddng nghia nhu dong nghia tuyét d6i (absolute synonyms), dong nghia nhan thic (cognitive synonyms) va
viéc sir dung tir d6ng nghia trong day va hoc tir vung tiéng Anh. Viéc sir dung tir dong nghia trong day va
hoc tir vung tiéng Anh da dwoc ching minh 1a mot phuong phép hiéu qua; dac biét 1a véi cac dbi tuong
ngudi hoc trung cp va cao cap. Ngoai ra, phuong phap nay s&é mang lai hiéu qua cao nhat néu duoc két
hop Vvéi cac qua trinh phat trién k§ nang ngén ngir khac nhu nghe, néi, doc, viét. Cudi ciing, bai bao dua ra
nhiing dé xuat, kién nghi dé nang cao higu qua cia viéc sir dung tir dong nghia trong day va hoc tir vung
tieng Anh.

Tir khoa: tir ddng nghia; tir vung tiéng Anh; ddng nghia nhan thirc; dong nghia tuyét doi

1. Pat vén dé

Tir ddng nghia (synonyms) thuong duoc hiéu 1a nhitng tir c6 cing nghia tir vung, nghia den, nghia gbc,
nhung khéc nhau ve€ nghia b1eu cam gan vai ngir canh sir dung. Vi du: frugal va stingy 1a 2 tir ddng nghia
vi déu mang ¥ nghia 14 rat cin than véi tién bac, nhung trong khi frugal mang nghia biéu cam tich cuc la
tan tién, thi stingy lai mang y nghia biéu cam tiéu cuc la ban tién. Cac nha nghién ciru vé& ngdn ngir cho
rang tir ddng nghia 1a mot phuong tién hiru ich dé phat trién vén tir vung ciia ngudi hoc tiéng Anh, dic biét
1a nhom nguoi hoc trung cap va cao cap (immediate/advanced learners) (Higa, 1963, Laufer, 1990, &
Webb, 2007).

2. Phwong phap nghién ciu

Phuong phap nghién ctu dinh tinh, cu thé 1a ra soét, phan tich tai liéu da duoc sir dung trong nghién cau
téng guan nay nham téng hop cac dinh nghia, quan diém cua nhiéu nha nghién ciru ngdn ngir ve hién tugng
ddng nghia, cac phan loai cua tir dong nghia nhu ddng nghia tuyét dbi, dong nghia nhan thirc va viéc sur
dung tir dong nghia trong day va hoc tir vung tiéng Anh. Tir do, tac gia dwa ra nhimg dé xuit, kién nghi dé
nang cao hiéu qua day va hoc tir vung tiéng Anh khi sir dung tir ddng nghia.

3. Két qua va thao luan
3.1. Pinh nghia vé tir dong nghia (synonyms)

Khéi niém vé tir ddng nghia da dugc nhiéu nha nghién ctru vé ngdn ngit nhu John Lyon, W. Kreidler,
Michael McCarthy, Norbert Schmitt... dé cap toi. Theo Kreidler (1998:97), quan hé dong nghia (synonym)
1a mot vi du vé su ké thira 13n nhau (mutual entailment), va tir dong nghia (synonyms) la nhiing vi du coa
su bao ham nghia (hyponymy).

Tir ddng nghia phu thudc vao ngir canh (context - dependent) va cac tir ddng nghia c6 mbi quan hé dbi
doan (paradigmatic relation) v6i nhau nén chung cé thé thay thé cho nhau trong mét bbi canh cu thé
(Palmer, 1981: 93; Bolinger & Sears, 1981: 123). Cruse (1986: 266) cho ring “céc tir ddng nghia phai c6
mirc do trung 13p ngit nghia (semantic overlap) cao va mirc do twong phan tiém 4n (implicit contrastiveness)
thip”. Hai tir truthful va honest 1a dong nghia vi chung c6 muc d6 tring 13p vé ngit nghia tuong ddi cao.
Cruse (1986: 267) ciing dé cap dén hai cach sir dung tir ddng nghia 1a (1) sir dung dé giai thich hodc 1am rd
nghia ciia mot tir khac, ching han nhu trong cau “he was cashiered, that is to say, dismissed”; va str dung
theo cach twong phan, ching han nhu ciu “he was murdered, or rather executed”.

*Tac gia lién h¢
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3.2. Pong nghia tuyét doi (absolute synonyms)

Cruse (1986:265) dé cap dén khéi niém “thang do tir dong nghia” (scale of synonymity) ma ding ¢ diém
cudi ctia thang do nay 1a nhiing tir dong nghia tuyét dbi (absolute synonyms).

Theo Lyons (1995:61), dong nghia tuyét ddi (absolute synonymy) rat hiém gap va phai dap tmg du ba
diéu kién sau: (1) tat ca cac Sc thai y nghia gidng hét nhau, (2) ddng nghia trong moi ngit canh va (3) tuong
duong vé mit ngir nghia trén moi khia canh y nghia, ca khi chiing mang tinh md ta va khong mo ta.

Collinson liét k& 09 diém khac biét c6 thé ton tai giira cac tir ddng nghia, nhur dugc trich dan trong Harris
(1973: 14-15);

= Mot thuat ngir thi tong quat (general), thuat ngir khac thi cu thé (specific) vé kha ning ap dung, vi
du: refuse/reject.

= M0t thuét ngir ¢6 cudng do cao (intense) hon thuat ngix khac, vi du: immense/great.

= Mot thuat ngir mang tinh biéu cam cao hon thuét ngir khac, vi du: louring/threatening.

= Mot thuat ngit ¢6 thé ham an sy tan thanh hozc chi trich trong khi thuat ngit khac mang tinh trung
1ap, vi du: thrifty/economical.

* MOt thudt ngir “chuyén nghi¢p” hon thuét ngir khéc, vi du: decease/death.

= Mot thuat ngir thudc vé ngdn ngit viét nhidu hon mét thuat ngir khéc, vi du: passing/death.

= MOt thuat ngir théng tuc hon thuat ngir khac, vi du: turn down/refuse.

= Mot thuat nglr mang tinh dia phuong (dialectical) hon thuat ngir khac, vi du: Scots flesher/butcher.

= MOt thuat ngir dugc tré em sir dung hoac dung khi ndi chuyén véi tré em, vi du: teeny/tiny.

3.3. Pong nghia nhan thirc (cognitive synonyms)

Cruse (1986: 270) chi ra rang néu hai tir c6 nhiing dac tinh ngit nghia chung nhat dinh thi chdng cé thé
dugc coi la tir ddng nghia nhan thirc (absolute synonyms). Nhidu nha ngdn ngit hoc da dwa ra khai niém vé
nghia nhan thirc (cognitive meaning) va nghia biéu cam (emotive meaning); trong d6, nghia nhan thtc c6
chue nang thiét yéu trong giao tiép ngon ngir (Webb, 2007).

Lyons (1968:449) cho rang céc tir mang tinh biéu cam gidng nhau thi s&¢ dong nghia vé mat nhan thirc.
Y nghia biéu cam c6 thé anh hudng dén viéc lya chon tir dong nghia trong mot ngir canh cu thé. Do do,
nhiéu nha ngir nghia hoc thuong dung thuat ngir “tir ddng nghia nhan thirc” thay vi “tir ddng nghia”. Hon
nira, Cruse (1986: 273) nhan dinh rang “néu hai tir dong nghia vé mat nhan thic thi chdng phai gidng nhau
vé dic diém ménh dé (propositional traits), nhung chung c6 thé khéc nhau vé dac diém biéu dat (expressive
traits)”. Vi du, father va daddy Ia nhitng tir ddng nghia vé mat nhan thac vi ca hai tir déu c6 nghia gidng
nhau, nhung tir daddy mang tinh biéu cam hon.

Cruse (1986:271) cho ring nghia ménh d& (propositional meaning) 1a y nghia quyét dinh cac diéu kién
chan ly (truth conditions) caa cau. Néu trong cau hoi, nghia ménh dé xac dinh pham vi phat ngon tao thanh
cau tra loi trung thuc; thi trong cdu ménh Iénh, né xac dinh pham vi hanh dong dugc coi la tuan tha theo
ménh Iénh (Cruse, 1986:271). Trong khi d6, nghia biéu dat (expressive meaning) truyén tai biéu cam, thai
d6 hoac “trai nghiém noi tim” (inner experience) (Alexander, 1969: 4). Alexander ciing phan biét ba loai
¥ nghia: khai niém (conceptual), biéu cam (emotive) va chu dong (active), twong Gng véi cac khia canh
nhan thuec, tinh cam va hanh dong trai nghiém (Alexander, 1969:3).

3.4. Y nghia ciia viéc hoc tir dong nghia trong viéc nang cao vén tir veeng tiéng Anh

Theo Tinkham (1993) va Waring (1997), viéc hoc céc nhom tir ¢o lién két vé ngir nghia kho hon vige
hoc cac tir khdng c6 lién két vé mat ¥ nghia va viéc hoc cac tur dong nghia c6 thé 1am giam kha nang tiép
thu tir vung. Higa (1963) ciing cho rang viéc hoc cac nhém tir ddng nghia ton nhiéu thoi gian va hay gay
nham Ian nhiéu cho ngudi hoc (nhu duoc trich dan trong Webb, 2007).

M&i quan hé ngir nghia giita c4c tir cang chit ch& bao nhiéu thi viéc hoc cac tir nay cang kho khin hon
(Higa, 1963). Ciing theo Higa (1963), gido vién kho c6 thé day céc cap tir ddng nghia cing nhau vi diéu d6
gy nham lan cho ngudi hoc va ngudi hoc khé c6 thé hoc cac tir ddng nghia cung nhau vi ho thiéu dong lrc
dé hoc cac tur truyén dat thong tin tuong tu. Do do, hoc tur ddng nghia nén ap dung voi ddi twgng nguoi hoc
trung cap hoic cao cap (immediate/advanced learners).

Bong ¥y Véi quan diém cua Higa (1963) Laufer (1990) nhan dinh rang tir dong nghia la mét trong bay
yéu td lién tir (interlexical factors) c6 thé 1am giam co hoi tiép thu tir vung vi hai ly do. Ly do tha nhét la
nguoi hoc thudng mac 15i khi sir dung tir ddng nghia vi mot s6 tir ¢6 thé dwoc thay thé cho nhau mot cach
hiéu qua trong mot s6 ngir canh nhung lai khdng higu qua trong nhiing ngir canh khéc. Vi du, hai tir strong
va powerful 1a ddng nghia, nhung chung ta thudng dat cau la the engines are powerful chir hiém khi dat
cau nhu the engines are strong; do do, hai tir strong va powerful chi ddng nghia véi nhau trong mot sé béi
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canh nhat dinh (Webb, 2007). Ly do thi hai 1a ngudi hoc & trinh d6 thap kho c6 thé hoc céac tir dong nghia
tiéng Anh vi ho can phai hoc céc nghfa cta tir.

Webb cho biét thém rang hoc tur co tur ddng nghia da biét s& nhanh hon hoc céc tir khdng ¢ dong ngh1a
vi ngudi hoc c6 thé chuyen kién thue vé céch sap xép ngir doan, lién két mo hinh va ngir phap cua tir cac
tir d0ng nghia d biét sang tir mai can hoc (Webb, 2007). Ong giai thich rang khi hoc mét tir méi khong cd
tir dong nghia, ngudi hoc thuong st dung kién thirc cua tiéng me dé vé tir va thong tin ngit canh dé hoc tir
d6. Mic du trong mot sé truong hop, su két hop kién thirc vé tir gilra hai ngon ngir ¢6 thé gitp hoc tir mot
cach nhanh chong, nhung qué trinh nay thudng mat thoi gian vi gan lién voi ngir canh (Webb, 2007). Vi
du, hoc tir revolver (sung luc) s& dé& hon tir spear (gi&o) vi revolver cd tir dong nghia gun (sting) duoc su
dung véi tan suat cao, thé hién kién thac tir vung cé thé ap dung dé hoc tir revolver. Tir revolver c6 thé
duoc thay thé cho tir gun trong nhiéu cau (Webb, 2007). Boi vi spear khong c6 tir dong nghia nao quen
thugc nén co thé can phai tiép thu lugng kién thirc tir vung 16n va do dé, viéc hoc cach dién dat tir nay trong
cau s€ kho khan hon.

Dé giai thlch cho y trén, Nation (2001) st dung khai niém “ganh nang hoc tap” (learning burden). Téc
giai nay cho rang nd luc hoc tap déi véi cac tir khac nhau va ngum hoc khac nhau la khong gidng nhau:
“Nguyén tac chung cua ganh nang hoc tap l1a mot tir cang thé hién cac khudn mau va kién thirc quen thugc
dbi véi nguoi hoc bao nhiéu thi ganh nang hoc tap clia ngudi hoc cang nhe bay nhiéu” (Nation, 2001: 23).

Nghién ciru tac dong cua tir ddng nghia déi vai viéc hoc tir vung, Web (2007) chi ra rang tir dong nghia
c6 thé tao diéu kién thuan loi cho viéc hoc tir vung vi diém sé caa ngudi hoc d6i véi nhiing tir ¢6 tir dong
nghia da biét cao hon dang ké so véi nhiing tir khong ¢ tir dong nghia. Két qua chi ra rang ganh nang hoc
tap ddi vai tir c6 dong nghia da biét it hon so véi cac tir khong c6 dong nghia vi cac dong nghia cd kién
thirc giéng nhau vé lién két ngir doan. Ong coi két qua nay 1a mot “phat hién rat hitu ich, cho thay ganh
nang hoc tap c6 thé 1a mot tiéu chi quan trong khi day va hoc tir vung” (Webb, 2007).

3.5. Mgt sé dé xudt, kién nghj khi si¢ dung tir dong nghia trong day va hoc tie veng tiéng Anh

Tir nhitng nghién ciru vé tir ddng nghia va tac dung cua tir ddng nghia trong viéc day va hoc tir vung
tiéng Anh, c6 thé it ra mot s6 dé xuét, kién nghi nhu sau:

Dau tién, s dung tir dong nghia nhu mot phuong tién day tr vung tiéng Anh nén duoc cac giao vién
tiéng Anh khai thac dé phat trién va mo rong vén tir vung caa ngudi hoc mot cach hiéu qua. Tuy nhién,
phwong phéap nay dic biét pht hop véi ngudi hoc tiéng Anh & trinh d6 trung cip hoic cao cép, vi ddi tugng
nay da hoc duoc rat nhiéu tir tiéng Anh va da c6 hiéu biét nhat dinh vé cac khia canh khac nhau cua tir nhu
¥ nghia, hinh thuc, lién két ngir doan va chirc ning ngit phap, v.v. Nhém ngudi hoc nay 6 thé phan biét
dugc sy khac nhau giita c4c tir dong nghia, dé sir dung hiéu qua trong nhiéu ngir canh khéc. Vi du, vai vén
tir vung phong pht, ngudi hoc ¢ trinh do trung cip hoac cao cap c6 thé phan biét cac tir dong nghia — father,
dad, daddy va st dung chiing dung theo ngit canh (trang trong hoac than mat).

Ngoai ra, gi4o vién nén khai thac tir dong nghia mot cach thich hop dé ma rong von tir vung tiéng Anh
ctia ngudi hoc nham mang lai két qua t6i wu. Gido vién nén ting dan lugng tir ddng nghia can hoc theo liu
tudi cua ngudi hoc. Do ngudi hoc nhé tudi thuong cam thay khé hiéu khi hoc tir ddng nghia va s& chuyén
sang st dung ngdn ngir me d¢ thay vi tir ddng nghia dé giai thich nghia cua tir méi; do vay, trong giai doan
bit dau hoc tiéng Anh, gido vién chi nén khuyén khich ngudi hoc hoc cac tir dong nghia vé& mat hinh thirc
va ngit nghia. Vi dy: tir nice c6 rat nhiéu céc tir dong nghia nhu incredible, super, wonderful, stunning,
brilliant, beautiful, fantastic, fabulous, v.v. V&i ngudi hoc nhé tudi, gido vién chi nén cung cdp mot sb tur
dong nghia cua nice dudi dang tro choi hodc cau db dé thu hat sy cha y. Trong khi do, dbi tuong ngudi hoc
trung cap hoic cao cap nén duogc khuyén khich sir dung cang nhiéu tir dong nghia cang tot vai sy tap trung
dac biét vao cac dac dlem ngir nghia, cu phap, ngir phap va phong cach bang cach dit cac cdu khéc nhau
dé thé hién su khac biét vé ¥ nghia ctia cAc tir ddng nghia tirc 1a hoc cAc tir dong nghia theo ngir canh.

Cudbi cuing, viéc day va hoc tir ddng nghia nén duoc tich hop vao céc ki ning ngdn ngit khac nhau nhu
nghe, noi, doc va viét va duoc coi 1a mot qué trinh dién ra lién tuc trong qué trinh tiép thu ngén ngir. Vi dy,
trong gio doc tiéng Anh, giéo vién hoi ngudi hoc nhirng cau hoi nhu: “What kind of revolver or gun is used
in the reading text?” or “What does the word resolver mean?” ...v.v. Bing cach do, gi4o vién dang sir dung
c4c tir ddng nghia tiéng Anh d biét dé giai thich nghia cta cac tir méi can hoc ma khong can giai thich
nghia tiéng Viét cua tir dé gidp ngudi hoc mad rong von tir vgng. Tinh hudng tuong tu ¢6 thé xay ra & bat
ky gior hoc tiéng Anh nao nham phét trién von tir vung cua ngudi hoc. Qua trinh nay dugc nhiéu nha ngr
nghla hoc goi 1a “hoc tir vung ngau nhién”, day 14 qua trinh tiép thu tir vung thuong xuyén va hiéu qua nhat
Vi ngudi hoc ¢6 thé 1am quen véi cac boi canh sir dung khac nhau ciia cac tir ddng nghia.

4. Két luan

Bai nghién cau tong quan ly thuyét nay nham muc dich tim hiéu tir dong nghia trong tiéng Anh, mot
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cdng cu manh mé trong viéc xay dung vén tir vung va anh huong cua nd dén viéc day va hoc tir vung.
Phuong phap ra soat, phan tICh tai liéu da duoc sir dung dé téng hop céac dinh nghia, quan diém cua nhiéu
nha nghlen ctru ngén ngir vé hién twong dong nghia, cac phan loai cua tir dong nghia nhu ddng nghia tuyét
dbi, dong nghia nhan thirc va viéc st dung tur ddng nghia trong day va hoc tir vyng tiéng Anh. Viéc st dung
tir ddng nghia trong day va hoc tir vung tiéng Anh da dugc chirng minh 1a mot phuong phap hiéu qua; dac
biét 1a v&i cac dbi tugng ngudi hoc trung cip va cao cap. Hon nita, phuong phap nay sé mang lai hiéu qua
cao nhét néu dugc két hop véi cac qué trinh phat trién ki nang khac.
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ABSTRACT
Using synonyms in teaching and learning English vocabulary - A
literature review

Nguyen Thi Cuc
Hanoi University of Mining and Geology

In this literature review study, the author uses a document analysis method to synthesize definitions,
views of language researchers on synonymy, classifications of synonyms such as absolute synonyms,
cognitive synonyms, and the use of synonyms in teaching and learning English vocabulary. The use of
synonyms in teaching and learning English vocabulary has been proven to be an effective method,;
especially for intermediate and advanced learners. Furthermore, this method will be most effective if
combined with other English skills such as listening, speaking, reading, and writing. On that basis, the
author makes suggestions and recommendations to improve the effectiveness of the use of synonyms in
teaching and learning English vocabulary.

Keywords: synonymy; English vocabulary; cognitive synonyms; absolute synonyms.
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E RSE HOI NGHI TOAN QUOC KHOA HQOC TRAI BAT
SAR SO VA TAI NGUYEN VO'I PHAT TRIEN BEN VIPNG (ERSD 2024)

NATURAL RESOURCES FOR
SUSTAINABLE DEVELOPMENT

Nghién ciru viéc dp dung chién luoc nghe hiéu tieng Anh
cua sinh vién Truong DPai hoc M6 - Dia chat

Lé Thi Thay Ha" )
Truong Pai hoc Mg - Pia chat

TOM TAT

Muc dich ctia nghién ctru ndy Ia khao sét cac chién lugc hoc nghe hiéu ma sinh vién da va dang ap dung tai
Truong Dai hoc M6 - Pia chit. Dir liéu khao sat thu duoc qua 187 sinh vién cho thay hau hét sinh vién
nhan thirc tam quan trong trong viéc phat trién ky nang nghe nén c6 xu hudng sir dung tat ca cac chién lugc
trong qua trinh hoc. Nhém chién lugc nhan thire duoc st dung véi tan suat cao nhét la 3,52, thap nhat Ia
nhom chién luoc x& hoi tinh cam, gia tri trung binh chi dat 3,33. Su khac biét & tan suat sir dung cac nhom
chién lugc gitra sinh vién nam va nit. Sinh vién nit ¢6 xu huéng st dung nhém chién luoc siéu nhan thic
nhiéu trong khi d6 sinh vién nam lai sir dung nhiéu & nhém chién luoc nhan thac. Két qua nghién ctru ciing
gitp cho nhém nghién ctru dé xuét luyén tap ap dung chién luoc tém tit bai nghe phan 3 bo luyén tap kiém
tra Preliminary English Test (PET).

Tir khoa: nghe hiéu; cac chién lugc hoc tiéng Anh; chién luoc tom tit

1. Pit van dé

Hoc tiéng Anh nhu mot ngoai ngir hién dang 1a mot trong nhimg uu tién hang dau trong hé thong gido
duc cua Viét Nam, ddc biét 1a tai cac truong Dai hoc va Cao dang. Viéc rén luyén ky nang giao tiép hiéu
qua cho sinh vién dugc coi 14 muc tiéu cbt 18i trong viéc day va hoc tiéng Anh, thu hat s quan tm cua
nhiéu nha nghién ctu va giéo duc. Mot s6 nghién cau tai cac trudng Pai hoc va Cao ding khdng chuyén
trong nudc cho théy, phan 16n sinh vién c6 du vdn tir veng va ngit phap co ban dé hiéu cac bai doc lién
quan dén cudc sdng hang ngay ¢ trinh do A2-B1. Tuy nhién, ky nang nghe noi clia cac em thuong khong
dat yéu cau trinh d9 A2 theo khung danh gia cuia Chau Au. Vi vay, dé nang cao kha ning giao tiép, truéc
tién can cai thién k§ niang nghe ctia ngudi hoc ngoai ngir.

Tai Truong DPai hoc Mé - Pia chit, cac giang vién tiéng Anh déu nhan thic rd tam quan trong cua ky
ning nghe hiéu va da ap dung nhiéu chién Iugc hoc ngoai ngir dé ting cuong hing tha va hiéu qua day hoc
k¥ ning nghe cho sinh vién. Du vay, két qua tir céc bai kiém tra ky ning nghe van chua dat yéu cau mong
doi cua gido vién. P& xac dinh nguyén nhan, nhém tac gia da tién hanh khao sat cac chién luoc nghe hiéu
ma sinh vién trong trudng dang ap dung. Giang vién tiéng Anh tai truong sé sir dung két qua nghién ciu
nay thiét ké cac chién lugc hoc tap pht hop véi trinh do cua tieng nhém 16p.

2. Co 56 ly thuyét va phwong phap nghién ciu
2.1. Hogt dgng nghe hiéu

Nghe hiéu 12 mot qué trinh phtc tap ma con nguoi tiép nhan va xir ly théng tin tir &m thanh ngon ngir dé
hiéu y nghia cta thong diép. Qua trinh nay bao gém nhiéu giai doan va hoat dong tam 1y, trong 6 nguoi
nghe sir dung céc ki nang ngon ngir va nghe dé giai ma 4m thanh thanh ¥ nghia ngon ngit. Cac budc chinh
trong quéa trinh nghe hiéu bao gdm: xac dinh muc dich nghe, tao hinh anh trong tri nhé ngan han, té chic
thong tin qua viéc nhan dién thé loai va chic niang, du doan va hdi tuong théng tin nén tang, xac dinh y
nghia, kiém tra thong tin dé luu vao tri nhé dai han, va loai bo théng tin gc da luu trong tri nhé ngan han.

K§¥ ning nghe dwoc phan loai thanh hai loai dya trén tinh hudng: nghe twong hd va nghe khong twong
hd. Nghe tuong hd xay ra khi nguoi nghe tham gia vao qua trinh twong tic, nhu trong cac cudc hoi thoai
truc tiép hodc qua dién thoai, noi ngudi nghe c6 thé yéu cau nguoi néi 1am rd, nhic lai hodc ndi cham hon.
Nghe khéng twrong hd dién ra khi ngudi nghe tiép nhan mot doan doc thoai, bai dién vin, hodc mot cude

* Tac gia lién h¢
Email: lethithuyha@humg.edu.vn
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hoi thoai khong tuong tac.

Nguoi hoc ngoai ngir tiéng Anh thuong nhan thiy nhiéu tré ngai trong qué trinh phat trién ki nang nghe
hiéu, chang han nhu khong kiém soat dugc toe do ngudi noi, khong 1ap lai duoc phén da nghe, vén tir han
ché, khdng nhan ra céc tin hiéu goi y, khong hiéu théng tin, thleu tap trung va thiéu thoi quen hoc tap
thuong xuyén. Dé khic phuc nhimg kho khin nay, nguoi hoc can xay dung nén tang kién thirc virng vé
ngdn ngir va vian hoa cua cac nudc néi tiéng Anh, tir do suy doan va tim ra thong diép ciia ngudi noi. Pong
thoi, viéc &p dung cac chién lugc nghe phi hop véi timg cap do va loai bai nghe s& gitp cai thién ky nang
nghe rat nhiéu.

2.2. Chién lwgc nghe hiéu

Str dung chién luoc nghe la mot phan guan trong trong viéc hoc ngoai ngir, gitp nang cao hiéu qua va
cai thien kha néng nghe hiéu giao tiép cua ngudi hoc, vi thé nhiéu hoc gia ngdn ngit da dua ra cac dinh
nghia vé chién lugc nghe hiéu dua trén quan diém nghién cau cua ho. Oxford (1990) dinh nghia chién lugc
nghe 14 céc hanh dong c6 y thirc ma ngudi hoc thyc hién dé thuan lgi héa viéc tiép nhan, luu tri, va sir
dung théng tin. O'Malley va Chamot (1990) md ta chién Iugc nghe 1a cic hanh dong cu thé ma ngudi hoc
&p dung dé hd tro qua trinh tiép nhan va xtr 1y thong tin. Vandergrift (2008) dinh nghia chién lugc nghe 1a
céc hoat dong tinh than c6 y thic nham cai thign kha nang hiéu khi nghe. Mac di méi nha nghién ciu c6
cach tiép can khac nhau, nhung ho déu dong quan diém rang chién lugc nghe bao gom cac phuong phap va
k¥ thuat cu thé giup ngudi hoc nang cao kha nang nghe hiéu.

Dé tao ra mot khung Iy thuyét rd rang gip giéo vién thiét ké cac bai giang, hoat dong nghe khoa hoc,
ddng thoi giup ngudi hoc chon lya va &p dung cac chién lugc nghe phii hop, nhiéu hoc gia di nghién ciu
phan loai cac chién lugc nghe. Brown (1988) chia chién luoc nghe thanh hai nhém chinh: chién luoc nhan
thirc va chién Iugc siéu nhan thic. Viéc &p dung linh hoat va thich hop céc chién lugc nay c6 thé gitip nguoi
hoc cai thién kha nang nghe hiéu, hiéu ré théng tin truyén dat, va nang cao ky ning tu hoc va ty danh gia.
Oxford (1990) d xay dung mot hé thdng phan loai chi tiét cho cac chién luoc hoc ngdn ngi, trong dé chién
lwoc nghe bao gdm ca chién lugc nghe tryc tiép va chién luoc nghe gian tiép, cting véi nhiéu chién lugc
phu nhu chién lugc ghi nhé, chién lugc nhan thie, chién lugce bu dap, chién lugc siéu nhan thic, chién luoc
tinh cam va chién luoc xa hoi.

Tuong tu, Vandergrift (2008) phan chia cac chién luoc nghe thanh ba nhém chinh va hai muoi hoat dong
cu thé, bao gom:

e Nhom chién lugc siéu nhan thirc: Cac hoat dong tri 6¢ gitp quan ly qua trinh hoc ngdn ngir, nhu
Iap ké hoach, cha y truc tiép, chd y ¢6 chon loc, kiém soat, danh gid, va nghe ¥ chinh.

e Nhoém chién lugc nhan thire: Cac hanh dong xtr Iy ngdn ngit dé thuc hién nhiém vu nghe, bao gdm
suy dién, tan dung kién thirc c6 san, tém tat, dich, 1ap lai, tham khao ngudn, ghi cha, quy nap -
dién dich, va thay thé.

e Nhom chién lugc xa hoi/tinh cam: Céc hoat dong twong tac va cam xUc gilp phuc vu muc dich
hoc tap, nhu yéu cau giai thich, hop tac, giam lo ling, va khich 1& ban than.

Phan loai chién Iugc nghe cua Vandergrift rat chi tiét va phu hop dé khao sét cac chién lugc nghe ma sinh
vién trong truong dang sir dung khi hoc tiéng Anh, do d6 nhoém nghién ctru da chon phuong phap phan loai
nay lam khung ly thuyét cho nghién ciru caa minh.

2.3. Phuwong phap nghién cuu

Nghién ctru duoc tién hanh bang phuong phép dinh lugng dé khao sét cac Chlen lugc ma sinh vién dang
&p dung trong qua trinh hoc k¥ ning nghe tiéng Anh. Bang cau hoi dé thu thap sé liéu cho phan nghién ctu
dya trén SILL (The Strategy Inventory for Language Learning) dugc xay dung bai Oxford (1990).

Dé phi hop véi tinh hinh thyc tai trong trudng, nhém nghién cau xay dung lai bang cau hoi bao gom 30
ciu lién quan dén muc dich hoc, thoi gian hoc, cac chién lugc nghe ma sinh vién ap dung va cac hinh thic
tu luyén. 187 sinh vién tir 4 nhom dang hoc tiéng Anh tai truong (Ky 2 nam hoc 2023-2024) dugc moi tham
gia khao sét. V6i nhirng cau hoi lién quan muc dich hoc, ngudi tham gia khao st ¢6 nhiéu hon mét su lra
chon va két qua duoc tinh theo ty 1& %,. Cau hoi duoc thiét ké theo dang yéu cau ngudi tham gia khao sat
tra 10i céc cau hoi vé tin suit sir dung céc chién luoc hoc ciia minh theo thang diém Likert & 5 mirc do:
khong bao gio (1 diém), hiém khi (2 diém), thinh thoang (3 diém), kha thuong xuyén (4 diém), thuong
xuyén (5 diém). Sau khi nhan lai phiéu diéu tra, nhém nghién ciru st dung tng dung Excel truy cap dir liéu
va xtr ly céc chi s6 theo ty 1& % va tinh gid tri trung binh. Gié tri nay s& tinh theo 3 cp do: 3,5 - 5 (sir dung
& mirc do cao), 2,5 — 3,4 (mirc do trung binh), 1,0 — 2,4 (mirc d6 thap).

Trong s6 sinh vién duwoc moi tham gia khao sat ¢6 100 sinh vién nam, 87 sinh vién nit, 33% sinh vién
hoc tiéng Anh tir 5-10 nam, 46% sinh vién hoc tiéng Anh tir hon 10 nam tr& 18n, 21% sinh vién hoc tiéng
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Anh tir du6i 5 nam. Biéu nay cho thdy sinh vién hoc tiéng Anh tir kha som, tuy nhién trinh d6 dau vao cua
cac em mai dung & cap dé A2 theo khung tham chiéu chau Au.

3. Két qua va thao luan
3.1. Muc dich va nhgn thirc vé tam quan treng hec tiéng Anh ciia sinh vién

Dix ligu khao sat cho thiy 61,4% sinh vién hoc tiéng Anh chu yéu vi nhu cau xin viéc sau khi tét nghiép,
44,9% hoc dé giao tiép véi ngudi nude ngoai, va 42,2% hoc dé vuot qua mén hoc bit bude trong chuong
trinh hoc. Ty 18 sinh vién hoc tiéng Anh véi muc dich nghe, xem phim va doc tai liéu tiéng Anh Ia thip
nhét, chi dat 35,2%. Khoang 18,7% sinh vién hoc tiéng Anh vi ca bon muc dich néu trén, trong khi khoang
10% hoc vi nhu cau xin viéc va giao tiép bang tiéng Anh khi can thiét. Rét it sinh vién hoc tiéng Anh vi ca
hai muc dich 1a vugt qua mén hoc bat budc va nhu cau xin viéc. Két qua nay cho thdy phan Ion sinh vién
nhan thirc rd tam quan trong cua tiéng Anh d6i véi tuong lai va co hoi viéc 1am sau khi tét nghiép, thay vi
chi hoc dé dat diém qua mén hoc.

Du nhiéu sinh vién hiéu rd rang tiéng Anh c6 thé can thiét cho cong viéc sau khi tot nghiép, phan lon
céc em lai khong danh du thoi gian dé nang cao kha ning nghe va néi. Hau hét sinh vién chi luyén tap tiéng
Anh trong cac gio hoc chinh khda hoac cac budi hoc thém tai trung tam tiéng Anh va khong tu luyén tap
néu khdng c6 yéu cau tir gido vién. Thai lwong hoc tiéng Anh tai truong thuong chi 1a 3 - 4 tiét moi tuan,
phan b déu cho tat ca cac k§ nang nhu nghe, ndi, doc, va viét, trong d6 k¥ nang nghe 1a tré ngai I6n nhat.
73% sinh vién tham gia khao sét cho rang k§ nang nay la kho hoac rat kho, va khéng c6 sinh vién nao cho
1a d& hozc rat d&. Theo nha nghién ctu Rost (1994), k¥ ning nghe 1a mot yéu té quan trong trong viéc dao
tao nguoi hoc ngoai ngir va co thé dy doan kha nang thanh cong trong viéc hoc ngdn ngir. Diéu nay co
nghia 1 néu sinh vién khong dau tu thoi gian nhiéu vao viéc luyén tap k§ nang nghe, ning lyc tiéng Anh
ctia cac em s& kho ¢ su cai thién dang ké.

3.2. Tdn sudt si dung cac nhom chién lirgc nghe

Bang 1 thdng ké vé tan suat sir dung cac nhom chién luoc nhan thic, nhém chién lwgc siéu nhan thac,

nhém chién lugc xa hoi/tinh cam. Nhin chung cac nhém chién lwoc déu dwoc sinh vién sir dung ¢ mirc

trung binh va cao. i ) )
Bdng 1. Tan suat st dung cac nhdm chién luoc

STT | Nhém chién lwoc Gi4 tri trung binh | Tan suét sir dung
1 | Chién lugc nhan thic 3,52 Cao
2 Chién luoc siéu nhan thac 3,48 Trung binh
3 Chién luoc x4 hoi/ tinh cam 3,33 Trung binh

Dir liéu tir bang trén cho thay véi ki nang nghe, sinh vién ap dung nhém chién lugc nhan thic nhiéu
nhat véi GTTB = 3,52, thdp nhat 13 nhém chién luoc x& hoi, GTTB = 3,33. Trong nhom chién lugc nhan
thirc, Chién lugc nghe y chinh, hiéu noi dung, ghi chép nhanh tir khéa, tém tit noi dung bai sau khi nghe
c6 mirc d6 sir dung thap nhat, chi 3,254) trong khi d6 chién lugc ¢é gang hiéu timng tir trong qué trinh nghe
lai dwoc sinh vién dung nhiéu nhat. GTTB la 3,789. Két qua khao sat nay ciing chiing minh rét ré vé két
qua khdng cai thién nhiéu sau mai lan kiém tra danh gia & cac bai kiém tra giita ky va cudi ky vi 4p dung
chién luoc khdng phti hop mic du da st dung chién luoc siéu nhan thic tap trung cao d6 khi nghe. Chién
luoc siéu nhan thac ty kiém tra danh gia sau khi da két thic phan nghe c6 tan suét sir dung thap nhét trong
nhém. Chi dat GTTB: 3.22. Két qua nay sat vai thuc té khi nhom nghién ctru diéu tra vé thoi gian tu 6n
luyén cuaa sinh vién. Hau hét cac em tra loi chi hoc trén 16p va vé nha khong tu thuc hanh, luyén tap. Biéu
nay tré thanh thoi quen khéng tét cho viéc hoc ngoai ngir va ciing c6 nghia 1a budc ty kiém tra danh gia s&
dwoc rat it sinh vién thyc hién. Véi nhom chién lugc X3 hoi/ tinh cam, chién lugc can hd trg tir phia ban bé
va thiy c6 dugc cac em mong mudn nhiéu nhat, GTTB = 3,839, thip nhat van 1a sinh vién thiéu tu tin khi
cho rang kho c6 thé hiéu noi dung chinh ciia bai nghe. Két qua nghién ciru nay gidp nhém nghién ctru khiang
dinh ring yéu té tm ly c6 anh huong rat I6n dén qué trinh hoc tiéng Anh. Suy nghi tich cyc vé viéc hoc
ngdn ngir thi c6 thé 1am ting dong luc, niém tin vao kha niang hoc tap va s tién bo nhanh chéng, nguoc
lai, suy nghi tiéu cuc c6 thé gay ra su tu ti va bo cudc.

Bang 2. Ty |é % chién lirpc nghe hiéu dwroc sir dung nhiéu nhdt va it nhdt

STT Chién lwoc Ty 18 %
1 | Em ¢6 gang dich tirng tir hoac ciu sang tiéng Viét khi nghe bai. 72%
2 | Em mong thay cb cung cap nhiéu ky niang dé nang cao kha ning 66%

nghe hiéu.
3 Em tép trung cao d§ khi nghe. 66%
4 | Em cb ging hiéu ting tir trong qua trinh nghe. 64%
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5 Em tim théng tin y chinh bang cach tra loi cau hoi. 42%

6 | Em kiém tra lai phan khdng hiéu trong qué trinh nghe. 41%

7 Em tu kiém soét do tap trung trong qua trinh nghe. 30%

8 Em thuong xuyén nghe bang dai, xem phim, nghe nhac tiéng Anh 18%
trén céc phuong tién truyén thong.

9 | Em ty tin khi c6 thé hiéu toan bo noi dung bai nghe. 17%

Két qua khao sat & bang 2 cho thay s6 sinh vién sir dung chién lugc ¢é gang dich tir trong qua trinh nghe
c6 ty 1é cao nhat, tiép dén chién lugc tap trung cao do khi nghe, ty Ié trong tmg cho mdi chién luoc la:
72%, 66%. Diéu nay ching to da phan sinh vién khang ty tin, thiéu von tir vung, kién thic vé cau tric cau
Va su sp xép tir trong cau chua chic, chwa nim bét dwgc cach tu duy theo ngén ngu dang hoc. Quan trong
hon nita 1a do théi quen dich tir tiéng Anh sang tiéng Viét trong qua trinh hoc nén cac em tlep tuc ap dung
chién lugc nay trong qua trinh nghe. Nhan dinh nay trang khép chién lugc tu tin c0 thé hiéu toan bo noi
dung bai nghe véi ty 1€ thap nhat: 17%. 66% sb sinh vién khao sat mong muén sy hd tro tir phia giao vién
dé cai thién k§ nang nghe trong khi d6 gan 60% sinh vién lai khong tu luyén tap, kiém tra muc do hiéu bai
sau mdi lan nghe. Theo nhom nghién ctru, cho du phia nguoi day lién tuc bo sung trang bi cac ky nang
chién luoc can thiét dé nang cao ky nang nghe nhung phia ngudi hoc khong tu luyen tap, kiém tra thi két
qua van khong cai thién nhiéu. Piéu cudi cling va ciing rat quan trong 1a hau hét sinh vién khong tu tao cho
minh co hoi dam chim trong khong gian ngon ngt, co nghia la cac em khong thudng xuyén nghe bang dai,
xem phim, nghe nhac tiéng Anh trén cac nén tang wng dung. Chi c6 18% sinh vién sir dung chién luoc nay.

3.3. Sw khéac biét trong céch sir dung cac nhom chién Iwec ciia nhom sinh vién nam va ni#

Bang 3 — Tan sudt st dung cac nhém chién Lot nghe hiéu cia sinh vién theo gigi tinh

STT Nhém chién lugc GTTB TSSD GTTB TSSD
Nam Nir
1 | Chién lugc nhan thuc 35 Cao 3,58 Cao
2 | Chién luoc siéu nhan thirc 3,37 Trung binh 3,62 Cao
3 Chién luoc xa hoi/tinh cam 3,26 Trung binh 3,4 Trung binh

Tir bang 3 c6 thé thdy rang, sinh vién nix c6 xu huéng sir dung nhiéu & nhém chién lugc siéu nhan thic,
sinh vién nam st dung nhiéu & nhém chién Iugc nhan thic. Sinh vién nit sir dung tat ca nhém chién lugc
cao hon nhom sinh vién nam, trong d6, nhém chién luoc siéu nhan thirc duoc sir dung cao nhit véi GTTB
(gia tri trung binh): 3,62. Nhém chién luoc x4 hoi/tinh cam c6 TSSD (tan suat sir dung) thap nhét & ca hai
nhom sinh vién. GTTB cua nhém chién luoc nay ddi véi sinh vién nam 12 3,26 va sinh vién nir 12 3,4. Trong
nhém chién luoc nhan thac, sinh vién nam it sir dung chién lugc ghi chép nhanh tir khoa trong qua trinh
nghe hon sinh vién nit. GTTB cua chién lugc nay twong tng véi giGi tinh nam nir 1a 3,33 va 3,6. Tuong tu,
mirc d6 cham chi thé hién rat rd & budc kiém tra danh gia sau mdi phan nghe giira hai nhoém sinh vién.
GTTB cua chién lugc ty kiém tra danh gia, sira chita 16i cia nhém nit 1a 3,4 trong khi d6 nhom nam chi
dat: 3,1. Nhin chung, sinh vién nir c6 xu huéng sir dung céc chién lugc hoc tap hiéu qua hon va cham chi
hon trong qua trinh hoc so véi sinh vién nam.

3.4. Pé xudt dang bai nghe tom tdt bang so dé tw duy ning cao hiéu qud hoc ki ning nghe

Sau khi khao sét cac chién lugc nghe ma sinh vién trong truong da va dang sir dung, nhém nghién cau
nhan thay rang rét it sinh vién ap dung chién lugc nghe tém tit. Chién luoc nay cé thé mang lai nhiéu loi
ich cho sinh vién, dic biét 1a khi ho ¢6 von tir con han ché. Bang cach sir dung chién lugc tém tat, sinh vién
c6 thé tap trung vao viéc nim bat noi dung chinh, phan tich, danh gia, chon loc, va ghi lai thong tin mot
céch d& hiéu va dé nhg, tir d6 phat trién tu duy phan bién. Hon nita, qua viéc tom tat, sinh vién c6 thé nhan
dién nhiing phan chua r5 va can tim hiéu thém.

Dé tang cuong hiéu qua day hoc trén I16p va khuyén khich sinh vién tu luyén tap theo cap hoic nhom,
t6i da thir nghiém chién lugc luyén tap nghe tom tat bang so do tu duy véi hai nhém sinh vién trong 8 tuan
(khoang 40 sinh vién). Mic du chwa c6 s6 lidu théng ké cu thé Vé hiéu qua, t6i da nhan duoc phan hoi khéa
tich cyc tir phia sinh vién. Dit liéu t6i sir dung la phan 3 trong cudn PET 1, 2, 3, véi cac bai nghe dai khodng
500 — 600 tir. Nhitng bai nghe nay thudng 1a doan doc thoai c¢6 chu dé da dang lién quan dén cuoc sdng
hang ngay va céc tinh hudng thuong gap, gitp sinh vién thyc hanh ki niang va hiéu ngdn ngir trong cac ngir
canh khac nhau.
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Quy trinh c4c budce t6i hudng dan nhu sau:

1.

2.

Noa

8.

Chia 16p thanh cac nhdm nhé khoang 4 sinh vién méi nhém, véi mét sinh vién lam truéng nhom
(trwong nhdm s& luén phién).

Gigi thidu chu dé bai nghe va yéu cau sinh vién doc ky huéng dan bai nghe. Dat khoang 5 cau hoi
vé noi dung lién quan dé gitp sinh vién tap trung vao céc thdng tin can thiét va du doan noi dung
chinh qua tir khéa va chu dé.

Mo file nghe. Sinh vién chti ¥ dén tir khéa va cum tir chinh lién quan dén céc cu hoi dé dy doan
noi dung tiép theo, duy tri sy chu y va hiéu sau hon.

Ghi cht nhanh cac diém chinh néu sinh vién gap kho khan trong viéc nhé toan bo thong tin, gidp
ho tra li cac cau hoi sau khi doan bang két thic.

Hiéu ngir canh ciia doan vin, bao gdm ai dang néi va noi vé diéu gi.

T6m tat va ghi nhé cac diém chinh da nghe theo nhom.

Guri file nghe trén nhom ZALO dé cac nhém nghe lai noi dung, kiém tra dap 4n va lam ban tém
tit bang so' d6 tw duy. M&i thanh vién lan lugt trinh bay ngi dung tém tat sau khi ca nhom da thong
nhat.

Trinh bay ban tém tit: Cac truong nhom s& Ién trinh bay ban tém tat caa nhom minh, va giéo vién
s& danh gia két qua.

Trong giai doan thir nghiém, nhém nghién ctu chi thyc hién cac buéc mau trong 2 tudn dau. Céc tuan
tiép theo, sinh vién tiép tuc thuc hién trén ung dung ZALO, va gi4o vién kiém tra muc d6 chuyén can va
hiéu qua cong viéc qua tng dung nay. Dudi day 1a két qua mot bai tap thuc hién boi mot nhom sinh vién,
véi phan 1d3m mau duoc trich tir phan nghe trong cuén PET 1.

>
go abroad & — intended /% months — end /- years

first job: family —— take care 3 childrens — under 1oy — busy

1 @k

after % months — ready a change —— dont want back home
applied in a hotel : receptionist — Practise my language
it good : own L in hotel — ‘m‘ “‘ i !‘:'@
hotel
E
manager ofer job “{! — belong to manager’s brother — work almost 1y
3 begin so hard : wake up so early — 4h every day — used to 6 finished 2pm

my parents thought — come home and proper job — o and rest

finnally applied for a job: Bank International in their department — practise my language

4. Két luan

Dua trén khao sét vé chién lugc nghe hiéu tiéng Anh cua sinh vién tai truong, nhém nghién ctru da rit
ra mot so két luan chinh:

Yéu té tam ly c¢6 anh huong I6n dén két qua hoc tap cua sinh vién. Suy nghi tich cuc vé viéc hoc
c6 thé nang cao dong lyc va niém tin vao kha ning hoc tap.

Thiéu co hdi luyén tap: Sinh vién khéng chu dong tao diéu kién dé ddm chim trong mdi truong
sir dung tiéng Anh, din dén co hoi va thoi gian Iuyen tap k¥ nang nghe con han ché.

Anh hwéng caa giéi tinh: Céach thuc sir dung chién luoc nghe c6 su khéc biét giita nam va nit.
Sinh vién nam c6 xu huéng sir dung nhiéu chién lugc nhan thire hon, trong khi sinh vién nit thuong
&p dung chién lugc siéu nhan thic.

Kha ning sir dung chién lwoc hoc tap: Sinh vién nir co xu huéng &p dung céc chién luoc hoc
tap hiéu qua hon so véi sinh vién nam.

Két qua nghién ctru da dan dén dé xuat &p dung chién lugc tom tit bai nghe tir phan 3 cuén PET cho cac
nhom I6p dang hoc tieng Anh & cac hoc phan 2 va 3 tai truong. ) i
Mac du nghién ctru dugc thiét ké theo phuong phap dinh lugng, nhung dbi twgng khao sat chi bao gom
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4 nhém sinh vién dang hoc cac hoc phan tiéng Anh 1, 2, 3 trong nam hoc 2023-2024. Do do, két qua nghién
cau o the khong hoan toan dai dién cho toan b¢ sinh vién hoc tieng Anh trong truong. Nhdm nghién ciu
hy vong sé& c6 co hoi khao séat sdu hon vé van dé nay trong cac hoc ky tiép theo.
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ABSTRACT

A study on the application of English listening strategies by students
at Hanoi University of Mining and Geology

Le Thi Thuy Ha
Hanoi University of Mining and Geology

This study was conducted to survey the listening comprehension strategies employed by students at the
University of Mining and Geology. Data collected from 187 students indicated that the majority recognize
the importance of developing listening skills and tend to various strategies in their learning process. The
most frequently used cognitive strategy group scored 3.52, while the least used was the socio-affective
strategy group, averaging 3.33. There were notable differences in strategy use frequencies between male
and female students: females tended to utilize metacognitive strategies more, whereas males favored
cognitive strategies. The research findings also suggested implementing strategy of summarizing listening
passages in the set of PET exams.

Keywords: listening comprehension; English learning strategies; summarizing.
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E RSE HOI NGHI TOAN QUOC KHOA HQOC TRAI BAT
SAR SO VA TAI NGUYEN VO'I PHAT TRIEN BEN VIPNG (ERSD 2024)

NATURAL RESOURCES FOR
SUSTAINABLE DEVELOPMENT

Thuc trang hoc ky ning noi tieng Anh
cua sinh vién tai Truong Pai hoc Mo - Dia chat

Lé Thi Thay Ha" )
Truong Dai hoc M¢ - Dja chat

TOM TAT

Muc dich ctia nghién ciru nay 1a tim hiéu thuc trang viéc hoc ki nang néi tiéng Anh ciia sinh vién tai truong
Pai hoc Mo Dia chit Ha Noi. Cudc khao sat da dugc thuc hién véi 187 sinh vién dang theo hoc mén tiéng
Anh tai truong. Két qua cho thay thiéu tir ving, kién thirc vé phat &m va ngit phép con han ché, thiéu tu tin
va lra chon chién lugc hoc khdng phit hop 12 nguyén nhan dan dén hiéu qua hoc tiéng Anh con han ché.
Bai viét cling dua ra nhitng goi ¥ nham cai thién k§ ning nay cho sinh vién.

Tir khoa: ki ning noi tiéng Anh; dong co; chién luoc

1. Pit véan dé

Nhan thtc rd vé tam quan trong cia k§ nang néi viéc hoc ngoai ngir, nhleu nghién ctru da duoc thuc
hién dé nang cao ky nang nay. Stephen Krashen (1998) da nghlen cliu su vé cac phuong phap nang cao
hiéu qua hoc k¥ nang noi. Ong khuyén khich viéc tao ra méi truong hoc tap thi vi va khong ép luc, gidp
ngudi hoc tiép nhan ngon ngir mot cach ty nhién, twong tw nhu cach ho hoc ngdn nglr me de, thong qua tiép
xUc véi ngir canh thuc té va giao tiép hang ngay. Ong ciing nhin manh rang viéc tiép xdc véi nhidu ngir
liéu tiéng Anh, nhu doc sach, b4o, xem phim, hodc nghe cac chuong trinh phat thanh, s& gitip ngudi hoc
phat trién k¥ ning noi mot cach tu tin va higu qua. Paul Nation (2001) cho rang dé c6 thé noi troi chay va
tu tin, ngudi hoc can xay dung maot vén tir vung phong phu, diéu nay gidp ho dién dat y twong rd rang va
hiéu qua hon. Trong nudc, Huyén (2000) chi ra rang so luong sinh vién dong, trinh d¢ khong dong déu,
anh hudng cua tiéng me d¢, phuong phap hoc tap khéng phi hop 1a nhitng kho khan khi day ky nang néi.
Téc gia dé xuat giai phép cai thién k§ nang ndy nhu luyén tap theo nhom va tham gia cac cau lac bo tiéng
Anh. Truong Tran Nhat Minh (2018) ciing dong tinh voi Huyén, cho rang sé lwong 16p hoc dong va trinh
d6 khong dong déu khién giang vién chi cd thé tap trung vao viéc day tir vung va ngit phap, rt kho khin
trong viéc t6 chirc luyén tap ki nang noi.

Nhur véy, cac nghién déu chi ra rang cai thién ki nang néi tiéng Anh can xem xét ca yéu t6 tir nguoi hoc
I3n nguoi day. Nhan thay nang lyc n6i tiéng Anh cua sinh vién trong truong con yéu, tac gia da thuc hién
khao sét thyuc trang hoc k§ nang néi cua sinh vién trong cac hoc phan tiéng Anh 1, 2, 3 vao ky II nam hoc
2023-2024 nham xac dinh yéu té anh hudng dén két qua hoc tap cua cac em. Két qua khao st s& gitip nhom
nghién ciru dé xuat céc giai phap khic phuc.

2. Co sé ly thuyét va phwong phap nghién ciru
2.1. Ky ndng noi

K§¥ nang noi tiéng Anh dugc hiéu ¢ nghia rong 12 kha nang dién dat y tuong, truyén dat thong tin, 1a kha
ning twong tac hiéu qua bang tiéng Anh. Theo Scott (2005), ni 1a mot k§ niang nhan thirc, trong d6 kién
thirc duogc tich Iiy tu dong qua viéc thuc hanh lién tuc. Tuong tw, Mazouzi (2013) nhan manh rang “céc
hoat dong danh cho ngudi hoc nén duoc thiét ké dua trén hai tiéu chi quan trong: kha ning néi luu loat va
d6 chinh xac cua 10i n6i. Kha ning néi luu loat 1a kha ning trinh bay van dé mot cach rd rang va mach lac,
bang cach két hop céc tir va cum tir mot cach hop ly, phat &m chinh x4c va sir dung trong &m cling ngit diéu
dé duy tri sy lién tuc trong giao tiép, tir d6 giir cho ngusi nghe khong cam thiy nham chan. B chinh xac,
nguoc lai, 1a mic d6 ma céu néi dap tmg dung cac quy tac ngir phap, ngir nghia va tr vung phu hop trong
ngir canh cu thé”. Vi vdy, gido vién nén chl trong ca yéu t6 chinh x4c va luu loat khi giang day ky niang
nay.

* Tac gia lién h¢
Email: lethithuyha@humg.edu.vn
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2.2. Mgt s6 yéu té anh hwong dén vigc hoc Ky ning néi tiéeng Anh
2.2.1. Béng co hoc tap

Dong co hoc tap dong vai trd quan trong va c6 anh hudng sau rong dén két qua hoc tap caa sinh vién.
Theo Gi Willis J. Edmondson (1997), dng co hoc tap 1a “su sin sang dau tu thoi gian, cong stc va cac
ngudn luc khéc trong mét khoang thoi gian dai dé dat dugc muc tiéu da dé ra.” Trong khi d6, Vil Diing
(2000) M ta dong co hoc tap cua sinh vién 1a “stcc manh tinh than” xuat phat tir nhu cau hoan thanh xuat
sac nhiém vu hoc tap va rén luyén. Dong co nay khong chi thic day su tich cyc trong hoat dong hoc tap va
nghién ciru ma con gitp sinh vién vuot qua khé khin dé dat dugc két qua tét nhat cd thé. Nhiing sinh vién
nhan thic rd gid tri cua viéc hoc ngoai ngir thudng co thai do hoc tap nghiém tac hon. Ho s& nd lyc va chu
dong tham gia vao céc hoat dong giao tiép va thuc hanh, dong thoi sin sang d6i mat véi nhiing thir thach.
Nguoc lai, nhitng em chi hoc dé dbi pho thuong chi hoc qua loa, dén 16p chi dé diém danh ma khéng thuc
su chd trong vao viéc hoc.

2.2.2. Méi truong hoc tdp

Mbi trudng hoc tap 1a yéu t6 thir hai anh huong truc tiép dén chat lwong day va hoc trong nha trudng.
Mot méi trudng hoc tap tét co thé kich thich sy séng tao, sy chu dong, va niém dam mé hoc tap, tir d6 giup
nguoi hoc khai thac va phat trién céc tiém néng san ¢d. Theo Lightbown (2000), viéc hoc ngoai ngir 1a 3
tiét hay 5 tiét mdi tuan trén 16p 1a khong du. Dé hoc ngoai ngit hiéu qua, nguoi hoc can ba diéu kién chinh:
thudng xuyén tiép xdc véi ngdn ngir qua viéc nghe va doc, co co hdi giao tiép bang ngon ngir véi nguoi
ban ngir hodc nhiing ngudi ¢6 trinh do cao hon, va cé nhiéu co hoi dé thuc hanh néi va viét bang ngoai ngi.
Dé dam bao ba diéu kién nay, nha truong can chi trong dén viéc trang bi day du sach tai liéu, phong hoc
va thiét bi hién dai, hé théng am thanh rd nét, cing véi hé théng mang 6n dinh dé sinh vién c6 thé truy cap
va tim kiém théng tin phuc vu cho viéc hoc mot cach d& dang. Bén canh co s& vat chat va trang thiét bi,
cach giao tiép gitra gido vién va sinh vién cling anh hudng dang ké dén qua trinh hoc ngoai ngit, dic biét 1a
ky néng noi. Kabian (2000) cho rang gi4o vién nén xay dung méi ‘quan hé than thién va ton trong vai sinh
vién, hiéu rd diém manh va diém yéu cuaa ting 16p hoc, tir d6 thiét ké chwong trinh hoc phti hop, hap dan
va thi vi. Biéu nay gitp sinh vién hang tha, say mé, va chi dong hoc tap hon.

2.2.3. Kién thic vé ngon ngiz

Kién thuc vé ngdn ngit, bao gdm tir vung, ngit am, ngit phéap va kién thirc xa hoi, ¢6 anh huéng truc tiép
dén két qua hoc ngoai ngit. Bé giao tiép hiéu qua, ngudi hoc can cé mot 1uong tir vung phong phu dé dién
dat linh hoat trong cac tinh hu0ng khéc nhau. Schmitt (2000) nhan manh rang "kién thac tr vung la cot 16i
cua kha nang giao tiép va viéc nam viing ngon ngir thir hai." Nation (2001) mo ta rang moi quan hé gitra
kién thuc tir vung va viéc str dung ngdn ngir 1a twong hd; nghia 1a, kién thuc tir vung khong chi gilp cai
thién viéc s dung ngon ngir ma viéc sir dung ngdn ngir cling gop phan lam giau vén tir vung.

Tiép theo, ngir am la yéu t6 quan trong giup ngudi hoc tleng Anh n6i luu loat nhu ngudi ban xu, tir do
lam cho viéc giao tiép tro nén dé dang hon. Hoang Trong Phlen (2008) cho rang: "Kién thuc nglr am hoc
rat Can thiét cho viéc day va hoc ngoai ngir. Néu ngudi day ndm viing ngir 4m va ngudi hoc co hiéu biét co
ban v& mon hoc nay, két qua hoc tap s& tét hon. Nguoi hoc khdng chi 'bit chudc' phat &m ma con tiép thu
mot cach ¢ y thirc, S0 sanh cau am cua tiéng ngoai quoc véi tiéng me de." Piéu nay c6 nghia la phat am
chinh xac gitp nguoi hoc ty tin hon trong giao tiép. Rén luyén ngir 4m va phat 4m ciing ning cao kha ning
phan doan tir vyng va hiéu rd hon khi giao t1ep

Ngir phép tiéng Anh ciing dong vai tro th1et yéu trong viéc giao tiép va viét. Ngir phap tao nén tang cho
ciu triic cau, gitip ngudi hoc biét cach sap xép tir ngir va cac thanh phan nglr phap khac dé truyén dat y
nghia mot cach rd rang. Cac loai cau nhu cau don, cau phuc, cau hoi déu c6 ciu tric va muc dich su dung
khac nhau. Hiéu ré vé ciu triic cau gitip ngudi hoc tranh nham 13n khi giao tiép, dong thoi ndm viing cac
nguyén tac vé thi, tir loai va ménh dé. Nhu vay, hé thong ngir phép khong chi 1a khung suon gitp sinh vién
dién dat y nghi chinh xac ma con dam bao sy mach lac va logic trong ngén ngi.

2.2.4. Chién lwoc hoc ngdn ngiz

Chién lugc hoc ngdn ngir dong vai tro thiét yéu trong qué trinh hoc tap. Theo Macaro (2001), chién luoc
hoc tap 1a phuong phap va quy trinh ma ngudi hoc sir dung dé cai thién kha ning niam viing ngbn ngir ma
ho dang hoc. Gani (2015) cho rang c6 rat nhiéu chién lugc va phwong phap hoc khac nhau, va hoc vién nén
chon nhitng chién lugc pht hop véi trinh d6 va kha ning tu duy & tirng thoi diém cu thé s& gitp viéc hoc
maot ngdbn nglr méi tro nén dé dang hon, ty chii hon va hiéu qua hon. Cac chién lugc hoc tap ngon ngir
thuong dugc phan loai thanh hai nhém chinh: chién lugc tryc tiép va chién luoc glan tiép. Nhom chién lugc
truc tiép bao gém cac phuwong phap ma ngudi hoc sir dung truc tiép trong qué trinh hoc ngdn ngir dich.
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Nhém chién luoc gian tiép: gom nhirng tha thuat tro gidp nhom chién luoc truc tiép.
2.3. Phwong phdp nghién ciru

Nghién ctru duoc tién hanh bang phwong phéap dinh lwong dé khao st nhiing yéu t anh hudng va cac
chién lugc ma sinh vién dang ap dung trong qua trinh hoc k¥ ning néi tiéng Anh & truong Dai hoc Mo -
Dia chat. Bang cAu hoi dé thu thap sb liéu cho phan nghién ctiu dua trén SILL (The Strategy Inventory for
Language Learning) dugc xay dung boi Oxford (1990).

Dé ph hop véi tinh hinh thyc tai trong treong, nhém nghién ciu xay dung lai bang cau hoi bao gom 30
cau hoi lién quan dén dong co, muc dich, chién luoc hoc ma sinh vién ap dung cho ki ning noi tiéng Anh.
187 sinh vién tir 4 nhém dang hoc tiéng Anh tai truong (Ky 2 ndm hoc 2023-2024) dugc moi tham gia khao
sat. Véi nhitng cau hoi lién quan dén dong co, muc dich hoc tiéng Anh va khé khin trong k¥ nang noi,
nguoi tham gia khao st c6 thé lya chon nhiéu hon mot phuong an tra 16i, két qua chi tinh dén %. Cau hoi
vé chién lugc hoc ki ning néi dugc thiét ké theo dang yéu cau nguoi tham gia khao sat tra 1oi cac cau hoi
vé tan suat sir dung céc chién lugc hoc ciia minh theo thang diém Likert ¢ 5 mic do: khong bao gid
(1 diém), hiém khi (2 diém), thinh thoang (3 diém), kha thuong xuyén (4 diém), thuong xuyén (5 diém).
Sau khi nhan lai phiéu diéu tra, nhém nghién ctu st dung tng dung Excel truy cap dit liéu va xtr ly cac chi
s6 theo ty 18 % va tinh gi4 tri trung binh. Gié tri nay s& tinh theo 3 cp do: 3,5 - 5 (sir dung & mirc d6 cao),
2,5 - 3,4 (muc d6 trung binh), 1,0 - 2,4 (mtc d6 thap).

3. Két qua va thao luan

Trong so céc sinh vién tham gia nghién cau, 54% la nam va 46% Ia nix. V& thoi gian hoc tiéng Anh, 33%
sinh vién da hoc tir 5-10 ndm, 46% hoc trén 10 ndm, va 21% hoc dudi 5 nam. RS rang, sinh vién hoc tieng
Anh t kha sém, nhung trinh d6 hién tai cta cac em chi dat dén cap do A2 theo khung tham chiéu chéau
Au.

3.1. Muc dich hoc tiéng Anh ciia sinh vién

61,4% sinh vién hoc tiéng Anh véi muc tiéu tim viéc 1am sau khi ra truong, 44,9% hoc dé giao tiép véi
ngudi nudc ngoai, va 42,2% hoc dé vuot qua mon hoc bat budc tai truong. Ty 1¢ sinh vién hoc tiéng Anh
v6i muc dich nghe, xem phim va doc tai liu tiéng Anh thap nhét, chi dat 35,2%. Khoang 18,7% sinh vién
hoc vi ca 4 muc dich néu trén, trong khi khoang 10% hoc vi nhu cau xin viéc va giao tlep khi can thiét. R4t
it sinh vién hoc vi ca hai muc dich: vuot qua mon hoc bit budc va nhu cau xin viéc. Két qua nay cho thay
phan I6n sinh vién nhan thie dugc tim quan trong cua tiéng Anh cho su nghiép twong lai thay vi chi hoc
dé dat diém qua mon hoc.

Két qua khao sat ciing phan anh nhan thirc ciia sinh vién vé tim quan trong cua ki nang noi tiéng Anh.
Cu thé, 67,9% cho réng k§ nang noi rat quan trong, 32,1% la quan trong, va khong c6 sinh vién ndo danh
gia thip. Tuy nhién, dd nhan thirc duoc sy quan trong cua ki ning noi, sinh vién lai danh rat it thoi gian
cho viéc luyén tap. Phan 16n chi luyén tap trong gio hoc chinh khéa hoic tai cac 16p hoc thém ¢ trung tm
tiéng Anh va hau nhu khong tu luyén tap ¢ nha néu khong cé yéu cau tir gido vién. Thoi luong hoc tiéng
Anh trén I6p thuong chi khoang 2-3 tiét mai tuan, phan bé déu cho céc ki nang nghe, noi, doc va viét. R3
rang, mac du nhan thire dwoc tam quan trong cia Ky nang noi, nhung thiéu thoi gian luyén tap pht hop dan
dén hiéu qua hoc tap chua thu duoc nhiéu.

3.2. Khé khan khi hoc Ky ndng ndéi ciia sinh vién

Khi dugc khao sat vé kho khan trong viéc hoc ky ning noi tiéng Anh, 46,5% va 44,9% cho rang tir vung
han ché va su khéac biét vé phat am so vai ngon ngit me dé l1a nhitng nguyén nhan chinh. Chi 27,2% sinh
vién cam thiy gap khé khan véi ngir diéu. Diéu nay cho thiy khong phai ngir diéu tiéng Anh khé ma do
thiéu tir vung va dir lidu can thiét, khién sinh vién khéng thé hoan thién mot cau néi mot cach day du. Tham
chi, ngay ca khi di cé du tir vung, 60,9% sinh vién cho biét ho van gap khé khin trong viéc sip xép tir
thanh cau hoan chinh véi ngir phéap, phat &m va ngir diéu dung. Khoang 15,5% sinh vién cho biét ho gap tur
3 dén 4 van dé khac nhau can tré viéc hoc k¥ nang noi tiéng Anh.

Vi nhitng can trg nhu trén nén khi nhom nghién ciru khao sat vé hinh thire luyén tap ky niang néi & nha
thi gan nhu khéng nhan duoc két qua. Néu c6 thi sb it cac em luyén tap bang cach nghe nhac va hat theo,
sir dung app ESLA dé luyén tap phat &m nhung danh rat it thoi gian cho cac hoat dong tu hoc.

V6i bo cau hoi vé tam Iy trong qué trinh hoc, két qua cho thay gan 36% sinh vién cam thay xau ho hay
khong thodi mai dimg trudc 16p khi tra 161 cau hoi hay thuyét trinh mot doan van ngén bang tiéng Anh.
29,4% thay hao hung sin sang thuc hién cac hoat dong khi gido vién yéu cau.
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3.3. Nhieng chién Iwoc hoc ki ning néi sinh vién dang dp dung

Bang 1. Tdn sudt si dung cac chién lieoc hoc Ky ning néi

STT | Nhém chién lwec Gia tri trung binh Tén suit sir dung
1 Chién luwoc cam x(c 3,508 Cao

2 Chién lwoc nhan thac 3,285 Trung binh

3 Chién luoc siéu nhan thic 3,226 Trung binh

4 Chién lugc x4 hoi 3,203 Trung binh

5 Chién lugc bu dap 3,2 Trung binh

6 Chién lugc ghi nhé 2,944 Trung binh

S6 liéu thong ké & bang 1 cho thay sinh vién st dung tat ca cac chién lugc hoc k§ ning noi nhung phan
I6n chi & muc trung binh. Bién phéap giai toa tam Iy khi lo ldng s¢ hai bang cach nghe mot ban nhac - yéu
thich nao d6 trong nhém chién lwoc cam xac dwoc sir dung véi tan suit cao nhat (3,508). PBiéu nay rat dé
hiéu 13, k¥ ning noi, thuyét trinh trudc nhiéu ngudi thuong 1am sinh vién c6 tam ly rut ré lo ling, ngai
ngung, dic biét véi cac ban sinh vién khi ma vén kién thire chua du dé tu tin trinh bay va chua duoc luyén
tap thuong xuyén. Dé tran an tdm Iy tinh than c4c em md doan nhac minh yéu thich trude khi thuc hién
nhiém vu bai n6i ciia minh. Chién luoc ghi nhé, goi lai nhitng gi da hoc trude d6 duoc sir dung vai tan suat
thap nhat, 2,999. Thong thuong cac bai ndi cua sinh vién trén I6p o trinh do A2-B1 chi la hoi thoai theo
cha dé trong cudc sbng hang ngay, tra 1oi cau hoi bang cach néu quan diém ¢ nhimg doan van ngin nén
luong tir chi can dén khoang 50-60 tir. Ngoai ra, da phan cac em thuong dugc giang vién huéng dan chuan
bi rat k§ ludng trude khi ndi nén chién luoc ghi nha dung hinh anh, vé so d6 tu duy, viét y chinh, tu luyén
tap tir cAu trong ngit canh it dugc cac em sir dung. Céc chién lugc nhan thirc, siéu nhan thirc, xa hoi, bu dip
déu c6 tan suét sir dung ngang nhau dao dong tir 3,2 dén 3,285.

Bang 2. Chién luwot hoc kj ndng néi dwoc sir dung nhiéu nhdt va it nhat

STT Tiu chién lrgc Giatritrung | Tan suat
: binh sir dung

1 Str dung tir dién dién thoai dé tra cau tir vung. 4,081 Cao

2 Em tra ciru tir vung lién quan dén chu dé néi. 3,694 Cao

3 Em tap trung cao do, luyén tap hét kha nang von c¢d caa minh 3,626 Cao
trong gio hoc.

4 Em tap trung vao y chinh, tir khi néi. 3,568 Cao

5 Em sin sang nho gi4o vién ho tro khi khéng hiéu rd van dé 3,364 Trung binh
minh can lam.

6 Em Ién ké hoach sip xép ¥ trudc khi ndi va tu danh gia phat 3,137 Trung binh
hién 15i sira sai ngay sau khi n6i.

7 Em tim c&c &m van giéng nhau dé luyén phat am. 2,371 Thap

8 Em luyén tap ky ning ndi theo cip nhom. 2,354 Thap

Bang 2 thong keé tan suit sir dung nhiéu nhat va it nhat cua cac tiéu chién lugc. Nhin chung vén tir ving
thiéu cho phét trién ki nang noi tiéng Anh dan dén chién lugc sinh vién bd sung bang cach sir dung dién
thoai dé tra ciru tir vyng c6 tan suat s dung cao nhat, 4,081. Cac chién lugc tap trung cao trong gio hoc
thuc hanh va khi néi can tap trung vao y chinh cua bai duoc st dung véi tan suit cao tha hai: 3,694 va
3,626. Do thiéu dong luc, thiéu ty tin trong giao tiép nén sinh vién van con ngai ngung khi tu tao nhém,
cap dé thyc hanh. Day chinh 1a 1y do chién lugc tim dm van gidng nhau dé luyén tap phat &m va luyén tap
theo cap, nhém duoc st dung véi tan suit thap nhét dao dong tir 2,354 dén 2,371.

T6m lai thuc trang hoc k¥ nang noi tiéng Anh cua sinh vién tai truong Dai hoc Mo Dia chit xuét phat tir
nhleu phla codca L Nguyén nhan chu quan va khach quan. Dé khic phuc nhung vén dé nay, nhom tac gia cho
rang can c6 su nd lyc hop tac tir cac bén nhu nha trudng, giang vién va cac em sinh vién.

3.4. Mgt sé goi y gip cdi thign kyj niang néi tiéng Anh
Dua trén két qua khao sat, nhom nghién ctru xin dwa ra mot sé dé xuat nham cai thién ky nang nay:

Thir nhét, vé chuong trinh dao tao:
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e  Ting cudng gi4o trinh va tai lidu hoc tap: Hién tai, cac gi4o trinh tai truong cha yéu tap trung
vao ky nang nghe, doc va viét, trong khi ky nang néi chua dugc chl trong du. Dé cai thién
diéu nay, ching toi dé xuét bo sung cac gido trinh nhu English Pronunciation in Use dé
luyén phat am, Effortless English dé néi tiéng Anh nhu nguoi ban ngit, va Oxford Word
Skills dé ma rong vén tir vyng.

e D6i méi cac hoc phan tin chi: Cac hoc phan nhu Tiéng Anh 3 va Tiéng Anh 4 nén tap trung
vao k¥ niang nghe va néi, véi yéu cau thi van dap cudi hoc phan. Diéu nay sé tao ap luc tich
cuc gidp sinh vién chi dong luyén tap k¥ nang ndi hon ca trong va ngoai 16p.

Thir hai, vé di ngii giang vién:

e Ung dung céac chién lugc hoc hiéu qua: Giang vién nén linh hoat long ghép cac chién lugc
hoc vao cac bai giang dé lam ting su hing tha cho sinh vién. Viéc chia I6p thanh cac nhém
nho (khoang 3-4 sinh vién) dé thuc hanh ki niang ndi qua cac hoat dong nhu déng vai, phong
van, thuyét trinh, ké truyén, va tém tit noi dung s& gidp sinh vién rén luyén sy ty tin va cai
thién k¥ nang giao tiép.

e  Sir dung cac nén tang tryc tuyén: Giang vién nén tao cac dién dan trén Zalo dé sinh vién c6
thé trao d6i va giri bai ndi thu &m, tir d6 tao co hoi cho cac em hoc hoi 1an nhau va nhan phan
héi tir gido vién mot cach thuan tién hon.

e  Cap nhat phuong phép giang day: Giang vién can lién tuc tham gia c4c hoi thao va cap nhat
cac phuong phép giang day méi nhat trong xu thé toan cau hoa. Viéc ap dung cong nghé
méi dé day k¥ nang noi va phat am ciing s& tao ra mot mdi trudng hoc tap hing tha va hiéu
qua hon.

e T6 chuc cau lac bo tiéng Anh: Két hop véi Hoi sinh vién va Poan thanh nién dé té chirc céc
cau lac bo tiéng Anh mién phi, moi cac giang vién tir cac nganh khac hoic sinh vién tir cac
nude néi tiéng Anh dé tham gia va tao co hoi cho sinh vién ma rong kha ning giao tiép
chuyén nganh.

Thir ba, v& phia sinh vién:

e Cai thién vén tir vung va ngit phéap: Sinh vién nén &p dung cac chién luoc hoc tr méi theo
chu dé hodc nhém tir, hoc tir trong c&c ngir canh khéc nhau va bé sung kién thic vé ngir phap
dé hinh thanh cau dung. Dong thoi, viéc luyén phat am qua cac tir, cum tir, va cau cling rat
quan trong. Sinh vién cé thé sir dung cac trang web hoc tiéng Anh phé bién hién nay.

e Tham gia cac céurlac bo vaﬂhéi nhém: Sinh vién nén chu dong tham gia cac cau lac bo va
nhom yéu thich tiéng Anh dé luyén tap thuong xuyén. Ap dung kien thuc tir 16p hoc Vao Ccac
tinh huong thuc té s& giup ma rong tir vung va cai thién su tu tin khi giao tiép.

4. Két luan

Khao st thuc trang hoc ky niang noi tiéng Anh cua sinh vién tai truong, nhom nghién ciu da rat ra két
luan rang, mic du da duoc tiép xdc véi ngoai ngit ndy tir cap 2, nhung sinh vién van chua hinh thanh théi
quen noi tiéng Anh. Nguyén nhan chinh 1a do sinh vién chua xéac dinh rd muc dich va dong co hoc tap ky
ning néi tiéng Anh; luong tir vgng can thiét ¢ trinh do A2 van chua du; kién thic vé ngir am, ngir diéu,
cling nhu ngit phép con han ché.

S lieu khao sat ciing cho thdy sinh vién nhung chua ap dung chién lugc hoc mét cach hiéu qua. Chién
lwgc cam xuc duoc sir dung véi tan suat cao, trong khi chién luge bu dép va ghi nhé it dwoc chl trong. Diéu
nay dan dén niang lyc néi tiéng Anh vién khong dugc cai thién nhiéu.

Dé khic phuc van dé nay, giang vién can hudng dan cac em sir dung cac chién luoc hoc ki ning néi phu
hop véi trinh do. Pong thoi, nha trudng nén phéi hop vai Hoi sinh vién va Poan thanh nién m& mot moi
truong hoc tiéng Anh phong pht, bao gom ca hd tro tinh than va vat chat, nhiam gidp sinh vién c6 trai
nghiém hoc tap gan gili vi moi truong ndi tiéng Anh nhu & cac nudc.
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ABSTRACT

Students’ reality of studying English speaking skill at Hanoi
University of Mining and Geology

Le Thi Thuy Ha
Hanoi University of Mining and Geology

The study, conducted with 187 students at Hanoi University of Mining and Geology, aimed to examine
the current state of English-speaking skills among students. The findings reveal that many students struggle
with English speaking due to deficiencies in vocabulary, pronunciation, and grammar. Additionally, some
students face challenges such as a lack of confidence and poor strategies for learning English speaking
skills. The paper also offers recommendations to enhance students' English-speaking abilities.

Keywords: English speaking skill; motivation; strategy
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ESP Teachers’ perspectives on the TPACK framework
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ABSTRACT

In the rapidly growing landscape of language education, the integration of technology has become
increasingly popular. This paper investigates the perspectives of English for Specific Purposes (ESP)
teachers regarding the Technological Pedagogical Content Knowledge (TPACK) framework. TPACK, a
theoretical construct that emphasizes the intersection of technological, pedagogical, and content knowledge,
has gained attention as a guiding framework for effective technology integration in teaching. This study
investigates how ESP teachers perceive and utilize the TPACK framework in their instructional practices.
Through qualitative analysis of interviews with ESP educators, the research explores teachers'
understanding of TPACK, its application in ESP contexts, challenges encountered, and perceived benefits.
The findings shed light on the complexities of technology integration in ESP instruction, providing valuable
insights for teacher training, curriculum development, and educational policy.

Keywords: TPACK framework; ESP teaching; technology integration

1. Introduction

The integration of technology in education has fundamentally transformed teaching and learning
processes, necessitating new frameworks to effectively exploit its potential. Among these, the
Technological Pedagogical Content Knowledge (TPACK) framework has emerged as a critical tool for
understanding and implementing technology in educational settings. Originally developed by Mishra and
Koehler (2006), TPACK emphasizes the interplay between technology, pedagogy, and content knowledge,
providing a comprehensive approach to integrating technology in teaching. In the context of English for
Specific Purposes (ESP), where language instruction is tailored to meet the specific needs of learners in
professional or academic fields, the application of TPACK presents unique opportunities and challenges.
ESP teachers are required not only to impart specialized language skills but also to incorporate relevant
technological tools that enhance learning outcomes and prepare students for real-world professional
scenarios. However, the effective implementation of TPACK in ESP instruction depends on teachers'
understanding and perspectives on its applicability and impact.

This study aims to explore ESP teachers' perspectives on the implications of the TPACK framework
within university settings. By examining their views on how TPACK influences their teaching practices,
this paper seeks to identify the benefits and challenges associated with its implementation in ESP courses.
Furthermore, it aims to provide insights into the professional development needs of ESP teachers to enhance
their competency in integrating technology into their pedagogical practices. Through a comprehensive
review of existing literature and empirical data, this paper will highlight the current state of TPACK
implementation in ESP instruction, uncover gaps in knowledge and practice, and propose recommendations
for effective integration. Understanding ESP teachers' perspectives on TPACK is crucial for informing
curriculum design, teacher training programs, and policy decisions aimed at optimizing technology use in
language education. Ultimately, this research will contribute to the broader discourse on the role of
technology in specialized language instruction and its implications for teaching and learning in higher
education.

2. An overview of the TPACK framework
2.1. The definition and development of the TPACK framework

The integration of technology in education has revolutionized the teaching and learning processes across
various disciplines, including language teaching. Among the frameworks developed to facilitate effective

*T4c gid lién hé
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technology integration is the Technological Pedagogical Content Knowledge (TPACK) framework.
Initially conceptualized by Mishra and Koehler (2006), TPACK has been instrumental in providing a
comprehensive approach to understanding the relationship between technology, pedagogy, and content
knowledge.

The TPACK framework extends Shulman's (1986) concept of Pedagogical Content Knowledge (PCK)
by incorporating technology as an essential component of teaching knowledge. According to Mishra and
Koehler (2006), TPACK is the intersection of three primary forms of knowledge: Content Knowledge (CK),
Pedagogical Knowledge (PK), and Technological Knowledge (TK). This intersection represents a teacher's
ability to effectively integrate technology into their teaching practices in ways that enhance student
learning.

Content Knowledge (CK): CK refers to the teacher's understanding of the subject matter that they are
teaching. In language teaching, this includes knowledge of linguistic structures, vocabulary, grammar, and
the specific content related to the language's use in various contexts (Mishra & Koehler, 2006).

Pedagogical Knowledge (PK): PK encompasses the methods and practices of teaching. This includes
understanding how students learn, classroom management techniques, lesson planning, and assessment
strategies. PK is crucial for designing effective instructional activities that facilitate learning (Shulman,
1986).

Technological Knowledge (TK): TK involves the understanding and application of various technological
tools and resources. This includes digital literacy, familiarity with educational software, and the ability to
integrate these tools into teaching practices (Mishra & Koehler, 2006).

Pedagogical Content Knowledge (PCK): The intersection of PK and CK, PCK represents the
understanding of how to teach specific content effectively. This involves knowing what teaching
approaches fit particular content areas and how to make the subject matter accessible to learners (Shulman,
1986).

Technological Content Knowledge (TCK): The intersection of TK and CK, TCK involves understanding
how technology can support and enhance the learning of specific content. This includes using technology
to represent and convey content in innovative ways (Mishra & Koehler, 2006).

Technological Pedagogical Knowledge (TPK): The intersection of TK and PK, TPK is the understanding
of how teaching and learning can change when specific technologies are used. This involves knowing how
to integrate technology into pedagogical strategies to enhance learning outcomes (Mishra & Koehler, 2006).

Technological Pedagogical Content Knowledge (TPACK): At the center of the framework, TPACK
represents the comprehensive understanding of how to integrate technology into teaching in a way that
enhances learning across all content areas. It requires a nuanced understanding of the complex relationships
between technology, pedagogy, and content (Mishra & Koehler, 2006).

The development of TACK in language teaching is a response to the evolving digital landscape, which
necessitates that teachers are not only proficient in their subject matter and pedagogy but also in using
technological tools to facilitate learning. Research by Graham (2011) indicates that successful integration
of technology in language teaching requires teachers to develop an understanding of how technology
interacts with pedagogy and content. This integration helps design learning experiences that are engaging,
interactive, and relevant to the digital age. In general language teaching, tools such as language learning
apps, online collaborative platforms, and multimedia resources have become integral in creating dynamic
and interactive learning environments. Studies have shown that when teachers effectively integrate these
tools using the TPACK framework, students benefit from improved language skills and greater motivation
(Chai, Koh, & Tsai, 2013). The TPACK framework thus provides a structured approach for teachers to
develop and refine their technological, pedagogical, and content knowledge, enabling them to design
effective technology-enhanced language learning experiences.

The application of the TPACK framework in ESP teaching presents unique opportunities and challenges.
ESP, which focuses on teaching English tailored to specific professional or academic contexts, requires a
specialized approach to language instruction. The integration of TPACK in ESP teaching necessitates that
teachers possess a deep understanding of the specific content areas, relevant pedagogical strategies, and the
appropriate technological tools that can enhance learning in those contexts.

In ESP, technology can play a crucial role in simulating real-world professional environments and
providing authentic language practice. For example, using industry-specific software, online simulations,
and virtual collaboration tools can help ESP students develop the language skills needed for their specific
fields. According to Falaus (2017), integrating technology in ESP teaching can significantly enhance the
learning experience by making it more relevant and practical. However, the successful implementation of
TPACK in ESP teaching also depends on teachers' ability to navigate the complexities of combining
technological, pedagogical, and content knowledge. Studies by Kirkg6z and Dikilitas (2018) highlight that
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many ESP teachers face challenges in this regard due to a lack of professional development opportunities
and insufficient resources tailored to specific contexts. Therefore, ongoing professional development and
support are crucial for ESP teachers to effectively integrate TPACK in their teaching practices.

2.2. The TPACK framework in language teaching

The application of the TPACK framework in ESP teaching has gained attention as educators seek to
tailor language instruction to specific professional and academic contexts. ESP teaching requires a
specialized approach, as it focuses on language use in particular fields such as business, engineering, or
medicine. Studies by different scholars have highlighted the benefits and challenges of integrating TPACK
in ESP teaching. Research by Kirkg6z and Dikilitas (2018) emphasizes that ESP teachers need to develop
specific technological skills relevant to their fields to effectively integrate TPACK. They found that
teachers often face challenges in aligning technological tools with the specific content and pedagogical
needs of ESP courses. Chai, Koh, and Tsai (2013) reviewed 74 journal papers investigating ICT integration
using the TPACK framework. They found that TPACK is a promising area of research, particularly in
North America, yielding positive results in enhancing teachers' capability to integrate ICT for instructional
practice. However, gaps remain in understanding how TPACK can facilitate deeper educational changes.
In language teaching, TPACK provides a structured approach for teachers to integrate technology into their
curriculum. For instance, language teachers can use multimedia tools to create interactive and engaging
lessons that cater to diverse learning styles. The use of digital platforms for language practice, such as
online discussion forums and language learning apps, exemplifies how TPACK can transform traditional
teaching methods.

Studies on TPACK in ESP teaching highlight its potential to address the specific needs of ESP learners.
Koh and Chai (2014) emphasize that TPACK enables ESP teachers to design a curriculum that incorporates
industry-specific tools and technologies, preparing students for real-world applications. By aligning
technological tools with pedagogical strategies and content requirements, ESP teachers can create more
relevant and engaging learning experiences.

In Vietnam, the application of TPACK in ESP teaching is gaining momentum, although research remains
limited. Nguyen and Le (2017) conducted a study on the integration of TPACK in ESP courses for business
students at Vietnamese universities. Their findings indicate that while teachers recognize the importance of
technology, there are significant challenges in implementation due to limited resources and training.
Another study by Tran (2019) explored the perceptions of ESP teachers regarding TPACK in Vietnamese
higher education. The research revealed that while teachers were generally positive about the potential of
TPACK, they faced difficulties in aligning technological tools with pedagogical practices and content
requirements. The study called for more comprehensive professional development programs to equip ESP
teachers with the necessary skills and knowledge to implement TPACK effectively.

The TPACK framework represents a significant advancement in understanding how technology can be
integrated into teaching and learning. Its application in general language teaching and ESP teaching offers
numerous benefits, from enhancing student engagement to preparing learners for specific professional
contexts. However, successful implementation requires addressing various challenges, including resource
limitations and the need for ongoing professional development. Future research should focus on exploring
innovative strategies to overcome these challenges and fully realize the potential of TPACK in diverse
educational settings.

3. Findings and discussions on ESP teachers’ perspectives on the TPACK framework
3.1. Data collection and procedure

To gain insights into ESP teachers' perspectives on the implementation of the TPACK framework in
ESP teaching at universities, a qualitative research approach was adopted. Data were collected through
semi-structured interviews with five ESP teachers from different faculties in a technical university. The
interview protocol was designed to elicit detailed responses regarding their experiences, challenges, and
views on integrating technology, pedagogy, and content knowledge in their teaching practices. Each
interview lasted approximately 60 minutes and was conducted in a private setting to ensure confidentiality
and encourage open communication. Participants were selected based on their extensive experience in ESP
teaching and familiarity with the TPACK framework. The interviews were audio-recorded with
participants' consent and later transcribed verbatim for analysis. The data collection procedure followed
ethical guidelines, ensuring that participants were fully informed about the study's purpose and their rights,
including the right to withdraw at any time. The transcriptions were analyzed thematically to identify
common patterns and themes related to the teachers' perspectives on TPACK. This process involved coding
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the data, categorizing the codes into themes, and interpreting the findings to provide a comprehensive
understanding of the ESP teachers' views on the integration of technology, pedagogy, and content in their
teaching contexts.

3.2. Findings and Discussions

The qualitative data analysis of the interviews with five ESP teachers from the technical university
provides a rich understanding of their perspectives on ESP teaching, particularly concerning the TPACK
framework. This analysis focuses on four main areas: their understanding of TPACK, its application in ESP
contexts, the challenges encountered, and the perceived benefits.

3.2.1. Understanding of TPACK

All five ESP teachers demonstrated a clear understanding of the TPACK framework. They
acknowledged that TPACK represents the intersection of Technological Knowledge (TK), Pedagogical
Knowledge (PK), and Content Knowledge (CK). This understanding underscores the necessity for teachers
to integrate technology seamlessly with pedagogy and content to enhance the learning experience. One
teacher remarked, "TPACK is about how we can use technology not just as an add-on but as an integral
part of our teaching methods and content delivery." This viewpoint was echoed by others who emphasized
the importance of balancing these three knowledge domains to create an effective teaching environment.

The teachers highlighted that their understanding of TPACK had evolved through professional
development programs and practical teaching experiences. They noted that initial exposure to TPACK often
came through workshops and seminars, but a deeper understanding was achieved through trial and error in
the classroom. As Teacher 3 put it, "The more | experimented with different technologies in my classes,
the better I understood how to integrate them with my teaching methods and subject matter.”

3.2.2. Application of TPACK in ESP Contexts

The application of TPACK in ESP teaching at technical universities varied among the teachers, reflecting
their teaching styles and the available resources. Most teachers reported using a range of digital tools to
facilitate language learning specific to their students' professional and technical fields. For instance, one
teacher described using simulation software to create realistic work scenarios that required students to use
English in context. "By simulating real-world situations," the teacher explained, "students can practice their
language skills in a setting that closely resembles their future workplace." (Teacher 4)

Another common application of TPACK was the use of online platforms and collaborative tools to
enhance student engagement and interaction. Teachers used platforms like Moodle and Google Classroom
to provide resources, assignments, and feedback, as well as to facilitate discussions and group projects. One
teacher noted, "These platforms allow me to extend learning beyond the classroom and give students more
opportunities to practice their English skills in a collaborative environment." (Teacher 2)

However, the teachers also pointed out that the application of TPACK was not without challenges. They
highlighted issues such as limited access to technology, insufficient technical support, and the need for
ongoing professional development to stay updated with the latest technological advancements.

3.2.3. Challenges Encountered

Despite their enthusiasm for integrating technology into ESP teaching, the teachers encountered several
challenges. One major issue was the difference in students' technological proficiency. While some students
were skillful at using digital tools, others struggled, which created a gap in the classroom. "It can be difficult
to ensure that all students are on the same page when it comes to using technology," one teacher explained.
"l often have to spend extra time helping those who are less familiar with the tools." (Teacher 1)

Another significant challenge was the lack of institutional support. Teachers reported that their
universities often lacked the necessary infrastructure and resources to fully implement TPACK. This
included outdated hardware, unreliable internet connections, and a lack of dedicated technical staff. One
teacher said, "We are expected to use technology in our teaching, but the university doesn't provide us with
the tools or support we need to do it effectively.” (Teacher 4)

Furthermore, the teachers noted that integrating technology into their teaching required a considerable
investment of time and effort. Preparing digital materials, learning new software, and troubleshooting
technical issues all added to their workload. "It's a lot of extra work," one teacher admitted. "Sometimes it
feels like I'm spending more time dealing with technology than actually teaching." (Teacher 2)

3.2.4. Perceived Benefits

Despite these challenges, the interviewed teachers agreed that the benefits of integrating TPACK into
ESP teaching outweighed the difficulties. They identified several key advantages, including increased
student engagement, enhanced learning outcomes, and better preparation for the professional world.

One of the most frequently mentioned benefits was the ability of technology to make learning more
engaging and interactive. Teachers observed that students were more motivated and involved when they
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could use digital tools to explore and apply language skills in dynamic ways. "Technology allows us to
create interactive and immersive learning experiences," Teaacher 1 explained. "Students are more engaged
when they can participate actively rather than just passively listening to lectures.”

Another significant benefit was the potential for personalized learning. Digital tools enabled teachers to
tailor their instruction to meet the individual needs of their students. For instance, teachers could use online
assessments to identify areas where students need additional support and provide targeted exercises to help
them improve. "With technology, | can offer more personalized feedback and support. This helps students
to progress at their own pace and address their specific weaknesses.", Teacher 4 noted.

The teachers also emphasized that integrating technology into ESP teaching helps students with a better
professional world. Many technical fields require proficiency in both English and digital tools, and the use
of technology in the classroom helped students develop these essential skills. "By using technology in our
teaching," Teacher 3 explained, "we are preparing students for the realities of the modern workplace, where
they will need to use both English and various digital tools."

The qualitative data analysis reveals that ESP teachers at the studied university have a nuanced
understanding of the TPACK framework and its application in their teaching contexts. While they
encounter significant challenges, including disparities in students' technological proficiency and a lack of
institutional support, they also recognize substantial benefits. These include increased student engagement,
personalized learning, and better preparation for the professional world. The findings suggest that with
adequate support and resources, the integration of TPACK into ESP teaching has the potential to enhance
the learning experience and outcomes for students. Future research could explore strategies to overcome
the challenges identified by the teachers and further investigate the impact of TPACK on student learning
in ESP contexts.

4, Conclusion

In conclusion, exploring ESP teachers' perspectives on the TPACK framework in language teaching
reveals a nuanced landscape where technological, pedagogical, and content knowledge intersect
dynamically. The insights gathered underscore the importance of integrating technology purposefully to
enhance language instruction tailored to specific professional contexts. While acknowledging varying
degrees of familiarity and comfort with digital tools among educators, the study suggests several actionable
recommendations. First, targeted professional development programs can foster deeper TPACK
integration, equipping teachers with the skills to leverage technology effectively. Second, collaborative
platforms and communities of practice can provide ongoing support and resource sharing, enriching both
teaching practices and student learning experiences. Finally, further research is encouraged to explore
evolving technologies and their impact on ESP instruction, ensuring that educators remain adept and
responsive to the evolving needs of learners in specialized domains.
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TOM TAT
Nhan thirc cua giao vién day tiéng Anh chuyén nganh
vé khung tich hop céng nghé trong giang day (TPACK)

Duong Thuy Huong
Truong Dai hoc Mo - Pja chat

Trong béi canh glao duc ngdn ngir dang phat trién nhanh chong, viéc tich hop céng nghé ngay cang tro
nén pho bién. Bai viét nay tim hiéu quan diém cua gido vién day tiéng Anh chuyén nganh (ESP) vé khung
TPACK. TPACK la mot mé hinh gido duc mo ta su giao thoa gitta cdng nghé, phuong phap sw pham va
noi dung dé tich hop hiéu qua cong nghé vao giang day. Pay 1a mot khung ly thuyét gitip céc nha gido duc
va quan ly thiét ké nhitng hé théng day-hoc va dao tao hiéu qua hon. Truéc hét, md hinh TPACK chi ra sy
kém hiéu qua cta nhitng mo hinh dao tao ma giao vién chi don gian tap trung vao mot loai nang lyc nao
d6. M6 hinh nay chinh 1a co sé cho viéc phan tich kién thirc, nang luc gido vién va tir 6 c6 nhiing giai
phap dao tao gido vién dap (ng yéu cau day-hoc cua thé ki. Bai viét nay tim hiéu vé nhan thic va cach gido
vién TACN sir dung khung TPACK trong thuc tién giang day cua ho théng qua viéc phan tich dit liéu tur
viéc phong van véi gido vién day TACN, tir d6 phat hién ra nhitng thach thic, kho khin ma gido vién day
TACN phai d6i mat ciing nhu nhitng mong muén cua ho. Két qua nghién ctu ¢6 thé 1am ré hon sy phtc
tap cua viéc tich hop cong nghé trong giang day TACN, cung cap nhiing thdng tin hitu ich va thuc té cho
céc nha quan ly, giang vién, viéc dao tao gi&o vién ciing nhu viéc phét trién chwong trinh giang day va
chinh sach giéo duc.

Tur khod: Khung TPACK; day va hoc TACN; tich hgp cdng nghé
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ABSTRACT

This paper compares two approaches to English language teaching: English for Specific Purposes (ESP)
and English as a Medium of Instruction (EMI). While both approaches involve using English in educational
settings, their objectives, target audiences, and instructional methodologies differ. ESP focuses on teaching
English tailored to learners’ specific needs and goals within certain professional or academic contexts. On
the other hand, EMI uses English as the primary language of instruction across various academic
disciplines, aiming to facilitate content learning in addition to language development. This paper reveals
the similarities and differences between ESP and EMI approaches through a comparative examination of
key characteristics, pedagogical principles, and practical implications. Furthermore, it discusses the
implications of these distinctions for language teaching and learning in diverse educational settings,
offering insights for educators, curriculum designers, and policymakers.

Keywords: English as a Medium of Instruction; English for Specific Purposes; English teaching
approaches; Pedagogical principles; learners’ needs

1. Introduction

In the globalized world of academia and professional development, English has established itself as the
lingua franca. Two prominent approaches in the field of English language teaching have emerged to offer
diverse educational and occupational needs: English for Specific Purposes (ESP) and English as a Medium
of Instruction (EMI). While both aim to enhance English proficiency, their objectives, methodologies, and
target audiences differ significantly. ESP focuses on equipping learners with the language skills required
for specific professional, academic, or technical domains. It adapts instruction to the unique linguistic and
communicative demands of business, engineering, medicine, and law. By emphasizing relevant vocabulary,
genre-specific structures, and contextual language use, ESP courses prepare students to function effectively
within their chosen specializations. EMI, on the other hand, represents a pedagogical approach where
English is used as the medium of instruction in academic subjects, rather than being taught as a separate
language course. This approach is increasingly prevalent in non-English-speaking countries, particularly
higher education institutions aiming to attract international students and increase global competitiveness.
EMI seeks to provide students with the content knowledge of their disciplines while improving their English
proficiency. The distinctions between these two approaches are important to higher educational institutions
in building the training program and designing appropriate courses for their students.

This paper aims to reveal the distinctions between ESP and EMI by exploring their definitions,
pedagogical strategies, and outcomes. Understanding these differences is crucial for educators,
policymakers, and curriculum developers seeking to implement effective English language programs
tailored to specific educational contexts.

2. An overview of ESP and EMI
2.1. An overview of ESP

Development and Definitions of ESP

English for Specific Purposes (ESP) is a subfield of English language teaching (ELT) that focuses on
teaching English tailored to specific disciplines, professions, or occupational needs. ESP emerged in the
1960s in response to the increasing demand for English language skills that catered to the specialized needs
of various fields such as business, science, technology, and medicine.

* Tac gid lién h¢
Email: duongthuyhuong@humg.edu.vn
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The development of ESP was driven by several factors. The first was the rise of global commerce and
communication, which necessitated a more specialized form of English instruction. Traditional English
language teaching methods were found to be insufficient for learners who needed English for specific
vocational or academic purposes. The second factor was the growth of linguistics, particularly the branch
of applied linguistics, which emphasized the analysis of language use in specific contexts. This led to the
creation of syllabi and teaching materials tailored to the specific linguistic needs of different professional
and academic fields.

ESP is different from general English language teaching (ELT) in several ways. Hutchinson and Waters
(1987:19) define ESP as "an approach to language teaching in which all decisions as to content and method
are based on the learner's reason for learning.” This definition highlights the pragmatic, learner-centered
approach of ESP, which prioritizes the specific needs and goals of the learners over a one-size-fits-all
curriculum. Another key definition by Strevens (1988) describes ESP as designed to meet the "specific
needs of the learner” and make use of “the underlying methodology and activities of the discipline it serves,"
which underlines the tailored nature of ESP in terms of both content and pedagogical approach.

Current Situation of ESP in Higher Education in Vietham

In Vietnam, the implementation of ESP in higher education is becoming increasingly prevalent as the
country seeks to enhance the employability of its graduates and meet the demands of its growing economy.
The Vietnamese government and educational institutions recognize the importance of English proficiency
in specific professional and academic contexts and have thus incorporated ESP into their curricula. Several
universities in Vietnam have developed and implemented ESP programs across various disciplines. Some
universities offer ESP courses tailored to fields such as tourism, business, and information technology.
Technical universities have implemented several ESP courses related to their typical majors. These
programs are designed to provide students with the language skills necessary for their future careers,
focusing on both linguistic competence and the specific vocabulary and conventions of their chosen fields.

However, the adoption of ESP in Vietnam is not without its challenges. One significant issue is the lack
of adequately trained teachers who are proficient in both English and the specific subject matter of the ESP
courses. Many English language teachers may not have adequate background knowledge in the fields they
are teaching, which can affect the quality of instruction. To address this, some institutions have started to
invest in professional development programs that provide ESP teachers with the necessary subject matter
expertise and pedagogical skills.

Another challenge is the development of appropriate teaching materials. While there are some textbooks
and resources available, many of them may not be fully relevant to the Vietnamese context or the specific
needs of Vietnamese students. As a result, teachers often need to adapt or create their own materials, which
can be time-consuming and require additional support.

Research on the effectiveness of ESP in Vietnam indicates mixed results. According to a study by Huong
(2018), students in ESP programs generally show improved English proficiency and better preparation for
their professional lives. However, the study also notes that the success of ESP programs largely depends
on the quality of teaching and the relevance of the materials used (Huong, 2018, p. 45). This highlights the
need for ongoing support and investment in ESP to ensure its effectiveness.

ESP represents a critical approach in English language education, focusing on the specific linguistic
needs of learners in various professional and academic fields. In Vietnam, the adoption of ESP in higher
education is part of a broader strategy to enhance the employability of graduates and meet the demands of
a growing economy. Despite the challenges related to teacher training and material development, ESP
programs in Vietnam are making strides in improving students' English proficiency and readiness for the
workforce. Continued investment and support in this area are essential to maximize the benefits of ESP and
contribute to the overall development of the country's education system.

2.2. An overview of EMI

Development and Definitions of EMI

English as a Medium of Instruction (EMI) refers to the use of the English language to teach academic
subjects in countries where English is not the first language of most of the population. This educational
approach has gained substantial traction globally due to the increasing demand for English proficiency,
which is often linked to better career opportunities and access to global knowledge and networks.

The roots of EMI can be traced back to colonial and post-colonial education systems, where English was
introduced as a medium of instruction by colonial powers. However, the modern wave of EMI is driven
more by globalization and the perception of English as the lingua franca of international business, science,
and technology. In higher education, EMI is seen as a means to internationalize universities, attract foreign
students, and improve the employability of graduates.
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Various definitions of EMI emphasize different aspects of its implementation. Dearden (2014) defines
EMI as "the use of the English language to teach academic subjects in countries where the first language of
the majority of the population is not English." This definition underscores the non-native context of EMI.
Another perspective is offered by Macaro et al. (2018:19), who describe EMI as "a multilingual education
policy in which English is used for the teaching of content subjects, to students who are not native speakers
of English." This definition highlights EMI as a policy decision and its role in multilingual education
settings.

Current Situation of EMI in Higher Education in Vietnam

In recent years, Vietnam has embraced EMI as part of its broader strategy to enhance the quality and
international competitiveness of its higher education system. The Vietnamese government and educational
institutions recognize the importance of English proficiency in fostering economic development and
integrating into the global economy. Consequently, there has been a significant push towards implementing
EMI programs in universities across the country.

Several leading universities in Vietnam have adopted EMI to varying extents. For example, the Vietnam
National University, Hanoi, and the Vietnam National University, Ho Chi Minh City, have introduced
numerous EMI programs in fields such as business, engineering, and information technology. These
programs are designed to attract both learners, improve the quality of education, and align with international
standards.

Despite these efforts, the implementation of EMI in Vietnam faces several challenges. One of the
primary issues is the language proficiency of both students and faculty. Many students, particularly those
from rural areas, may struggle with the English language, which can impede their understanding of complex
academic content. Similarly, faculty members may lack sufficient English proficiency to effectively deliver
lectures and engage in academic discourse.

Moreover, there are concerns about the adequacy of resources and support for EMI programs. Effective
EMI implementation requires substantial investment in language training, teaching materials, and
infrastructure. There is also a need for continuous professional development for faculty to enhance their
English language skills and teaching methodologies.

Research on EMI in Vietnam suggests mixed outcomes. While some studies indicate improvements in
students' English proficiency and academic performance, others highlight difficulties related to language
barriers and the quality of education. Vu and Burns (2014) found that students in EMI programs exhibited
higher levels of motivation and perceived benefits in terms of language skills and global awareness.
However, they also noted that students faced significant challenges in comprehension and participation due
to limited English proficiency.

EMI represents a strategic approach in higher education aimed at leveraging English language
proficiency to enhance educational quality and global competitiveness. In Vietnam, the adoption of EMI is
part of a broader effort to internationalize higher education and improve graduates' employability. While
there are notable advancements in EMI implementation, challenges related to language proficiency,
resource allocation, and teaching quality remain. Addressing these challenges requires a coordinated effort
from policymakers, educational institutions, and stakeholders to ensure that EMI programs can achieve
their intended outcomes and contribute to the overall development of the education system in Vietnam.

3. The Distinction between ESP and EMI in educational system
3.1. Definitions

ESP is an approach to language teaching designed to meet the specific needs of learners in particular
professional or academic fields. As aforementioned, Hutchinson and Waters (1987:19) stated that ESP is
"an approach to language teaching in which all decisions as to content and method are based on the learner's
reason for learning”. This definition emphasizes the pragmatic and goal-oriented nature of ESP, where the
curriculum is tailored to the specific linguistic and communicative needs of learners in fields such as
business, engineering, medicine, and tourism.

EMI, on the other hand, EMI refers to using English to teach academic subjects in countries where it is
not the predominant language spoken by the majority of the population. Dearden (2014) defines EMI as
"the use of the English language to teach academic subjects in countries where the first language of the
majority of the population is not English." This definition highlights EMI's role in content delivery, where
English is used as the medium for teaching subjects like mathematics, science, and humanities, rather than
focusing on language acquisition itself.

3.2. Pedagogical Strategies
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The pedagogical strategies in ESP are highly specialized and context-specific. They include:

Needs Analysis: Conducting detailed needs analysis to identify the specific language
requirements of learners in their respective fields.

Tailored Curriculum: Designing a curriculum that addresses the specific vocabulary, genres,
and communicative practices of the target field.

Task-Based Learning: Using tasks and activities that simulate real-world professional scenarios
to enhance practical language use.

Contextualized Materials: Developing or selecting teaching materials that are relevant to the
learners' field of study or work.

EMI, in contrast, focuses on integrating language and content instruction. Key strategies include:

Content-Based Instruction: Emphasizing the teaching of subject matter content through
English, with language learning occurring incidentally.

Scaffolding: Providing linguistic support to help students understand complex academic
content in English, such as using visual aids, glossaries, and simplified texts.

Interactive Lectures: Encouraging active student participation through discussions, group work,
and problem-solving activities in English.

Professional Development: Training subject teachers in effective EMI methodologies and
enhancing their English language proficiency.

3.3. The outcomes

The outcomes of ESP are primarily focused on language proficiency within specific professional or
academic contexts. These include:

Enhanced Job Performance: Improved ability to use English in specific job-related tasks and
professional communication.

Field-Specific Language Proficiency: Mastery of terminology, genres, and communicative
practices relevant to the learners' fields.

Increased Employability: Greater competitiveness in the job market due to specialized language
skills.

EMI outcomes are broader, encompassing both language and content mastery. They include:

Bilingual Competence: Improved English proficiency alongside mastery of academic content
in various subjects.

Academic Achievement: Enhanced understanding and performance in academic subjects taught
through English.

Global Competitiveness: Better preparation for participation in global academic and
professional environments.

3.4. Practical Implications

Curriculum Development: Teachers and curriculum developers can use the findings from the
comparative analysis to design ESP and EMI courses that fit the specific needs of learners in
various contexts. By taking into account the goals, target learners, and teaching methods of
each approach, they can create courses that effectively address both the language and academic
requirements of students.

Teacher Training: Teacher training programs can include instruction in ESP and EMI
methodologies to prepare educators for teaching in specialized settings. By providing teachers
with the knowledge and skills needed to successfully apply ESP and EMI strategies, these
programs help ensure that educators are ready to address the needs of diverse learners.

Policy Development: Policymakers can use the findings of the comparative analysis to inform
policy decisions related to language education and language policy. By recognizing the
importance of both ESP and EMI in promoting language proficiency and academic
achievement, policymakers can support the implementation of programs and initiatives that
prioritize the development of communicative competence and language fluency in specialized
contexts.

The distinction between ESP and EMI can be synthesized in Table 1 below:
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Table 1. The Distinction of ESP & EMI
(Adapted from Unterberger & Wihelmer, 2011; and Howard Brown, 2016)

are specific to a particular field or
profession.

Criteria ESP EMI
An approach to teaching English that | An approach to teaching that involves
Definition focuses on teaching language skills that | using English as the language of

instruction in academic subjects that are
not traditionally taught in English.

Language focus

Terminologies and grammar structures
related to a specific field or profession.

English as the language of instruction.

Target Groups

Nonnative English learners

Nonnative English speakers, native Eng-
lish speakers

Teaching staff

Language teacher who has specialized
training and expertise in the particular
field or discipline for which they are
providing language instruction

Subject teachers; sometimes subject
teacher and language one in collaboration

Developing  students'  ability  to [ Developing students' ability to understand
Goal communicate effectively in English in the | and communicate academic subjects in
context of their field. English.

. Focus on the development of learners’ | Focus on developing subject knowledge,
Pedagogical | Kills i th £ thei ith hi hods d ined by th
approaches and anguage skills in the context of their | with teaching methods determined by the

. professional or academic fields. preferences of the discipline and
teaching : ) .
instructor; an expert-led lecture is often
formats -
the primary approach.
Language as a subject (The language | Language as a tool (vehicular function)
The role of instruction is highly contextualized and
language tailored to the specific needs of learners in
their fields.
Expected Language used in specific context | Subject knowledge acquisition
learning (professional field)
outcomes
Assess learners’ ability to use the | Students assessed on subject content
Assessment language  (skills) in  professional/ | knowledge
academic contexts
Academic, professional, or vocational | Academic subjects that are not
Context . o . :
settings. traditionally taught in English.
Balancing language instruction with [ Students may struggle to understand
Challenges technical instruction. complex academic concepts in a foreign
language.
Examples of English for engineering, English for | Teaching university courses in English in
application medicine. non-English speaking countries.
4. Conclusion

In tertiary education settings, ESP and EMI serve distinct roles that cater to different educational
objectives and student needs. ESP is tailored to equip students with specialized language skills appropriate
to their academic or professional fields, emphasizing the practical application of English within specific
contexts. This approach ensures that learners are proficient in the terminology and communication practices
necessary for their careers. On the other hand, EMI focuses on delivering subject matter content through
English, aiming to enhance students' overall language proficiency while ensuring they acquire
comprehensive knowledge in their academic disciplines. The pedagogical strategies employed in ESP and
EMI reflect these divergent goals, with ESP prioritizing needs analysis and contextualized materials, and
EMI emphasizing content-based instruction and scaffolding. The target audience for EMI is broader,
encompassing all students enrolled in English-taught courses, regardless of their field of study
Consequently, the outcomes of these approaches differ, with ESP leading to field-specific language
competence and EMI fostering content mastery. Recognizing these distinctions is vital for educators and
policymakers to effectively design and implement curricula that meet the varied linguistic and academic
needs of university students.
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TOM TAT
Su khac biét gitra Tiéng Anh chuy@n nganh va
Day chuyén nganh bang tieng Anh
Duong Thuy Huong
Truwong Pai hoc Mo - Pja chat

Bai viét so sanh hai phuong phép tlép can khac nhau trong viéc giang day tiéng Anh: Tléng Anh chuyén
nganh (ESP) va Day chuyén nganh bang tiéng Anh (EMI). Mic dU ca hai phuong phap déu lién quan dén
viéc sir dung tiéng Anh trong mdi trudng gido duc nhung chung khac nhau vé& muc tiéu, ddi twong va
phuong phép giang day. Tiéng Anh chuyén nganh tap trung vao viéc giang day tleng Anh phu hop véi nhu
cau va muc tiéu cu thé cua nguoi hoc trong béi canh nghé nghiép hoac hoc thuat nhat dinh. Nguoc lai, Day
chuyén nganh bang tiéng Anh su dung tiéng Anh Iam ngén ngi giang day chinh trong nhiéu nganh hoc
khac nhau, nham muc dich truyen tai noi dung bén canh viéc phat trién ngon ngir cho ngudi hoc. Bai viét
nay chi ra nhimg diém tuong dong va khac biét giira hai phuong phap tiép can la Tleng Anh chuyén nganh
va Day chuyén nganh bang tleng Anh thong qua viéc xem xét so sanh cdc déc diém chinh, nguyén tic su
pham va ¥ nghia thyc tin. Bong thoi, bai viét ciing thao luan vé y nghia cua nhitng khac biét nay dbi voi
viéc day va hoc ngdn ngir trong cac méi trudng gido duc da dang, cung cap cho cac nha gido duc, nguoi
thiét ké chuong trinh giang day va cac nha hoach dinh chinh sach c6 cai nhin sau hon va thyc té hon ddi
v6i hai huong tiép can nay.

Tur khoa: Day chuyén nganh bang tiéng Anh; Tiéng Anh chuyén nganh; cac hudng tiép can giang day tiéng
Anh; c&c nguyén tic su pham; nhu cau ngudi hoc.

1668



E RSE HOI NGHI TOAN QUOC KHOA HQOC TRAI BAT
SAR SO VA TAI NGUYEN VO'I PHAT TRIEN BEN VIPNG (ERSD 2024)

NATURAL RESOURCES FOR
SUSTAINABLE DEVELOPMENT

Giang day tiéng Anh chuyén nganh tai Truong Dai hoc
Mo - Dia chat nhin tir goc d6 cua giang vién

Vii Thai Linh”
Truong Dai hoc Mo - Pja chat

TOM TAT

V6i xu thé toan cau héa hién nay, Tiéng Anh cé vai tro quan trong trong giao tiép va Ia "chia khéa" cho
viéc tiép can tri thuc, thanh cong trong cong viéc va cuoc Song Trong trudng dai hoc, mon hoc Tleng Anh
chuyen nganh (TACN) trang bi nhiing kién thirc co ban va can thiét & nguoi hoc c6 kha nang tiép thu cac
kién thirc chuyén sau vé linh vuc nghé nghiép va cac kién thiee han 1am. Vi vay, giang vién (GV) phu tréch
giang day TACN dong vai tro quan trong trong Viéc trang bi cho sinh vién (SV) nhiing ky nang ngdn ngit
can thiét trong chuy&n mdn nghé nghiép thuc tiZn. Bai bao phan tich nhig so liéu thuc tién vé thuc trang
giang day TACN tai Truong Pai hoc M6 - Dia chat qua viéc thu thap sé liéu va khao sat 21 giang vién day
TACN tai truong, qua d6 dé xuat nhitng giai phap dé cai thién cong tac giang day TACN hiéu qua, ciing
nhu giup cho viéc hoach dinh chinh sach, xay dung cai thién viéc day va hoc TACN hé thong, bai ban hon,
dap ng thyc tidn nhu cau xa hoi.

Tir khoa: tiéng Anh chuyén nganh; day TACN; géc do cua giang vién

1. Pit véan dé

Trong xu huéng chung vé dao tao tiéng Anh nhu mot ngoai ngir (Teaching English as a Foreign
Language - TEFL), nhiéu nghién ctru dé cap viéc day va hoc TACN (English for Specific Purposes - ESP)
nhu 13 mét bo phan khdng thé tach roi va co vai tro quan trong. TACN ¢6 vi tri quan trong ddi véi mot dbi
tuong rong lon va da dang SV, hoc vién cua tat ca cac nganh khoa hoc khac hon 1a mét ngon ngit don thuén.
V6i su phat trién khong ngirng cua khoa hoc va cong nghé, kha niang str dung TACN thanh thao gitip SV
tiép can nhanh chéng véi cac tai liéu quéc té, giao tiép va lam viéc hiéu qua trong méi trudng da qudc gia.
Tuy nhién, viéc giang day TACN tai Trudng Dai hoc M6 - Dia chat van gap nhiéu thach thirc va han ché.

Dé nang cao chat lugng day va hoc TACN tai Truong Pai hoc Mo - Dia chat, viéc danh gia thyc trang
giang day TACN dtng tir goc nhin cia GV 1a mot yéu cau can thiét va tat yéu. Tir d6 co nhing dé xuét giai
phép cai thién chat luong gido trinh, d6i méi phuong phap giang day, nang cao trinh do tiéng Anh cho SV.

Bai viét trinh bay két qua khao sat 21 GV TACN tai Trudong Dai hoc Mo - Dia chat, nham xac dinh so
bo thuc trang giang day TACN tai truong, tir d6 lam co so dé dé xuat nhirng giai phap dé cai thién cong tac
giang day TACN hiéu qua hon, ciing nhu gop phan giap cho viéc hoach dinh chinh sach, xay dung chuong
trinh giang day tiéng Anh chuyén nganh tai Truong Dai hoc M6 - Dia chat hé thong, bai ban hon.

2. Co sé ly thuyét va phwong phéap nghién ciru
2.1. Co sé Iy thuyét
2.1.1. Ly thuyét vé giang day ngon ngi thi hai

Céc ly thuyét giang day ngén ngit thir hai chinh bao gom ly thuyét tiép nhan ngon ngit cua Stephen
Krashen va Iy thuyét twong tac ctia Michael Long. Krashen (1985) dé xuét rang nguoi hoc tiép thu ngdn
ngir qua dau vao hiéu duoc, nhan manh sy can thiét ciia “dau vao dé hiéu” (input comprehensible) trong
qua trinh hoc tap. Ong cho rang ngu'orl hoc khdng can phai sir dung ngdn ngr myc tiéu mot cach chu déng
dé hoc, ma chi can tiép xdc voi dau vao ngon ngir du phong phd va thach thac ¢ muc vira phai.

Michael Long (1981, 1983) v6i ly thuyet twong tic, nhan manh vai trd ciia tuong tac trong viéc tiép thu
ngdn ngir. Long cho rang tuong tac tao diéu kién cho ngudi hoc dam thoai, dat cau hoi va nhan phan hai,

*Tac gia lién h¢
Email: vuthailinh@humg.edu.vn
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tir do cai thién kha nang ngon ngir. Ong ciing dé cap dén khai niém "sira 16i" (corrective feedback) nhu mot
phan quan trong trong viéc hoc thong qua tuong tac.

2.1.2. Giang day TACN

TACN la mét linh vuc tap trung vao viéc cung cap kién thirc ngon ngir va k ning ngdn ngir can thiét
cho cac nganh nghé cu thé. Theo Hutchinson va Waters (1987), TACN khdng chi don thuan 12 viéc giang
day tiéng Anh ma la viéc dap (ing cac nhu cau can thiét, cu thé caa hoc vién trong céc ngit canh chuyén
nganh. TACN bao gém cac khoa hoc tiéng Anh danh cho muc dich hoc thuat va tiéng Anh cho muc dich
nghé nghiép.

Trong giang day TACN, cac phuong phap giang day hién dai nhu phuong phap day dya trén cac nhiém
vu (GDNV) va phuong phép giang day tich hop noi dung va ngon ngit (GDTH) duoc ap dung rong rai.
GDNV tép trung vao viéc hoc ngdn ngir thong qua cac nhiém vu thuc té. Trong ngir canh tiéng Anh ky
thuét va cong nghé, cac nhiém vy nay co thé bao gom viéc viét béo cao ky thuat, thuyét trinh dy &n, hoac
doc va hiéu tai liéu chuyén nganh Phuong phap nay gitip hoc vién phét trién cac k§ ning ngén ngir can
thiét thong qua viéc hoan thanh cac nhiém vu lién quan tryc tlep dén linh vuc chuyén nganh cua ho (Ellis,
2003). Trong khi do, GDTH tich hop giang day ngon ngix va ndi dung chuyén nganh gilp hoc vién phat
trién dong thoi ky nang ngdn ngit va kién thirc chuy&n mon. Trong giang day tleng Anh ky thuat va cong
nghé, GDTH c6 thé dwoc &p dung bang cach giang day cac mon hoc k¥ thuat bang tiéng Anh, qua dé hoc
vién khdng chi hoc ngén ngr ma con lam quen véi thuat ngr va khéi niém chuyén nganh (Coyle, Hood, &
Marsh, 2010).

2.2. Phwong phadp nghién ciru
2.2.1. Phuong phdp thu thap dir ligu

. Khao sat GV: St dung bang cau hoi dé thu thap y kién caa GV vé tinh hinh giang day TACN.
2.2.2. Phuong phdp phdan tich dir liéu
+  Phan tich dinh luong: Sir dung cac phuong phap thong ké dé phan tich dir liéu khao sat, danh gia
muc d¢ hai long va kho khan cua GV.
3. Két qua va thao luan
3.1. Két qua

Nham thu thap dir liéu dé danh gia thuc trang giang day tiéng Anh dudi géc nhin cua cac GV giang day
TACN, bang cau hoi Google forms duoc guri truc tuyén dén cac GV day TACN trong 8 khoa cua truong
Dai hoc Mo - Dia chit vao thang 7 nam 2024. Két qua thu dugc phan hoi tir 21 GV dang phu trach giang
day hoc phan TACN dugc trinh bay dudi day.

Vé gido trinh, bai gidng va tai liéu gidng day. Sé liéu khao sat thu duoc cho thiy 65% GV cho rang
chat luong va noi dung cua gido trinh/bai giang dang sir dung 12 tdt, va s GV cho rang chat luong va noi
dung cua gi4o trinh/bai giang dang sir dung 1a trung binh va rat tét lan luot 1a 25% va 10%. Két qua nay
ciing kha twong ddng khi 66,7% s6 GV nhan thiy gio trinh/bai giang hién tai dang sir dung da dap tng du
nhu cau thuc té ciia SV, va c6 mot s6 y kién khac cho rang, can bo sung thém cac ky ning viét hay ki ning
n6i dudi dang cac bai néi theo cha @&, hoic can cap nhat thém kién thirc chuyén moén. Két qua khao sat vé
cac ky nang duoc danh gia trong gido trinh/bai giang cua cac Thay/Co & biéu db 1 cho thiy phan Ién cac
gido trinh/ bai giang chii yéu danh gia k¥ niang doc va viét caa SV, con cac gi4o trinh/bai giang danh gia ky
ning nghe, n6i chi chiém gan mot nira (47,6%).

21 (100%)

Viét 17 (81%)

Nghe 10 (47,6%)

N6 10 (47,6%)

0 5 10 15 20 25

Hinh 1. Ty 1é c4c gi4o trinh/bai giang TACN ddnh gid cdc ky ndng nghe, néi, doc, viét
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Trong khi d6, khi dwgc hoi 1a “Thay/C6 c6 st dung tai liéu b tro hozc tai lieu tham khao bén ngoai nao
khong?” thi 100% sb GV dugc khao sat déu tra 1oi 1a “co”. Diéu nay cho thy, du cho rang giéo trinh/bai
giang tuong ddi tot va dap tmg duoc nhu cau cua SV, nhung cac Thay/C6 van thiy viéc st dung thém tai
liéu bén ngoai la can thiét dé c6 nhiing bai giang thi vi, hiéu qua va bo sung thém vao tai liéu chinh bt
bugc.

Vé phwong phdp giing day. Két qua khao sat thu dugc cho thay 85,7% sé GV sir dung phuong phap
két hop gitra giang day truyén thong va giang day hién dai dé giang day TACN va 90,5% sé GV cong nhan
phuong phép nay la hiéu qua nhét cho SV ctia minh khi hoc TACN. R& rang la véi sach gido trinh/bai giang
da phan tap trung vao ky ning doc va viét, cac GV phai str dung thém cac tai liéu bén ngoai dé bd sung
thém cac k¥ nang nghe, noi cho SV. Diéu nay thé hién qua ty 1¢ cao cac GV lya chon cac hoat dong thuyét
trinh (81%), thao luan nhém/cap (71%), hoc qua video, phim (52,4%).

Thao luan nhém/ cap 15 (71,4%)

Hoat déng tro choi 8 (38,1%)

Hoat déng ddng vai
Thuyét trinh 17 (81%)

Dy &n 8 (38,1%)

Hoc qua video, phim 11 (52,4%)

Khac

Hinh 2. Ty |¢ phan tram céc hoat déng ap dung cdc phwong phdp giang day hién dai vao TACN

Vé trinh dp va dong luc hoc tdp cia SV. Két qua khao sat thu dugc cho thay 57,1% sé GV cho ring
SV tham gia hoc TACN chi ¢6 trinh d¢ trung binh, va con sé nay lan luot 1a 28,6% va 14,3% ddi véi trinh
do SV kém va tét. Khdng cd GV nao cho rang SV tham gia hoc TACN ¢ trinh db rét tét. Két qua nay cang
khang dinh 16 hon khi c6 dén 90,5% sb GV dong tinh rang SV gap khé khan d6i véi mén TACN. Cuy thé
la cac SV gap kho khian vé kién thirc ngir phap chiém ty Ié cao nhét (73,7%), sau do6 1a kho khan véi ky
ning doc hiéu (68,4%), ky ning noi (57,9%), tir vung kho (52,6%) va ki ning nghe (47,4%), cac khé khan
vé thiéu ky nang chuyén mén ciia nganh hoc chi chiém ty ¢ rit nho (5,3%). Trudc nhing khé khin nhu
vay cia SV, hau hét cac thdy c6 da tao méi trudng hoc tap tich cuc cho SV (71,4%) va cung cap tai liu
hoc tap bé tro (71,4%) hay sir dung phuong phap giang day hap dan (57,1%) dé cai thien TACN cho SV.

®cCco
® Khéng

)

Hinh 3. Ty 1¢ SV gap khé khan trong viéc hoc TACN theo nhégn dinh cua GV

Vé dao tao va phét trién ban than. Mot thyc té dang ngac nhién 12 61,9% céc GV dugc khao sat chua
timg tham gia cac khoa dao tao hoic hoi thao vé giang day TACN. Ngoai ra, két qua khao sat con cho thay
90,5% s6 GV cho rang GV day TACN can c6 kién thic vé nganh hoc. Pai da sé GV (trén 60%) cho rang
k§ ning chuyén mon va ky nang su pham I nhiing k¥ ning quan trong, can thiét ma mot GV TACN can
6. Trén co s d6, 71,4% GV dé xuét cong tac ting cuong dao tao, 66,7% GV cho rang ho cin duoc tao co
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hoi hoc hoi kinh nghiém quéc té va 61,9% GV cho rang cong tac cap nhat gido trinh Ia can thiét dé nang
cao chat lwvgng dao tao va phat trién cho GV day TACN.

3.2. Thdo lugn
3.2.1. Vé giéo trinh, bai giang va tai liéu giang day

Mic di co dén hai phan ba cac GV duoc khao sét cho rang giao trinh/bai giang dang st dung la t6t va
dap umg dugc nhu cau cta SV, tuy vay c6 mot chit mau thuin khi ciing cing ty 1¢ 6 GV nhu vay lai cho
rang can cap nhét gido trinh/bai giang de nang cao chat lugng giang day TACN. Hinh thirc gi4o trinh/bai
giang chu yeu la chix in trén nén den trang, mot s6 giao trinh ¢6 hinh anh minh hoa nhung hinh anh dudi
dang hinh vé& den trang con so sai, nét vé don gian hodc duéi dang 2D, khién cho nguoi doc kho nhin, khé
hinh dung, chua c6 nhiéu giao trinh ¢ hinh anh that, thyuc té, hay nhitng minh hoa sinh dong, truc quan.
Nhiing dic diém nay la vo cung quan trong dbi véi viéc hoc TACN, dic biét ddi véi nhitng nganh hoc
chuyén biét, co nhiéu khai niém triru twong, hay nhitng dic thu lién quan dén thyc té va hién truong nhu
Truong Pai hoc Mo - Dia chat. Vi vay, khong tranh khoi nhiéu SV cam thiy khéng hing tha véi gido
trinh/bai giang nhu thé (Nguyén Hoang Tuén, 2007).

Chu yéu cac giao trinh, bai giang TACN tai Truong Pai hoc M6 - Dia chat do doi ngii GV dang giang
day tiéng Anh chuyén nganh la cac GV chuyén mon cua nganh do biét tiéng Anh hoic duoc tu nghiép
chuy@n nganh tai nu6c ngoai nén cac GV TACN nim kién thirc chuyén mdn tét nhung con chua duoce dao
tao bai ban vé& mat giang day ngon ngit. Didu nay khién cac gi4o trinh, bai giang hién c6 budc dau cung cip
cho SV tir vung chuyén nganh, va chua c6 cac phan b trg huéng dan SV vé mit phat trién ki nang ngon
ngit (nghe, noi, doc, viét) hay cac phan kiém tra, danh gia dé dap wng nhu cu cua cdng viéc sau khi tot
nghiép ra truong.

3.2.2. Vé phiong phdp giang day

Trong giang day TACN, cac phuong phap giang day hién dai nhu phuong phap day dya trén cac nhiém
vu (GDNV) duoc ap dung rong rédi va thanh cdng. GDNV tap trung vao viéc hoc ngén ngir théng qua cac
nhiém vy thuc t& nhu viét béo co ki thuat, thuyét trinh du &n, hoic doc va hiéu tai liéu chuyén nganh...
Phwong phép nay gitp hoc vién phat trién cac ky nang ngdn ngit can thiét théng qua viéc hoan thanh cac
nhiém vu lién quan tryc tiép dén linh vuc chuyén nganh caa ho (Ellis, 2003). Két qua khao st thu dugc
kha tich cuc khi cho thay cac GV da ap dung phuong phap giang day hién dai qua cac hoat dong thuyét
trinh, thao luan nhém/cap, hoc qua video/phim. . ., tuy nhién hon mét nira s6 GV tham gia khao sét cho ring
ho gap kho khan véi cac phuong phap giang day hién dai bai cac nguyén nhan nhu thiéu thoi gian, thiéu
ky ndng hay tai liu tham khao con han ché Mot phan kho khan nira ciing 1a vi phuong phép giang
day dwoc phan I6n GV &p dung van dang chiu anh hudng tir gido trinh cii, chi yéu chl trong ki niang doc
va chua ¢ nhiéu ki nang giao tiép. Cac phuong phap giang day nham kich thich & SV tinh kham pha séng
tao, giao tiép thyc té duong nhu chi méi duoc thir nghiém ma chua dwoc &p dung rong rai (Nguyén Hoang
Tuan, 2007). Diéu nay that sy kho khan hon, khi 16p hoc thuc té tai Truong Dai hoc Mo - Dia chat ¢6 sy s6
con cao (t6i da 45 SV/ 16p). Chinh vi vay, viéc quan tdm, phat trién ki ning giao tiép cua GV ddi vai tung
SV la rit han ché. Tao ra c4c hoat dong trén 16p 1a hoat dong khé ton thoi gian, thém vao d6 viéc ap dung
cac hoat dong giang day trong phuong phép giang day hién dai, va viéc quan Iy va bao quat cac SV trong
16p hoc ¢6 sy 6 I6n, 1a tré ngai khong nho dbi voi nguoi day. Két qua 13, nhiéu SV dac biét 13 SV nhat
nhét, chua ty tin vé kha ning tiéng Anh cua ban than chua dwoc thuc hanh, phét trién cac ki nang, dac biét
1a ky nang giao tiép.

Ngoai ra, mac du két qua khao sat thu duoc cho thay 85,7% sb GV sir dung phuwong phéap két hop dé
giang day TACN va 90,5% s6 GV cong nhan phuong phéap nay 1a hiéu qua nhat cho SV caa minh khi hoc
TACN. Tuy nhién, viéc &p dung phuong phap giang day két hop that su kho khan khi thoi luong hoc trén
I6p cua hoc phan TACN thuong chi ¢6 2-3 tin chi. Viéc truyén dat kién thac méi song hanh véi rén luyén
ky ning c6 thé din dén thiéu sot, dac biét d6i vai SV thiéu chu dong trong viéc tim hiéu, nghién ctu
tai liéu. Mac du ¢6 sy quan tim, huéng dan hoc ngoai gio cua cac GV nhung do SV con thiéu chu dong va
tinh ty giac, dan dén két qua khong nhu mong doi.

3.2.3. Vé trinh dj va déng luc hoc tdp cia SV

Méc dii cdc SV tai Truong Pai hoc Mo - Dia chat déu trai qua hai hoc phan tiéng Anh co ban (6 tin
chi) dé dugc trang bi nén tang ngir phap, tir vung va cac ky nang thyuc hanh tiéng ¢ nhirmg nam hoc dau tir
d6 1am co s& dé tiép tuc hoc phan TACN ¢ 2 nam hoc cudi. Tuy vay, hon 2/3 s GV cho rang, trinh do
tiéng Anh ctia cac SV nay Ia trung binh-kém. Thoi lugng thiét ké cho cac hoc phan Tiéng Anh co ban tai
bac dai hoc hién nay chua that sy du dé trang bi kién thirc va ki niang ngdn ngit cho SV dé tiép tuc theo hoc
hoc phan TACN, dic biét 1a khi sé Iugng SV ¢6 trinh d6 tiéng Anh yéu, kém tai thoi diém nhap hoc 1a kha
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nhiéu. Thiéu sy chu dong tu hoc, SV khé long dap tmg duoc yéu cau vé ki nang ngon ngir can thiét dé co
thé hoc tiép hoc phan TACN. Thyc trang déng luu tam 1a nhidu SV van chua hoan thanh cac hoc phan tiéng
Anh co ban khi buéc vao hoc hoc phan TACN. Biéu ndy tao nén mét tra ngai l6n trong viéc tiép thu kién
thirc va rén luyén ky ndng ngon ngu cho SV trong qué trinh giang day cac hoc phan TACN. Trong thuc té,
cac SV dén tir nhiéu dia phuong co diéu kién hoc tap khéac nhau va dong co hoc tap khong giéng nhau nén
tat yéu co sy phan hoa da dang vé trinh d¢ va ki ning str dung tiéng Anh. Nhiéu SV chua nhan thirc dugc
tam quan trong cua tiéng Anh, dic biét 1a TACN - chia khoa cua cong viée va tuong lai sau nay. Do trinh
d6 ngdn ngir, kha nang tiép thu ciing nhu thuc hanh cia SV ¢6 sy phan hoa rd rét trong mot 16p hoc sy s6
I6n & Truong Pai hoc M6 - Dia chat nén GV va SV gap nhiéu khé khin trong qua trinh day va hoc TACN.

3.2.4. Vé dao tqo va phét trién ban than

Phan 16n cac GV TACN tai Truong Pai hoc Mo - Bia chat la cac GV chuyén mon cua nganh do biét
tiéng Anh hozc dugc tu nghiép chuyén nganh tai nudc ngoai nén cac GV TACN nam chuy@n mon tét nhung
chua duogc dao tao bai b vé mit giang day ngdn ngir. Trong téng s6 21 GV duoc khao sat, 13 GV chua tirng
tham gia khoa ddo tao hay hoi thao vé TACN, vi vay 71,4% céc GV dé xuat duoc ting cuong dao tao thém
vé giang day ngdn ngir va 66,7% cac GV co nguyén vong dugc tao co hoi tham gia hoc hoi kinh nghiém
quoc te.

Mot diém can déng chu y nira 12 90,5% s6 GV TACN dugc khao sat cho rang kién thirc vé nganh hoc
1a quan trong. Piéu nay hoan toan hop ly khi thé manh dao tao tai Truong Dai hoc M6 - Dia chét la céc
chuyén nganh hep, vi vay c6 rat nhiéu tir vung chuyén nganh sau, dam bao GV TACN can nam duoc kién
thirc vé chuyén nganh maéi c6 thé hiéu, giai thich va truyén dat dugc cho SV. Tuy nhién ty 1& thap hon sé
GV (66,7%) quan niém rang GV TACN can c6 ky ning su pham. Néu GV TACN sir dung phuong phap
day tich cuc, vi du sir dung phuong phép giao duc dya trén cac nhiém vu (phuong phép duoc nhiéu nha
chuyén mén &p dung va GV danh gi cao tinh hiéu qua trong viéc giang day tiéng Anh, dic biét 1a TACN)
thi cac GV TACN ciing can c6 nhitng kién thirc vé ngén ngir va k§ ning su pham tot dé dam bao xay dung
cac bai giang theo huéng nhiém vu héa, nho d6 phuong phap gido duc dua trén cac nhiém vu khong chi
gilp ngudi hoc nam ving von tir vung ciing nhu xtt 1y cac tinh hu0ng bang tiéng Anh, ma con gitip ho phat
trién nhanh chéng vén ngoai ngir dé giai quyét cac nhu cau cu thé trong hoc tap va cudc séng (Nguyén Dinh
Nhu Ha, 2021).

4. Két luan

Khao sat liy y kién 21 GV TACN dang truc tiép giang day tai Truong Pai hoc Mo - Dia chat cho thay
tinh hinh day va hoc TACN dua trén goc nhin caa cac GV TACN, tir d6 nha trudng can co ké hoach cap
nhat, cai thién gi4o trinh/bai giang TACN hién c6 tai truong ciing nhu san xuat thém céc gido trinh/bai
giang TACN méi cua nhitng nganh con thiéu gido trinh/bai giang TACN, b sung thém cac nguon tai liéu
tham khao cho GV TACN ciing nhu tao diéu kién cho GV TACN tham gia cac khoa hoc bo trg chuyén
mon, hoi thao trong nudc va qudc té dé co co hoi trau doi kién thirc va k§ nang chuyén mén va ngoai ngit.

Tir nhitng thyc ti&n trinh bay & trén va trong dua vao hiéu biét cua tac gia, tac gia dé xuat giai phap nang
cao chét lwong giang day TACN nhu sau:

e Truéc hét trong diéu kién hién tai cua Trudng Dai hoc M6 - Dia chét viéc sip xép cac lop TACN
c6 sy s6 nho hon hién tai, trong cac phong hoc ngoai ngir chuyén dung la vo clng Can thiét dé co
thé tao ra 16p hoc TACN hiéu qua, dap ung nhu cau cua ngudi hoc cling nhu yéu ciu cua nganh
nghé, xa hoi sau khi SV t6t nghiép. Biéu nay gilp GV c6 thé thiét ké bai giang trong tdm hon, t6
chuc céac hoat dong ngdn ngir duoc tét hon; SV sé& hoc tap trung hon, coi Mo trao d6i va chia sé
kién thuc voi nhau, thuc hanh ngdn ngir tich cuc, tir d6 gidp gio hoc ngdn ngit dat hiéu qua cao.

e Thir hai la can cd ké hoach va t6 chirc cac nghién ctru sau hon vé cong tac xay dung giao trinh/bai
giang TACN, ciing nhu dua ra duoc nhiing yéu cau chung, co ban dé ¢6 sy thong nhit trong thiét
ke gido trinh, bai giang TACN gitra cac chuyén nganh khac nhau, vi du: can c6 huéng dan cu thé
vé d6 dai, trinh do, yéu cu vé cac ky ning ngdn ngir can dat dugc cho ngudi bién soan tai ligu
giang day... Tir d6 cai thién, cap nhat chuong trinh giang day, giéo trinh dé d4p (mg dwoc nhu cau
xa hoi.

e Thu ba la nha truong can c6 nhiing chinh séch hd tro, tao diéu kién cho GV duoc tham gia cac
khoa hoc, hoi thao dé bdi dudng, ting cudng dao tao nang cao cho GV vé ky nang giang day
TACN va céac phuong phép gidng day hién dai, cling nhu bd sung thém cac nguon tai liéu chinh
thong trong thur vién vé TACN dé GV va SV tham khao dé tao diéu kién thiét ké va da dang hoa
bai giang ciing nhur phong pht cac nguon hoc liéu giup SV hoc tiéng Anh chuyén nghiép va hiéu
qua hon.

Nhimg d& xuat trong bai viét nay mai chi 1a nhitng budc dau cho viéc cai thién tinh hinh day va hoc
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tiéng Anh chuyén nganh tai Truong Dai hoc Mo - Dia chit, va dé chinh thirc thyc hign can phai ¢6 nhiéu
nghién ctiu sau rong hon déc biét 1a phai ticn hanh khao sat cac nhu cau thuc t€ ciia nguoi hoc, cua nha
tuyén dung cling nhu chuan bi ki cac khau tur tai liéu giang day dén dao tao tap huan doi ngii GV.

Loi cdm on
Téc gia tran trong cam on cac Tl}éy/Cé dang giang day hoc phan TACN tai Truong Dai hoc Mo - Dia
chat da tham gia khao st dé cung cap théng tin cho nghién ctu nay.
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ABSTRACT

Teaching English for specific purposes at Hanoi University of
Mining and Geology from teachers’ perspectives
Vu Thai Linh
Hanoi University of Mining and Geology

With the current trend of globalization, English plays an important role in communication and is the
"key" to accessing knowledge, achieving success in work, and in life. In universities, the subject of English
for Specific Purposes (ESP) equips students with the basic and necessary knowledge to acquire in-depth
knowledge in their professional fields and academic disciplines. Therefore, the lecturers responsible for
teaching ESP play a crucial role in equipping students with the essential language skills needed for practical
professional careers. This paper analyzes practical data regarding the current status of ESP teaching at the
University of Mining and Geology by collecting data and surveying 21 lecturers teaching ESP at the
institution, from which it proposes solutions to improve the effectiveness of ESP teaching, as well as
assisting in policy-making and constructing better systems for teaching and learning ESP, meeting the
actual social needs.

Keywords: ESP; ESP teaching; teachers’ perspectives
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E RSE HOI NGHI TOAN QUOC KHOA HQOC TRAI BAT
SAR SO VA TAI NGUYEN VO'I PHAT TRIEN BEN VIPNG (ERSD 2024)

NATURAL RESOURCES FOR
SUSTAINABLE DEVELOPMENT

_ Strdung so d6 tu duy (mind-map) trong 16p hoc ngoai ngi ,
nham phat trién ki nang noi cho sinh vién Truong Pai hoc Mo - Dia chat

bing Thanh Mai” )
Truong Dai hoc M¢ - Dja chat

TOM TAT

So db tu duy dugc biét dén voi kha ning dwa ra cai nhin tong hop vé van dé va méi lién két giira cac y
tuong dd duoc xem nhu mot cong cu hd tro sang tao dé cai thién k¥ nang nodi. Nghién ciu khaoi dau béng
cach néu rd sy quan trong cia k¥ nang noéi, dic biét 1a yéu t then chét cho sy thanh cong trong linh vic
nghé nghiép tuong lai. Nghién ctru sau d6 mo ta cach thic ap dung so d6 tu duy trong 16p hoc nham muc
dich cung cap mot Cong cu gidp sinh vién té chire va trinh bay ¥ tuéng mot cach rd rang va day du. Quy
trinh nghién ctru bao gdm méot nhém thir nghiém str dung so do tu duy trong qué trinh chuan bj va thuc hién
cac bai ndi, va mot nhom dbi chang khdng sir dung cong cu nay. Két qua cho thiy k¥ nang ndi cua nhém
thir nghiém da cai thién dang ké. Dé tang do tin cay cho nghién cuu, tc gia da trién khai mot cudc khao
sat. Nhin chung, céc cau tra loi déu mang tinh tich cuc, da phan cac em déu thich thd vai p dung nay. RO
rang rang, &p dung so db tu duy da c6 tac dong tich cuc dén ky nang no6i cua sinh vién, cai thién céch trinh
bay ¥ twdng, gilp cac em cam thiy ty tin va it cing thiang hon khi thuc hién cac bai néi truéc 16p.

Tirkhoa: so dd tu duy; k¥ ning néi; ty tin

1. Pit vén dé

Trong bdi canh toan cau héa hi¢n nay, tiéng Anh tré thanh cong cu giao tiép thiét yéu. Trén thi truong
lao dong, tng vién co nén tang chuyén mon viing cing véi kha nang st dung tiéng Anh thanh thao thuong
gay 4n tuong ddi vai cac nha tuyén dung. Tuy nhién, ¢ Viét Nam ky thi t6t nghiép phd théng quéc gia da
va dang thyc hién dudi hinh thirc viét. Do vay, hoc sinh pho thong da phan chi tap trung vao tir vung, ngir
phap, doc hiéu va viét. Do 1a 1y do tai sao phan 16n sinh vién ndm thi nhét & nhidu truong dai hoc néi chung
cling nhu tai truong Pai hoc Mo - Dia chat ndi riéng gap khong it kho khan khi néi tiéng Anh. La mot gido
vién giang day, tAc gia luon tran tro va tim t0i giai phap tot nhat dé gilp cac em nang cao kha nang noi
tleng Anh. Trong bai bao nay, tac gia xin trinh bay cach ap dung so dd tu duy trong 16p hoc ngoai ngit
nham nang cao k¥ ning néi tiéng Anh cho sinh vién truong Dai hoc M6 - Dia chit.

2. Co 6 ly thuyét va phwong phap nghién ctru
2.1. Dinh nghia so dé tw duy

So dd tu duy dugc phd bién 1an dau tién bi Tony Buzan, mét tac gia va nha tu van gido duc. Ong cho
rang so do tu duy l1a ‘mot ky thudt dong ndo dugc str dung dé sép xép thong tin mot cach tryc quan thanh
mot hé thong phén cap Chung néu bat mot ¥ chinh lam diém trung tim cua so do, voi cac chu dé phu dugc
phan nhanh va két n6i Vi cac y tuong hd trg. So do tu duy tuan theo clu triic _phén cap, trong do6 cacy
tudng quan trong nhit nim & vi tri gan trung tdm va moi cap bd sung s€ dugc xep Ién cap trudce no.

Buzan, T. (2006) con nhin manh rang, so d6 tu duy 1a mot phwong phéap hiéu qua dé to chirc va hé thong
hoa thong tin va kién thirc. V6i sy sap xép hop 1y, so do tu duy hd trg ndo bg trong viéc té chirc va ghi nho
thong tin mot cach hiéu qua va dé hiéu. Phuong phap nay khong chi hiru ich cho viéc hoc tap va nghién
clru ma con giup chung ta phat trién y tuong mot cach sang tao.

Nasution, D. S. (2020) cho ring so dd tu duy ban chat la mét cau tric phan nhanh xuét phét tir mot chi
d@ hozc tir khda chinh. Tir tir khéa nay, céc nhéanh nho dan dugc mé rong, va cac nhanh nho nay co thé tiép
tuc phan nhanh ma khéng bi gigi han, tiy thudc vao sé luong v tudng va thong tin. So dd tu duy khong
tuan theo mot khuén mau cé dinh ma linh hoat theo su sang tao cia ngudi thiét ké.

*Tac gia lién h¢
Email: dangthanhmai@humg.edu.vn
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2.2. Goi y mgt s loai so do tw duy
2.2.1. So do tw duy thw vién (Library Mind Maps)

So d(k)’ tu duy thu vién chu yé}l dugc sir dung dé seflp xép thong tin. Khi tao so dd nay, bude dau tién la
tap hop tat ca thong tin va sap xEp nod thanh cay so do. So d6 s€ cho thay moi thong tin dugce lién két véi

nhau dé phuc vu ¥ chinh. Loai so dd tu duy nay co thé duoc sit dung dé to chire thong tin vé mot chu dé cu
thé theo cach truc quan. Sau day 1a mét vi du so do tu duy ho so ca nhan:

% Personal Profle X
mn b P E n » w iR b w0 N e % o0 a0 & 0 ) 5 @l o an 0 0 10 520 0 sa) 550 L] 5
English_
Bowling _ Language &'
\ ‘ \_French
Cooking | 1 Skills © =
© Hobbies . e Expert on Tox Lew.
Listening to music /| \ / \ Profession &
\. / \ Proficlent on Microsoft Suite
Swimming | "'jﬁ“"""”'\
B\ Personal ]
N o A 2005-2009 ABAC University Bachelor degree of Laws
Kelly Sutem _© Name { Profile | esucarion
‘\ 7—\ — | 2009-2012 Kosetsart University Master degree of MBA
Female © Gender \ / \
M—_— /
March 12, 1987 © Birthday ? Personal Data \\ ~————, _Feb, 2010-Aug,2012  Legal Consultant
| 1 Work Experience &
A © lood Type ,"" = \ Sep, 2012-Present  Lawyer

Thailand © Nationality /
2.2.2. So do tw duy thuyét trinh (Presentation Mind Maps)

So dd tu duy nay duogc st dung dé trinh bay qua trinh nay sinh y tuong. Do d6, trong tim cia so d6
tu duy thuyét trinh 1 khan gia . Thong tin nén dwgc dinh vi nhu thé nao trén ban dd dé khan gia c6 thé hiéu
dé dang. Néu khan gia co thé theo ddi va hiéu cach trinh bay thi so do s& ¢ cdu trac tot. Vi vay, bai thuyét
trinh s& duoc khan gia don nhan nong nhiét.

Loai so do tu duy nay c6 thé duoc sir dung dé giai thich mot hoat dong hodc mot budi dao tao. Dudi
day 1a vi du minh hoa.

[Gofng to the church

Watching movfes]
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Writing

[“""ﬁd’ms m*’m‘,}'[ ’ Sunday \[ ., @ ing
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[Dofng sports

Tk

[ Flying a Kite
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2.2.3. So d6 tw duy theo dong thoi gian dieong ham (Tunnel Timeline Mind Maps)

Loai so d6 tu duy nay thudng duoc ap dung trong viéc lap chién luoc dy an hoic ké hoach chuong
trinh. Muc tiéu chinh caa so d6 1 gidp hinh dung ra sy thanh céng. Tai trung tam cua so d6 1a két qua ma
chung ta dang hudng téi, va mdi nhanh phu dai dién cho mot con dudng dan dén két qua do. So do nay cho
phép chiing ta theo dai tién do va timg budc tién gan dén myc tiéu cudi cung. Dudi ddy 1a vi du minh hoa
clia so dd tu duy ké hoach tiép thi.

(Bt

Profit Potential
Direct

= Competitors

(e}

Potential

ey A market penetration strategy
i Competition @ =
Paerformance l)

A comparabls pricing strategy

Raaction

=
= Number
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2.3. Nhitng wu diém va nhwoc diém ciia so do tw duy
2.3.1. Uu diém

Theo Hopper, Carolyn H. (2007) thay vi st dung doan vén ban dai va phuc tap, so do tu duy cung cap
mot cach tiép can truc quan hon dé Sap xép va tong hop thong tin mot cach hop ly, tir gbc 1& van dé dén cac
vén dé lién quan, tao ra hinh anh d& hiéu ngay khi nhin vao.

Nhin chung, so dd tu duy linh hoat va khong bi rang budc béi cau trac ¢b dinh.Nguai ding c6 thé thoa
sirc sang tao khi v& so d6, tu do thém vao mau sic, hinh anh, ky hiéu va trinh bay theo phong céach riéng
cua minh.

Nasution, D. S. (2020 liét ké loi ich ctia so d6 tu duy nhu sau:

e Té chirc thong tin: So do tu duy gilp cac thong tin duge t6 chirc mot cach rd rang va logic. Thay vi
mot dédy cac céu vén, so dd tu duy sip xep thong tin thanh cac biéu dd. Piéu nay giup nguoi sir dung
nhin thiy mdi quan hé giira céc y tuong dé dang.

e Ting kha ning ghi nhé va dé hiéu: So dd tu duy kich thich tri tuéng twong va goi nhé. Viée biéu
dién thong tin dudi dang hinh anh va biéu dd gitp ndo b kich hoat. Piéu nay lam tang kha nang ghi
nh¢ thong tin va hiéu sau hon vé véan dé.

e HO tro tw duy sang tao: So d6 tu duy khuyén khich sy sang tao. Bing cach biéu dién thong tin mot
cach tryc quan va linh hoat, so d6 tu duy cho phép ngudi sir dung ty do tao ra nhiing lién két gitra cac
y tudng.

e Giao tiép hiéu qua: So do tu duy 1a mot cong cu giao tiép manh mé. Thay vi dién dat thong tin bang
van ban dai va phirc tap, so d6 tu duy cho phép ngudi sir dung trinh bay théng tin mot cach don gian
va tryc quan.

2.3.2. Nhueoc diém
Bén canh nhiing loi ich néu trén, Romance, Nancy R.;Vitale, Michael R. (Spring 1999) chi ra mét s6
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nhugc diém cua so d6 tu duy nhu sau:

e S0 dd tu duy c6 thé tiéu ton thoi gian khi tong hop thong tin va dit liéu do sy phic tap trong viéc quan
sat. Qua trinh xay dung so dd tu duy c6 thé yéu cau nhiéu thoi gian va nd lyc.

e Viéc truyén tai so do tu duy cho nguoi khac cé thé gap tro ngai do day la san pham cua tu duy ca
nhan, va mdi ngudi lai c6 cach td chuc théng tin khac nhau. Néu nguoi vé khong trinh bay mot cach
d& hiéu, nguoi khéc 6 thé gap kho khan trong viéc nim bét y nghia ciia so do.

2.4. Quy trinh tién hanh nghién ciru sir dung so do tw duy trong 16p hoc ngoai ngit cho sinh vién
trwong dai hoc Mo- Dia chat

2.4.1. Poi tuwong tham gia thuc nghiém

Téc gia chon 2 nhém tiéng Anh 1: nhém 30 va nhém 31. Mi nhém goém 45 sinh vién. Giéo trinh trén
I6p 1a cudn New English File —Pre intermediate cua Clive Oxenden va Christina Latham-Koening, Oxford
University Press. Cac em hoc 4 bai: bai 1, bai 2, bai 3, va bai 4. Ngoai ra tai liéu thém trén l6p 1a cudn
Practice Tests 1 va cubn doc thém & nha 1a KET 4, KET 5

2.4.2. Quy trinh thuc hi¢n nghién ciu

Téc gia da tién hanh qghiér) cuu d}_Iél trén so sanh d6i chiéu 2 nhém s‘inh vién. Nhom 30 da dugc hoc
boi phuong phép day truyén thong. DOi véi nhom 31, tac gia ap dung so do tu duy trong 16p hoc. Quy trinh
thyc hién trong vong 7 tuan qua nhitng budc sau :

Budc 1: Truge khi tién hanh thuc nghiém, tac gia da yéu cau ca 2 nhom lam bai kiém tra n6i s6 1. Dé bai
nhu sau:

1. Talk about the person you like best.

2. Describe your ideal house.

Budéc 2: Tac gia da tién hanh day song song 2 nhom trong vong 7 tuan vai cung noi dung chuong trinh.
Tuy nhién , nhém 31 da duge d6i méi phuong phap giang day bang cach sur dung so do tu duy trong céc
phan day tir veng , ngit phap cling nhu day néi. Sau day 1a mot s6 minh hoa da dugc ap dung so d6 tu duy:

Vidu 1: St dung so do tu duy nham 6n lai kién thire d3 hoc trong phén REVIEW TENSES - UNIT 3D
trang 35 trong cuon NEW ENGLISH FILES PRE-INTERMEDIATE

Bude 1: Gido vién v& 1 so dd tu duy trén bang véi tir khoa TENSES

Budc 2: Goi mot s sinh vién 1an luot liét ké 6 thi di hoc (Present simple; Present continuous; Past
simple; Past continuous; Going to + infinitive; will/won’t + infinitive). Gido vién v& tiép 6 nhanh tuong
duong 6 thi va ndi véi tir khéa trung tam.

Budc 3: Yéu cau cac em lam viéc theo cap/ nhom vé tiép so d6 dién dat y nghia s dung timg thi va
dua ra vi du minh hoa tuong Gng.

Budc 4: Yéu cau timg cip/ nhom thyuc hanh néi theo so do. Giao vién di quanh 16p quan sat chung, trg
gitip néu can.

Buée 5: Goi vai em lan luot 1én bang hoan thanh so dd.

Budc 6: Gido vién yéu ciu ca 16p nhin 1én bang, chita va tong két.

Qua hoat ddng nay, viéc sir dung so dd khong chi gitip ngudi hoe cung ¢b ngit phap ma con tao co hoi
dé cac em thyc hanh ndi tieng Anh va tu duy ngon ngit mdt cach hiéu qua.

Vi du 2: Str dung so dd tu duy trong phin VOCABULARY— UNIT 1B trang 6 trong cuén NEW ENGLISH
FILES PRE-INTERMEDIATE

Budc 1: Gido vién v& I so d tu duy trén bang véi tir khoa FAMILY

Budc 2: Yéu cau sinh vién 1am viéc theo cap/ nhom vé tiép so dd dé liét ké tat ca cac tir chi vé FAMILY
Budc 3: Cac cap/ nhom thuc hanh noéi theo so do Giao vién di quanh 16p quan sat va trg giup néu can.
Budc 4: Goi mét vai em lan luot 1én bang v& tlep hoan thanh so db.

Bude 5: Gigo vién chita va tong két.

Qua ting budc nay, viéc su dung so do khong chi gilp sinh vién mo rong yén tir vung ma con tao co
hoi thuan loi d€ cac em phat trién ky nang giao tiep, cu the la thuc hanh ndi tieng Anh, cling nhu tw duy
ngbn ngit mot cach hiéu qua va gitp cac em cé tinh than hoc tap cha dong.

Vi du 3: Sir dung so dd tu duy trong phian SPEAKING - UNIT 1B trang 7 trong cuén NEW ENGLISH
FILES PRE-INTERMEDIATE
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Budc 1: Gido vién vé& 1 so dd tu duy trén bang voi tir khoa A PERSON véi nhitng nhanh xung quanh
tuong ung nhirng tur chi thong tin sau. (name; age; job/ studies; lives in; physical appearance; personality;
likes; dislikes)

Budc 3: Gido vién yéu cau timng em vé tiép so dd dé dwa thong tin cho ting nhanh.

Budc 4: Yéu cau timg cap hoi va tra 10i ( dya theo thong tin trong so d0)

Budc 5: Goi mét vai sinh vién thuyét trinh trude 16p theo so d6 voi chu dé “Talk about a person you
know well”.

Budc 6: Gido vién dua ra nhan xét

Qua hoat dong nay, so d6 tu duy duoc sir dung nhu mét ban ké hoach chi tiét, giup ngudi hoc d& dang
tu huéng dan minh trong viéc luyén tap ki nang néi tai 16p. So do cung cap mét hinh anh téng quan vé cau
trdc va tir vung, giap ngudi hoc té chirc théng tin dé xay dung mot bai néi hoan chinh. Thém vao d6, so dd
tao co hoi cho sinh vién ty do séng tao va thé hién minh. Bang cach nay, cac em c6 thé bo sung hozc chinh
stra thong tin trong qua trinh luyén tap dé dang.

Buéc 3: Sau 7 tuan, ca 2 nhom da 1am bai kiém tra s6 2. CAu trdc giong bai kiém tra s 1 nhung khéac khac noi
dung. Va day 1a bai kiém tra 6 2.

1. Talk about your last holiday.

2. Talk about your typical day.
Buwdc 4: Thu thap dir liéu va danh gia thuc nghiém

Trong phan nay tc gia da dua vao két qua ciia bai kiém tras6 1 va s 2 ciia 2 nhom dé so sanh ddi chiéu, cong
Vi qua trinh quan sat khi cac em thuc hanh néi noi theo so do va dong thoi dua vao bang khao sat dé danh gia
qua trinh thuc nghiém.

3. Két qua va thao luan

Day la két qua 2 bai kiém tra cua 2 nhém sau khi &p dung so do tu duy trong 16p hoc:

Bai kiém tra s6 1 | Bai kiém tra s6 2 | Bai kiém tra sb 1 | Bai kiém tra sb 2
cua nhom 30 cua nhém 30 cua nhom 31 cua nhom 31

Téng diém 138 202 142 292

Trung binh 3.08 45 3.16 6.5

Qua bang trén, ta thdy rang két qua bai kiém tra s 1 cua 2 nhém kha trong duwong nhau, va diém trung binh
khong khac la miy. Trong khi d6, ta thay su khac biét khé lon & tong diém cua bai kiém tra s6 2 giita 2 nhom.
Diém trung binh cua bai kiém tra s 2 cia nhom 31 cao hon hin diém trung binh cua nhém 30. Vay, dua theo két
qua nay, rd rang rang viéc &p dung so do tu duy trong 16p hoc ngoai ngit da ning cao kha ning néi tiéng Anh cia
sinh vién nhom 31.

Két qua cua bang khao sat thu dugc tir nguoi hoc nhu sau:

Cau hoi Ratnhiéu | Khanhiéu | Mot Hoan toan
chut khéng
1. St dung so dd tu duy dé thuc hanh néi | 38 3 2 2
tiéng Anh cé khién ban thiy tha vi
khéng?
2. Ban c6 cam thay k¥ ning noi tiéng Anh | 30 10 3 2
cua minh duoc cai thién nho vao viéc ap
dung so dd tu duy khong?
3. Khi tham gia vao thuc hanh noéi theo | 2 3 5 35
nhém, ban cé thay viéc st dung so db tu
duy gap tré ngai khong?
4. Ban c6 mudn tiép tuc st dung so do tu | 37 5 1 2
duy dé cai thién kha nang néi trong ky
hoc t&i khéng?

Bdng khao sat nay duoc hoan thanh boi nhom 31 sau khi cac em ap dung so dd tur duy trong 16p hoc. Muc
dich cta viéc khao sét 1a nhan biét thai do cta cac em doi vai viéc st dung so db tu duy trong 16p hoc. Con so thu
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thap tir bang trén chi ra rang hau hét cac em thich tha véi ap dung nay.

Quan sat tir phia gido vién ciing mang lai mot s6 két qua dang luu y sau day:

Trong qua trinh cac em &p dung so dd tu duy theo cap/ nhdm, tac gia da di quanh 16p, quan sat va nhan ra rang
hau hét cac em tham gia mot cach thich tha. Cac em héo hirc sir dung so do tu duy khi thuyét trinh truée 16p. Céc
em thé hién thai d6 vui va hao hing lam viéc nhom.

R rang rang, sau khi so sanh di chiéu két qua cua 2 bai kiém tra cua 2 nhom va két qua trong bang khao sat
cua nhém thir nghiém, cong véi quan sat tir phia tac gia trong khi cac em sir dung so dd tu duy trong gio thuc hanh
thi viéc ap dung so dd tu duy trong 16p hoc ngoai ngit da nang cao ki ning noéi cho sinh vién truong Pai hoc Mo-
bia chat.

4, Két ludn

Nhin chung, viéc sir dung so dd tu duy trong giang day ngoai ngit da dem lai hiéu qua dang ké trong
viéc cai thién k¥ nang to chiic théng tin va dién dat cua sinh vién truong Dai hoc M6 - Dia chat. Thong qua
viéc két ni tir vung va thong tin bang so do tu duy, sinh vién khong chi ma rong von tir ma con phat trién
kha nang tu duy, sang tao, va k¥ niang néi. Qua trinh tu lap so dd tu duy két hop véi cac hoat dong nhu thao
luan nhom, thuyét trinh da tao ra mot méi truong hoc tap tich cuc va khuyén khich tinh than tu hoc, tu tim
toi cua sinh vién.
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ABSTRACT

Using mind maps in foreign language classes to develop speaking
skills for students at Hanoi University of Mining and Geology

Dang Thanh Mai
Hanoi University of Mining and Geology

Mind maps, known as their ability to provide overviews and connections between ideas, have been used
as a creative tool to improve speaking skills. The study began with the importance of speaking skills as a
key to success in job interviews. It described how mind maps were applied in the classroom as a tool to
help students organize and present ideas clearly. The study included an experimental group that used mind
maps in the classroom, and another group that did not use this tool. The results showed that the speaking
skills of the experimental group improved significantly. To increase the reliability of the research, the
author conducted a survey. In general, the answers are positive, most of the students were interested in this
application. It is clear that applying mind maps has had a positive impact on students' speaking skills,
improving their speaking skill, helping them feel more confident and less stressed when giving talks. before
class.
Keywords: mind map; speaking skills

1680



ERS® ) . . o
ERSY HQI NGHI TOAN QUOC KHOA HQC TRAI AT
vrore nesovnceeor VA TAINGUYEN VO PHAT TRIEN BEN VIPNG (ERSD 2024)

SUSTAINABLE DEVELOPMENT

Using extensive reading to improve vocabulary for students
at Hanoi University of Mining and Geology

Dang Thanh Mai”
Hanoi University of Mining and Geology

ABSTRACT

Lack of vocabulary is one of the barriers for foreign language learners in reading, speaking and writing
English. The range of vocabulary that students acquire from the lessons in the textbook seems not enough.
Therefore, research on extensive reading was conducted to help learners improve their vocabulary. The
experimental research was conducted with 45 students studying English in a class at Hanoi University of
Mining and Geology for 7 weeks. Before conducting the experiment, the group of students did a pre-test in
vocabulary. Then, they chose short stories from the list provided by the teacher. Each week, they completed
reading 2 books. After reading, they wrote a summary of the content of each story within 50 words and also
stated their opinions about it in 50 words. After 7 weeks, they took a post-test. It can be clearly seen that
students have achieved a considerable improvement in vocabulary after the experiment. The average score
showed that the post-test’s results are higher than the pre-test’s. To increase the reliability of the research,
students continued to participate in the survey and most of them responded positively to this activity. The
results of the study showed that extensive reading not only helps students develop vocabulary but also gain
other benefits such as expanding knowledge, improving their vocabulary and forming their reading habits.

Keywords: extensive reading; improving vocabulary; forming reading habit

1. Introduction

Dagiima (2009) defined: “Vocabulary as a basic set of words which foreign language learners need to
master in order to read, speak and write. Limited vocabulary has proved to be an obstacle in mastering
languages in general and English in particular”. It means that without basic vocabulary there is little they
can do. Wallace (2007) also emphasized: “The need for attention towards vocabulary development because
students must acquire sufficient vocabulary in order to read effectively. In fact, foreign language readers
often find reading difficult because of the lack of vocabulary”. Students at Hanoi University of Mining and
Geology (HUMG) are not exception. The scope of vocabulary taught in reading and vocabulary lessons is
believed to be inadequate for comprehension of diverse texts. Additionally, it is recognized that relying
only on classroom lessons to build vocabulary might leave students ill- equipped to comprehend longer and
more difficult texts as they progress in their language skills.

This brings up the question of what other methods which can be used to help students improve their
vocabulary outside of the classroom reading and vocabulary lessons. The answer might be be found through
the practice of extensive reading (Grabe, 2001)

For a considerable time, extensive reading has been viewed as an essential and inspiring way to improve
general language proficiency in the teaching of a second language (Green, 2005). Powell (2005) also said:
“Extensive reading did help students improve their vocabulary to read better”.

The goal of this innovation is to investigate the use of extensive reading as a tool for developing
students’ vocabulary at Hanoi University of Mining and Geology, with following research questions:

- Do extensive reading activities contribute to the vocabulary development of 1% year students at
HUMG?

- How does extensive reading support the growth of students’ vocabulary?

2. Literature review and research methodology
2.1. Literature review

According to Robb & Susser (1990), extensive reading as a language teaching or learning procedure is:

* Tac gia lién hé:
Email: dangthanhmai@humg.edu.vn
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“...reading (a) of large quantities of material or long texts; (b) for global or general understanding;
(c) with the intention of obtaining pleasure for the text. Further, because (d) reading is individualized, with
students choosing the books they want to read; (e) the books are not discussed in class”.

The advantages of extensive reading have been confirmed through various research studies, as reflected
in language education studies.

According to common belief, students' reading proficiency is improved through extensive reading.
(Lituanas, Jacobs & Renandya, 2001). By reading regularly, students can enhance their reading speed and
become more familiar with the formats and content of different texts. Lituanas et al. (2001) and Lao and
Krashen (2000) found that groups involved in extensive reading for duration of six months and four months,
respectively, had better post-test results in reading than the control groups who did not take part in extra
reading outside of class.

Extensive reading helps students not only to develop their reading proficiency but also to improve their
language skills in numerous ways. Students can expand their access to language that they can easily
comprehend. (Krashen & Bribbons, 2004). Extensive reading is thought to be the most immediately
available form of input. Continuous and repeated exposure to the input helps students strengthen what they
already know and enhance their input.

Additionally, students have opportunities to expand their vocabulary and improve their word
knowledge. Clearly, vocabulary is rarely learned from just a single exposure to words. Extensive reading
allows students to see words and phrases multiple times, especially since these terms often appear in
consistent contexts. Like comprehensible input, consistent exposure to vocabulary can enhance the quantity
of words a student knows. (Hoey, 2005).

According to Nagy and Herman (1987), children are capable of learning around 3,000 words each year.
The direct teaching of vocabulary in class accounted for a negligible amount of the total vocabulary learned.
On the other hand, extensive reading was the primary source for acquiring most of the vocabulary.
Developing a larger vocabulary helps students improve not only their reading but also their listening,
writing, and speaking abilities.

To summarize, extensive reading not only boosts students’ reading skills but also provides a range of
additional advantages. Students are expected to see improvements in their language abilities, and their
reading habits and interests will also be established and heightened. Other aspects of language, such as
vocabulary, grammar, and sentence structures, are also advanced.

2.2. Research methodology

An experimental with 45 students from an English class at HUMG was conducted. They started the first
English course at HUMG, so It would be advantageous for the change agent to assess vocabulary growth
after introducing the innovation, as the existing vocabulary is somewhat limited. The course book used for
English 1 is the New English File — Pre-intermediate by Clive Oxenden and Christina Latham-Koenig,
Oxford University Express. They learn the first 4 units: unit 1, unit 2, unit 3 and unit 4. Practice Tests 1
and KET 4, KET 5 are their reference books. At HUMG, students primarily expand their vocabulary
through classroom lessons and homework assigned in workbooks by their teachers. A limited number of
students actively pursue vocabulary improvement through self-study.

The innovation took place in 7 weeks.

In the first week, guidance was provided to these students on how to perform extensive reading activities.
20 short stories were introduced to them. They were online stories at pre- intermediate level with a variety
of topics. The students could choose the stories of their favourite topic to read. Every week they were asked
to read 2 stories. After finishing one story, the students were tasked with giving their views on the story
they read, noting whether they found it enjoyable or not. A brief summary of the story’s content was another
requirement for the students. Each of the two requests was written in 50 words. The response logs were
collected and marked to make sure that students really did their readings as required.

Data for the innovation was collected from three main sources: the pre-test’s result, the post-test’s result
and the survey. In response to the first research question—whether extensive reading would help students
expand their vocabulary—vocabulary and reading assessments were designed and carried out. Before the
innovation was introduced, students completed a pre-test designed to evaluate their vocabulary. After the
7-week period of innovation, a post-test was performed using the same format as before but with new
content. To see if there was progress in students' scores, the results of the two tests were evaluated against
each other. Any changes in scores between the two tests would reflect possible advancements in students'
vocabulary after the innovation.

Data for the third source was collected through the survey. 45 students wrote down the answers for the
questions on the paper. They were explained about the survey. Its objective was to measure the efficiency
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of extensive reading in expanding their vocabulary. Students were invited to honestly discuss their thoughts
on the extensive reading activities, including the suitability of the activities, the appeal and effectiveness of
the materials, and any noticeable gains in their vocabulary obtain the most detailed information from
students, the researcher made it clear that she valued all types of feedback, including criticism, and was
open to both positive and negative comments about the innovation.

Students answered in their first language, Vietnamese. Because the participants were new to English 1,
their English may not yet be developed enough to clearly convey their thoughts on this issue. As a result,
communicating in their native language proved to be the most appropriate method for obtaining extensive
feedback from the participants.

3. Findings and discussions

To see if there was any progress in students' vocabulary after the innovation, the scores from both tests
were analyzed. You can find the comparison of these scores in the table provided:

Pre- tests score Post- tests score
Total score 158 293
Average 3.51 6.51

It is evident from the table that there was a marked enhancement in students' vocabulary skills after the
innovation, as indicated by a much higher average score on the post-test compared to the pre-test. To better
understand the effects of extensive reading on vocabulary, a detailed analysis of the survey data is needed.

As mentioned earlier, the researcher had clearly explained the survey's purpose to the participants before
it was conducted. She guaranteed the students that the results would be unbiased and expressed her
willingness to accept all constructive feedback, regardless of whether it was positive or negative.

The survey's first question focused on students' attitudes towards extensive reading, asking if they liked
it and if the activities were enjoyable for their language learning. Forty out of forty-five students shared
positive feedback, noting their interest in the short stories. For example:

“I have never thought of reading any stories in English because I think my vocabulary is not enough to
comprehend the stories; however, in the list of short stories, I could find a lot of stories that are easy to
understand. The content of them is simple and interesting to me. | had a lot of fun reading the stories in
English and seeing the pictures in the story”.

“At first, I found no interest in doing the reading. I saw the new words everywhere and could not
understand the meaning of the whole story. After being helped by my teacher, | found much more pleasure
in doing the reading...”

Out of 45 students, two expressed no enjoyment in the activities. They stated that they only read the
stories because their teacher required them to. They felt that the stories on the provided list were
uninteresting and were overwhelmed by the number of new words.. “I would prefer to read some comics,
which are of much more fun”.

Although a few students had a negative view of extensive reading, the majority clearly found the
activities interesting.

The second question aimed to gather more specific details about the positive outcomes students observed
after participating in extensive reading. When some students didn't fully understand the questions, the
teacher had to offer more detailed explanations. She advised them to consider the benefits of extensive
reading on their background knowledge, grammar, or vocabulary. Surprisingly, each student identified at
least one benefit they gained. Even the two students who said extensive reading didn't interest them
admitted that it had been somewhat beneficial. Most participants reported that their background knowledge,
reading skills, and vocabulary improved thanks to extensive reading, with 39 out of 45 students recognizing
vocabulary enhancement after the innovation.

As the second research question aimed to explore the impact of extensive reading on vocabulary
development, participants were asked to provide more detailed explanations of their vocabulary
improvement.

The interview's third question addressed the advantages of extensive reading for vocabulary
development. Similar to their responses to the second question, students expressed positive views on how
their vocabulary had improved through extensive reading. For example:
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“I think my vocabulary range has been broadened. I have learnt many more new words...”

“I could memorize the new words much better through extensive reading than through learning
vocabulary in the lessons in class. | learnt how to use the words in specific context. Unlike when | learnt
vocabulary in class, | just focus on learning by heart the meaning and pronunciation of a word. When
reading stories, I saw how the words were used and I could learn that...”

. “New words are everywhere”. However, by the end of week 5, he had found it much more confident in
reading. “New words were still found but I realized many of the words which occurred in the previous
reading texts. | remember some of them, some of the words looked familiar but I could not remember the
meaning. | checked in the dictionary once again and the next time, I no longer forget.”

“Of course, my vocabulary increased as I had to read every day. However, I can’t say how much it
increased. It’s just my feeling that my vocabulary is developed. I think six weeks was a bit short to say how
much vocabulary is developed...One problem is that | looked up a lot of new words when | read, but |
could not remember them all. Or to be honest, | remember quite few. | would like the teacher to show us
the way to memorize new words when reading...”

In conclusion, students valued the vocabulary benefits gained from extensive reading. It helped them
expand their vocabulary range, improve their memory of new words, and understand how to use words in
context. However, given the short duration of the innovation, some students were uncertain about the degree
of vocabulary growth they experienced. A longer study might be necessary to determine the long-term
effects of extensive reading on vocabulary development.

In response to questions four and five, which asked about the limitations of the extensive reading
activities and suggestions for improvement, students found it difficult to identify many shortcomings.
Forty-three out of forty-five students mentioned that the limited time and resources were issues, suggesting
that the seven weeks were not sufficient for them to fully appreciate the benefits of extensive reading. “I
would like this activity to be applied in 2 courses”. “I think the teacher have had good support for us during
the reading. However, at the beginning of the course, she should have given us some tips on reading
extensively; for example, how to memorize new words well, how to deal with new words during the
reading...”.

4, Conclusion

The success of the extensive reading innovation in developing students’ vocabulary is clear. The benefits
were substantial, as indicated by the pre-test and post-test results and the survey feedback. Students
improved their vocabulary and also enjoyed additional gains, including increased background knowledge,
better reading comprehension, enhanced writing ideas, and improved grammar and structural
understanding.
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Str dung doc mé rong dé nang cao vén tir vung
cho sinh vién Truong Pai hoc Mo - Pia chat

bang Thanh Mai )
Truong Pai hoc Mg - Pia chat

Vén tir vung han ché 1a mét tré ngai trong viéc hoc tiéng Anh. Thiéu vén tir vung 1a mét trong nhitng
rao can ddi véi nguoi hoc ngoai ngir trong viée doc, ndi va viét tiéng Anh. Lugng tir vung ma sinh vién tiép
thu duogc tir cac bai hoc trong sach gido khoa duong nhu chua da. Vi vay, nghién cau vé doc mo rong da
duoc tién hanh dé giup ngudi hoc nang cao vén tir vung. Nghién ctru duoc thuc hién vai 45 sinh vién caa
mot 16p tiéng Anh tai Truong Dai hoc M6 - Bia chét trong vong 7 tun. Trudc khi tién hanh thyc nghiém,
nhom sinh vién da lam bai kiém tra s6 1. Sau do, cac em doc nhiing truyén ngin online. Mdi tuan cac em
doc 2 cubn. Sau khi doc xong mdi cudn, cac em viét tém tat noi dung trong vong 50 tir va néu cam nghi
ciia minh vé ciu chuyén d6 ciing trong pham vi 50 tir. Sau 7 tuan, cac em lam bai kiém sb 2. So sanh diém
s giira 2 bai kiém tra thay r rang cac em d co sy cai thién vé von tir vyng sau 7 tuan thir nghiém. Diém
trung binh cta bai kiém tra sau cao hon bai kiém tra trudc. Dé tang d¢ tin cay cua nghién ctu, sinh vién
tiép tuc tham gia khao sat va hau hét cac em déu phan hoi tich cuc ddi véi hoat dong nay. Nhin chung, két
qua nghién ciu cho thay, doc mé rong khong chi giup ngudi hoc phat trién vén tir vung ma con dat dugc
nhiing loi ich khac nhu mo rong kién thirc va hinh thanh thoéi quen doc séch.

Tur khdéa: doc mé rong; cai thién tir vung
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The application of concept-based teaching towards improving HUMG
students' speaking skills

Nguyen Dao Ly Nhan Phuc”
Hanoi University of Mining and Geology

ABSTRACT

This study is concerned with the application of Concept-Based Teaching towards improving HUMG
students’ speaking skills. This method aims to facilitate the development of student understanding, and
helps them speak English well through accessing particular concepts. Speaking is the key of
communication so lecturers should be able to guide students to analyze and connects their knowledge and
skills to apply in different situations. Final results show that this teaching method helps boost HUMG
students’ speaking confidence and spark their curiosity. Students feel more confident in public speaking,
because of their willingness and improved logical thinking ability, and curiosity is critical to make
students passionate about learning and open to others’ perspectives. The continuous learning helps
students unlock a world of opportunities and make them more competitive and versatile professionals.

Keywords: concept; cognitive; experience; knowledge; concept-based teaching

1. Introduction

At Hanoi University of Mining and Geology (HUMG), English is taught as the foreign language,
HUMG students, particularly who are non-English speaker, must develop strong speaking skills to
succeed in their studies and future careers. Traditional methods of teaching English often focus on rote
memorization (Jean Piaget, 1956) and passive reception (John Dewey, 1938) of information, which may
not effectively enhance speaking abilities. Traditional education was critiqued for not leveraging the
potential of collaborative learning and the importance of the social context in cognitive development (Lev
Vygotsky, 1986). We teach our students to know (for knowledge or facts) and do (for skills). Only
learning discrete knowledge and skills is not always engaging, relevant, challenging or significant.
Besides mastering knowledge and skills, students must be able to apply their understanding and skills to
complex situations and contexts, some of which are yet to be envisioned. Students must learn to
understand things (for concepts) because knowledge and skills are which that are locked into a specific
situation, concepts are timeless, abstract, universal, and transferable.

Concept-Based Teaching (CBT), which emphasizes understanding underlying principles and concepts,
offers a promising alternative. This paper explores the impact of CBT on HUMG students' English
speaking performance, positing that it leads to more meaningful and effective language acquisition.
Lecturers can get students to think at greater depths. In order to truly understand a concept, students have
to apply, synthesize and evaluate rather than rote memorization.

Every student has probably experienced a concept once in their life. Concepts are broad, timeless,
universal and abstract. They are accessible to everyone and connect us to one another. A student inquiry
can take many different routes and even if they use the same concept each and every time, the way they
find it and the destination will be completely different. It is a journey that requires dedication, practice,
and resilience. These qualities extend beyond language learning, fostering personal growth and a lifelong
love of learning. After categorizing and explaining the process of learning a concept, they could practice
thinking and linking between different events and data to form their own concepts of understanding. Once
they have a firm grasp on these concepts, it's time for them to proceed on to more complex topics. It
might range from light talk or a brief introduction to more complex topics like a discussion of their
perspectives on a certain issue or phenomena. If the researcher invites them to participate in interactive
activities that foster oral communication skills development, they will be more likely to generate more
ideas. This process is a gateway to cognitive enhancement, cultural enrichment, and personal fulfillment.

*Tac gia lién h¢
Email: nguyendaolynhanphuc@humg.edu.vn

1686



2. Literature review and research methedology
2.1. Literature review
2.1.1. Concepts and the organization of conceptual structure

A concept is a mental representation or a cognitive construct that helps in understanding, categorizing
and communicating complex information. Words symbolize concepts, and concepts are the units of
meaning (Croft & Cruse, 2004, p. 7). Words and their corresponding concepts relate to each other in
different systems. In order to understand the meaning of a word, language users need to access to all the
essential knowledge that relates to that word. Concepts are the fundamental building blocks in the process
of thinking and are used to organize and make sense of experiences and observation. There are some
characteristics of concepts: abstract, timeless, universal and transferable.

Concepts are not tied to specific instances but represent general ideas or categories. They exist in mind
as ways of understanding and interpreting world. The profile refers to the concept symbolized by the
word in question. Langacker (1987) explained the term profile is also used to define the relationship
between a word form and a word meaning. For example, one can understand radius only against a
background of understanding of the concept circle. The relationship of them is compared as the
relationship between a profile and a frame, which is represented in the conceptual structure. A concept
profile is insufficient to define a word concept but a single frame or base such as circle that includes a
wide range of concept profiles, such as radius, arc, center, chord...

Lines/physical qualities need only one dimension, circle needs two dimensions, and space involves
three dimensions. A concept may presuppose several different dimensions at once, which include a
domain matrix as in the concept such as human being person — body — soul. The physical space (PS) is the
unlimited expense of the universe, abstract space (AS) is a hypothetical space and in linguistics, mental
space (MS) are established in real time in discourse and are stored in the short-term memory of the
speakers. Language enables us to build a mental picture of reality, and the principles of abstract reasoning
evokes from visual thinking and mechanisms for representing spatial relations.

Categorization is a natural act of human cognitive activities. It involves the apprehension of some
individual entities or particular experience as an instance of something (Croft & Cruse, 2004, p. 74). The
cognitive tool used in categorizing concepts into different categories is called a conceptual category. This
tool is based on the most salient features for some specific purposes like learning, communication and
economy. Because all the members of a category do not have the same status, members are judged as the
best example of a category must be the most prototypical and central in the category. An example of these
levels is like from fruit (superordinate), apple, grapes, oranges (basic) to mackintosh apple, green seedless
grapes (subordinates).

2.1.2. Concept-based teaching

In the context of language learning, CBT shifts the focus from isolated vocabulary and grammar
exercises to the understanding of linguistic and communicative concepts. This approach helps students
grasp the ‘why’ and ‘how’ behind language use, leading to deeper cognitive engagement and more
effective language acquisition. By understanding key concepts such as pragmatics, discourse structures,
and socio-cultural norms, students can better navigate real-life communication scenarios. Speaking
performance in language learning is multifaceted, involving fluency, accuracy, pronunciation, and the
ability to convey and understand meaning. Fluency refers to the flow and ease of speech, accuracy to the
correct use of language structures, and pronunciation to the clarity and correctness of spoken words.
Beyond these technical aspects, effective speaking also requires the ability to engage in meaningful
communication, considering context, audience, and purpose.

Traditional teaching methods often emphasize rote memorization (Jean Piaget, 1956) and repetitive
practice of isolated language elements. While these methods can help students learn vocabulary and
grammar rules, they often fall short in preparing students for the dynamic and interactive nature of spoken
communication. Students may struggle to apply their knowledge in real-life situations, leading to limited
speaking proficiency.

Compared to the traditional two-dimensional approach to teaching and learning that focuses only on
what students know and are able to do, Concept-based teaching includes the third element of what
students should understand conceptually (Erickson et al., 2017).
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Figure 1. Two-dimensional and three-dimensional curriculum and instruction (Erickson, 2008)

Figure 1 shows that Concept-based teaching (CBT) focuses on teaching students underlying principles
and concepts rather than isolated facts. It is an opportunity for students to make sense of things with what
they are learning to the connections between various fields. In the context of university students learning
English, CBT can significantly impact their speaking performance in several ways: Concept-based
teaching can significantly enhance university students' English speaking performance by promoting a
deeper understanding of the language, encouraging critical thinking, providing contextual learning,
fostering transferable skills, increasing engagement, ensuring long-term retention, and facilitating
collaborative learning (Erickson et al., 2017).

2.1.3. Student learning processes

The student learning process is a multifaceted that encompasses acquiring knowledge, developing
skills, and cultivating critical thinking abilities. It is an active engagement with the material, where
students do not merely absorb information passively but interact with it through questioning, application,
and reflection. This interaction is essential for deep understanding and long-term retention (Jean Piaget,
1956). The process begins with gaining new information, which can be facilitated through various
methods such as lectures, readings, multimedia resources, and experiences. Effective teaching methods
help to present the information in an accessible and engaging manner. It is necessary for lecturers to use a
variety of pedagogical strategies to cater to different learning styles and needs. Once exposed to new
material, students must actively process and internalize it. This stage often involves a combination of
different processes including memorization, comprehension, and critical analysis.

Students must try to memorize the facts and concepts at first then they need to understand the meaning
and significance of the information, making connections to prior knowledge and real-world applications
(John Dewey, 1938). It is about how students construe the world, how they categorize things into
different groups and layers by using the tool called conceptual category. When students feel free to give
their own viewpoints, they can build different thinking skills as critical analysis which involves
evaluating the information, questioning assumptions, and considering alternative perspectives. This
higher-order thinking is crucial for developing problem-solving skills and the ability to apply knowledge
in novel situations. Additionally, collaborative learning opportunities, such as group projects and
discussions, can enhance understanding by allowing students to share insights and challenge each other's
thinking. Intrinsic motivation plays a significant role in the student learning process. When students are
intrinsically motivated, they engage in learning activities out of genuine interest and enjoyment, rather
than external rewards or pressures. This type of motivation is often linked to a growth mindset, which is
the belief that abilities and intelligence can be developed through effort and perseverance.

Assessment and reflection are integral components that provide feedback and promote self-awareness.
Formative assessments and summative assessments align with learning objectives and provide meaningful
information about student performance. The student learning process is also influenced by external
factors (Lev Vygotsky, 1986) such as socioeconomic status, cultural background, and access to resources,
it is about reflection which allows students to think deeply about their experiences, understand their
learning strategies, set goals for future improvement and a pursuit of lifelong learning which is the
ultimate goal of the student learning process. Finally, the student learning process is a continuous path of
growth, fostering both academic and personal development, turning students into lifelong learners who
are curious, adaptable, and proactive in seeking out learning opportunities.
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2.2. Methodology
2.2.1. Participants

In one session, fifteen HUMG students were selected at random following two English language
modules. Non-native speakers are among the participants. Most of them were second-year students,
whose ages ranged from 19 to 20. They come from a variety of majors, including chemical engineering,
business administration, oil and gas processing, and information technology. They belonged to the
experimental group (EG) and participated in all sessions of training. The other fifteen students in another
class experienced the conventional method (CG).

2.2.2. Procedures

The researcher gave the participants in the experiential group two activities. In order to compare the
results with each other and the post-test results after it was completed, both the EG and CG groups had to
first complete an oral speaking pre-test. The stability of the experimental group was marked by how much
a student could discuss a topic. The concept-based teaching method was carried from the beginning of the
first lesson in EG. This process lasted about three months before the post test.

The oral test was about discussing a specific topic related to a healthy lifestyle, environment,
socioeconomic status, etc. during classes. The quality of their talks and presentations, as well as the five
speaking criteria, were taken into account while grading their performances. They had to respond, think,
and feel about a certain subject this time. Pronunciation, grammar, vocabulary, fluency, and
comprehension were the five distinct speaking criteria used to grade each performance.. After that, they
went to the process of checking and assessment.

2.2.3. Data analyzing technique
After collecting the data, the researcher classified the data into two groups as follow:
2.2.3.1. Analyzing quantitative data

Students' speaking skills would be improved if classroom action research was successful. We
observed that students felt motivated and enjoyed learning when they could do the test in the classroom.
Using descriptive statistics, the researcher calculated the mean of the pre-test and the post-test, then
analyzed the results. A study was conducted to determine if there was a difference between students'
speaking skills before and after the intervention.

Calculating the mean of a pre- and post-test can be done using the following formulas:

N Y = means of post-test scores
v N = the number of sample
Y= Z_ (Puspita, 2007: 69)
N

2.2.3.2. Analyzing qualitative data

The researcher used Interactive Model of Data Analysis as propounded by Matthew, B. Mile and A.
Huberman (1994). This approach consists of four interrelated processes: gathering and reducing data,
displaying data, and deriving and verifying conclusions. Initially, the pre-test data for groups EG and CG
were recorded. Secondly, the information gathered from the post-test (EG and CG) was recorded. The
means of each group and procedure were then determined using the previously mentioned formulas.
Tables and charts were then created to display the variations between the two procedure groups.
Ultimately, discussions about the outcomes and achievements took place.

3. Findings and discussions
3.1. Boosting Humg students’ speaking confidence

From observation, the author realizes that when students deeply understand the concepts, they can
learn and remember the word meanings as effectively as possible. This leads to the faster process of
gaining new knowledge and things. If the students are familiar with the process of forming concepts, they
can develop their thinking abilities, they would be able to build their critical, logical and creative thinking
to achieve a successful communication. Basing on this angle, students feel more confident in public
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speaking, which helps them improve their speaking skills as well. Finally, it promotes inclusivity,
breaking down social barriers and building a sense of community.

3.2. Sparking curiosity in Humg students

From students’ speaking scores and logical inferences, it became evidence that the desire to seek out
new knowledge and learn how things work demonstrates that students want success, which leads to
creativity and discoveries. Concept-based teaching also enables students to deepen their knowledge of a
certain subject. It provokes student prior knowledge and continues to expand their knowledge year after
year. Questions spark curiosity which is closely linked to brain development and cognitive growth. When
students know how to ask the right questions, they begin to see possible solutions where problems
currently exist. It is a natural human trait that drives us to learn and discover new things. Lastly, curiosity
is critical to make students passionate about learning and open to others’ perspectives. It is one of the
most important qualities of good learners, which brings success in education.

3.3. Improving HUMG students’ speaking skills

From the tests, it was concluded that the concept-based teaching improved students’ speaking skills.
They felt confident to speak because of their willingness and improved logical thinking ability. There
were some indicators that demonstrated an improvement in their speaking skills. They were
pronunciation, grammar, vocabulary, fluency and comprehension. A scale of 0 to 5 for each indicator and
the total numeric score for all indicators is out of 25. The students’ speaking scores improve from the pre-
test to the post-test for both groups as shown in the following table:

25 Table 1. The mean scores of each
group
20 P Test EG CG
15 — Pre-test 14.9 15
o e The Mean of the Post-test 19.2 18.2
Test (EG)
5 The Mean of the
Test (CG)
0
Pre-Test Post-Test

Figure 2. The mean scores of the test.
The increase of students’ mean score in EG from 14.5 in the pre-test to 19.3 in the post-test, and that
in CG from 14.7 to 17.5 showed that there was an improvement of students’ speaking result before and
after the application of the concept-based teaching method.

4, Conclusion

HUMG students can be more active and readier to speak, to share their deeper thoughts after the use
of the concept-based teaching method. CBT also bolstered students’ motivation with logical reasoning,
and their messages became more persuasive. It also enhances cognitive abilities, which helps students
develop their interpersonal, problem-solving, and decision-making skills. The reticent students were also
encouraged to discuss a topic because they had been enticed to immerse themselves in interactive and
engaging activities, their curiosity was woken then they were more confident to share their thoughts.
After all, their autonomy, discipline, and perseverance were cultivated, and they had chance to get more
experience from their speaking, even their mistakes and defense. Concept-based learning encourages
students learning across, they can connect their knowledge and skills between different subjects. By
observation during classes, the researcher could realize that the other skills were also developed such as:
self-awareness and self-motivated, which make students embrace lifelong learning to empower them to
excel in their careers and enriches their personal experiences, foster innovation, and cultivates resilience.
The continuous learning helps students unlock a world of opportunities and make them more competitive
and versatile professionals.
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TOM TAT
Ung dung phuong phap giang day dua trén khai niém nham hang cao
Ky nang noi cua sinh vién Truong Pai hoc Mé - Dia chat

Nguyén Pao Ly Nhan Phtic
Truong Pai hoc Mo - Dia chat

Nghién ctu nay tap trung vao viéc ap dung phuong phap giang day dua trén khai niém nham dé cai
thién ky nang noi Tleng Anh cua sinh vién Truong Dai hoc Mo - Dia chat. Phuong phap nay nham hd trg
nang cao von hiéu biét cua sinh vién, va gitp cac em noi tleng Anh thanh thao théng qua viéc tlep can
mot s6 khéi niém cu thé. Ky ‘nang noi la chia khoa cua giao tlep, vi vay giang vién nén huéng dan sinh
vién cach phan tich va két ndi lai gitra kién thuc va ky niang dé 4p dung vao céc tinh hudng khéc nhau.
Két qua cudi cung mang lai cho thay phuong phép giang day nay gitip tang cuong su tu tin ndi tleng Anh
va khoi day tri to mo, ham hiéu biét cua sinh vién HUMG. Qua quan sat cho thdy cac em cam thay ty tin
hon khi phat biéu truéc dong nguoi nho tam thé sin sang va kha ning suy nghi logic tot hon, trong khi tri
t0 mo, ham hiéu biét 12 yéu t5 quan trong gidp sinh vién tich cuc hoc hoi va coi mo véi cac quan diém
khac nhau. Viéc hoc hoi khdng nging gidp sinh vién mé ra mot thé gisi nhidu co hoi va bién cac em tro
thanh nhitng nha chuyén mén uyén béc va linh hoat hon.

Tir khoa: khéi niém; nhan thuc; kinh nghiém; hiéu biét; giang day dua trén khéi niém
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ABSTRACT

This paper explores the difficulties faced by engineering students at Hanoi University of Mining and
Geology in self-learning English listening skills. It identifies specific challenges such as lack of exposure
to native speakers, technical vocabulary, and limited resources tailored to their field. The paper proposes
solutions including the use of specialized online platforms, integration of English listening into technical
subjects, and regular listening practice through structured programs. The study aims to enhance the
effectiveness of self-study methods and improve the overall English proficiency of engineering students.

Keywords: Self-learning; English listening skills; language learning challenges; educational solutions

1. Introduction

In the current era of globalization, the ability to comprehend spoken English is crucial for engineering
students. This skill not only enables them to accurately grasp information from international technical
documents but also facilitates effective communication with foreign colleagues and experts. At Hanoi
University of Mining and Geology (HUMG), self-learning English listening skills have become an
essential requirement for engineering students. However, this self-learning process encounters numerous
challenges due to the specific nature of their field of study and the limited availability of suitable learning
resources.

The main difficulties include the lack of exposure to native speakers, limited technical vocabulary, and
the shortage of learning materials tailored specifically for engineering students. These barriers not only
affect the effectiveness of their learning but also diminish their motivation to study. Therefore, it is
crucial to research and identify effective solutions to overcome these challenges, aiming to enhance the
quality of self-learning and improve the English listening skills of students.

This paper focuses on analyzing the challenges faced by engineering students at Hanoi University of
Mining and Geology in self-learning English listening skills. Additionally, the paper proposes practical
solutions to help students overcome these difficulties, thereby improving their learning outcomes, and
enhancing their English listening comprehension skills.

2. Literature review and Research methodology
2.1. Challenges and solutions in self-learning English listening skills

Self-learning English listening skills pose a unique set of challenges and opportunities, particularly for
engineering students who often require specialized vocabulary and technical language proficiency. This
section explores the various obstacles these students face, such as limited exposure to native speakers,
difficulties with technical terminology, and a lack of tailored learning resources. It also delves into
effective self-learning strategies that have been identified through research, including the utilization of
online platforms, integrative learning approaches, and the importance of regular, structured practice. By
understanding both the challenges and solutions, educators and students can better navigate the
complexities of self-learning and enhance their English listening skills in a technical context.

2.1.1. Challenges in learning English listening skills

Research has consistently highlighted several significant challenges faced by non-native English
speakers, particularly engineering students, in developing their English listening skills.
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Limited exposure to native English speakers significantly hampers the development of listening
comprehension. According to Tominaga (2009), the absence of authentic listening opportunities is a
major barrier for language learners, resulting in difficulties in understanding natural speech patterns and
accents. This challenge is particularly pronounced for engineering students who often have limited
interaction with native English speakers in their academic environment.

The specialized vocabulary required in engineering disciplines presents a substantial challenge. Hyland
(2006) emphasizes that proficiency in technical language is crucial for academic success in engineering.
Many students struggle with this aspect due to insufficient vocabulary acquisition, which hinders their
ability to fully comprehend technical lectures and discussions. This difficulty is compounded by the fact
that standard language learning materials often do not adequately cover the technical terms and contexts
relevant to engineering.

There is a notable scarcity of learning resources tailored specifically to the needs of engineering
students. Hutchinson and Waters (1987) argue that standard language learning tools often fail to address
the specific demands of technical fields, resulting in less effective learning outcomes. Engineering
students require resources that are specifically designed to bridge the gap between general English
proficiency and the specialized language of their field.

2.1.2. Communicative language teaching self-learning strategies

Despite these challenges, various studies have identified effective self-learning strategies that can
significantly enhance English listening skills for engineering students.

Various studies have demonstrated the effectiveness of online platforms and language learning apps in
improving language skills. Wang and Vasquez (2012) found that these platforms offer diverse listening
exercises that can be customized to meet individual needs, thereby enhancing listening skills. The
flexibility and accessibility of online platforms make them a valuable resource for self-learners.

Integrating language learning with technical subjects has been shown to be highly effective. Dudley-
Evans and St John (1998) suggest that using English in technical courses helps students improve both
their language proficiency and their technical knowledge simultaneously. This approach ensures that
students apply their language skills in relevant contexts, which enhances retention and comprehension.

Consistent and structured listening practice is critical for language acquisition. Ellis (2005) emphasizes
that regular practice, supported by structured programs, leads to significant improvements in listening
comprehension. Students who engage in regular listening exercises, whether through dedicated practice
sessions or as part of their coursework, demonstrate substantial gains in their listening skills.

The literature highlights significant challenges faced by engineering students in self-learning English
listening skills, including limited exposure to native speakers, difficulties with technical vocabulary, and
inadequate learning resources. However, effective solutions such as the use of online platforms,
integrative learning approaches, and regular structured practice can significantly enhance listening skills.
These findings underscore the need for targeted interventions and tailored resources to support
engineering students in their language learning journey.

2.2. Research methodology

This study employs a mixed-methods approach to collect and analyse data on self-learning English
listening skills among engineering students at HUMG.

Surveys were conducted among engineering students at HUMG to collect data on their current self-
learning practices, challenges faced, and resources used. These surveys included both quantitative and
qualitative questions to provide a comprehensive view of the students' experiences. In-depth interviews
were carried out with a selected group of students to gain qualitative insights into their experiences,
aiming to identify specific obstacles and successful strategies in their self-learning processes. According
to Creswell (2014), qualitative interviews are essential for understanding the nuanced experiences of
participants. Additionally, case studies of students who showed significant improvement in their English
listening skills were analyzed to understand the methods and resources they utilized. Yin (2009) suggests
that case studies are valuable for providing detailed insights into individual learning journeys.

The study involved a diverse group of 350 engineering students from different years, departments and
specializations within HUMG. This diversity ensured a comprehensive understanding of the issues and
solutions applicable to various sub-fields within engineering.

Pre- and post-study listening comprehension tests were administered to measure improvement in skills.
These tests were designed based on the guidelines provided by Buck (2001) to ensure validity and
reliability. Feedback forms were collected from participants to gather their opinions on the usefulness and
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effectiveness of the proposed solutions and resources. According to Dérnyei (2007), feedback forms are
instrumental in evaluating the impact of educational interventions.

Statistical methods were used to analyze survey results and test scores, identifying common challenges
and measuring the effectiveness of different solutions. The data were analyzed using SPSS software, as
recommended by Pallant (2013). Thematic analysis was employed to interpret interview and case study
data, identifying recurring themes and patterns in student experiences. Braun and Clarke (2006) argue that
thematic analysis is suitable for examining complex qualitative data. This mixed-methods approach aims
to provide a comprehensive understanding of the challenges and effective solutions for self-learning
English listening skills among engineering students at HUMG.

3. Research findings and Discussion

Table 1. Challenges and solutions in self-learning English listening skills

Challenge/Solution Number of students Percentage (%)
Limited exposure to native speakers 273 78
Technical vocabulary issues 228 65
Dissatisfaction with learning resources 252 72
Effectiveness of online platforms 297 85
Integrating English into technical subjects 280 80
Regular and structured practice 315 90

The findings of this study underscore the multifaceted challenges faced by engineering students at
Hanoi University of Mining and Geology in self-learning English listening skills. The data from Table 1
indicate that a substantial majority (78%) of the students, equivalent to 273 out of 350 participants, suffer
from limited exposure to native English speakers. This limitation impedes their ability to understand
natural speech patterns, accents, and colloquial expressions, highlighting the need for more immersive
language experiences, such as language exchange programs or increased use of English-speaking tutors.

Moreover, the difficulty with specialized vocabulary reported by 65% of the students (228 out of 350)
highlights the necessity for more tailored learning resources. Engineering students require materials that
bridge the gap between general English proficiency and the technical language specific to their field.
Developing and providing access to such resources could significantly improve their comprehension and
retention of technical content delivered in English.

In addition, the dissatisfaction with current learning resources, expressed by 72% of the students (252
out of 350), further emphasizes the gap in available support. Standard language learning tools often fail to
meet the unique needs of technical students, suggesting that educational institutions should invest in
developing specialized materials and integrating them into the curriculum. This integration would help
students apply their language skills directly to their field of study, making learning more relevant and
effective.

Despite these challenges, the study also identified several effective solutions. Notably, 85% of students
(297 out of 350) who regularly used online platforms and language learning apps reported significant
improvements in their listening skills. These platforms offer diverse and customizable content that can
adapt to individual learning paces and needs, providing a flexible and effective solution for enhancing
listening skills.

Furthermore, integrating English into technical courses proved beneficial, with 80% of students (280
out of 350) indicating that it enhanced both their language proficiency and their understanding of
technical material. This integrative approach demonstrates the effectiveness of combining language
learning with subject-specific content.

Finally, the importance of regular and structured practice is underscored by the 90% of the students
who showed significant gains in listening comprehension. This finding aligns with established language
acquisition theories that emphasize the need for consistent practice. Educational programs should
therefore include structured listening exercises within their curricula, providing students with regular
opportunities to practice and improve their skills.

In summary, the study highlights not only significant challenges in self-learning English listening skills
among engineering students but also identifies effective strategies to overcome these barriers. The results
suggest that a combination of immersive experiences, tailored resources, technological tools, integrative
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learning, and structured practice can significantly enhance English listening skills. Implementing these
strategies can help engineering students at Hanoi University of Mining and Geology achieve greater
proficiency, better preparing them for the globalized academic and professional environment.

4, Conclusion

This study has explored the challenges and solutions associated with self-learning English listening
skills among engineering students at Hanoi University of Mining and Geology. The findings reveal
several significant barriers, including limited exposure to native English speakers, difficulties with
specialized technical vocabulary, and inadequate learning resources tailored to the needs of engineering
students. These challenges hinder students' ability to develop effective listening skills, which are crucial
for their academic and professional success in a global context.

The research also identified several effective strategies to address these challenges. Regular use of
online platforms and language learning apps has been shown to significantly improve listening skills,
offering diverse and customizable content that meets individual learning needs. Integrating English
language practice into technical subjects has proven effective in enhancing both language proficiency and
technical knowledge. Additionally, the importance of regular and structured listening practice cannot be
overstated, as it leads to substantial improvements in listening comprehension.

Based on these findings, it is recommended that educational institutions, including Hanoi University of
Mining and Geology, take a proactive role in facilitating better access to suitable resources and
integrating English language practice into the technical curriculum. Developing specialized learning
materials, increasing opportunities for immersive language experiences, and incorporating structured
listening exercises into regular coursework can significantly enhance the self-learning experience for
engineering students.

In conclusion, by addressing the identified challenges with targeted and effective solutions,
engineering students can achieve greater proficiency in English listening skills. This improvement will
not only enhance their academic performance but also better prepare them for the demands of the
globalized professional environment. Further research could explore the long-term impacts of these
strategies and extend the study to other technical disciplines and educational institutions.
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TOM TAT
Théch thirc va giai phap trong viéc tu hoc k¥ nang nghe cho sinh vién
nganh Ky thuat tai truong Pai hoc Mo - Dia chit

Vii Thanh Tam )
Trieong Pai hoc Mo - Dia chat

Bai bao nay nghién ctru vé nhimng khé khan trong viéc tw hoc ki ning nghe tiéng Anh ma sinh vién k¥
thuét tai Truong Dai hoc Mo - Dia chat Ha Noi dang phai d6i mat. Céac thach thirc chinh dugc xéac dinh
bao gom thleu co hoi tiép xtic v6i nguoi ban ngit, sir dung tr vung chuyén nganh va thleu ngudn lyc dap
ung nhu cau cu thé cua nganh. Dé giai quyét nhitng van dé nay, bai bao dé xuit mot s6 bién phap nhu sir
dung cic nén tang truc tuyén chuyén biét, tich hop k¥ nang nghe tiéng Anh vao cac mon hoc k¥ thuat, va
thuc hanh nghe thudng xuyén qua cac chuong trinh c6 cau triic. Muc tiéu cua nghién curu 13 nang cao hiéu
qua ctia phuong phép tu hoc va cai thién ning luc tiéng Anh tong thé cho sinh vién nganh k¥ thuat.

Tir khéa: tu hoc; k¥ ning nghe tiéng Anh; thach thirc hoc ngdn ngi; giai phap gido duc
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ABSTRACT

This study explores the implementation of integrated teaching methods in English language education at
Hanoi University of Mining and Geology, focusing on the amalgamation of traditional and innovative
pedagogical approaches. It examines the effectiveness of communicative language teaching, task-based
learning, and technology-assisted instruction in enhancing student engagement, language proficiency, and
academic performance. Utilizing a mixed-methods approach, data were collected through surveys,
interviews, and classroom observations to assess the impact on students’ language skills and motivation.
The findings reveal that these integrated teaching methods significantly improve language acquisition and
enhance learner satisfaction. The study concludes by offering actionable recommendations for educators
and policymakers aimed at fostering a dynamic and effective English language learning environment.

Keywords: Integrated teaching methods; communicative language teaching; task-based learning; student
engagement; learner satisfaction

1. Introduction

In today's globalized world, where rapid technological advancements and international
communications dominate, proficiency in the English language has become crucial for academic and
professional success. As the lingua franca, English facilitates not only broad communication and
collaboration but also grants access to a vast repository of global knowledge. In response to these
demands, educational institutions worldwide are prioritizing the enhancement of English language
education to better prepare students for these modern challenges.

Hanoi University of Mining and Geology (HUMG) recognizes the essential role of English proficiency
for its students and is actively seeking to overhaul its approach to language instruction. Traditional
teaching methods, while foundational, often do not meet the varied needs and learning styles of today's
diverse student body. This discrepancy highlights the necessity for a pedagogical evolution that integrates
more dynamic and adaptable teaching practices.

This study focuses on the implementation of such integrated teaching methods at HUMG, combining
traditional educational strategies with innovative approaches like communicative language teaching, task-
based learning, and technology-assisted instruction. The objective is to create a holistic framework that
not only enhances linguistic competence but also promotes critical thinking, problem-solving skills, and
learner autonomy.

The primary aim of this research is to assess the impact of these integrated teaching methods on
student engagement, language proficiency, and overall academic performance. Employing a mixed-
methods approach, this study gathers data through surveys, interviews, and classroom observations to
provide a comprehensive evaluation of the effectiveness of the new teaching strategies. By so doing, it
seeks to inform educators and policymakers about best practices in optimizing English language
education, contributing to the broader goal of educational excellence at HUMG.

2. Literature review and Research methodology
2.1. Overview of pedagogical shifts in English language education

English language education has undergone significant transformations, shifting from traditional to
more contemporary, interactive approaches to meet the diverse learning needs of students in a globalized
context. This shift is supported by a growing body of research which advocates for pedagogical
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adaptations that accommodate varied learning styles and enhance communication across cultural
boundaries (Smith & Johnson, 2017; Nguyen, 2019).

2.1.1. Traditional teaching methods

Historically, traditional teaching methods have formed the cornerstone of language education,
emphasizing grammar, vocabulary, and direct translation. These methods are characterized by their
structured, teacher-centered approach, which often prioritizes memorization and repetitive practice
(Brown, 2014). While such methods provide a solid foundation in language structure, they have been
critiqgued for their limited effectiveness in fostering practical communication skills and student
engagement (Jones, 2015). Studies indicate that these methods may hinder students' ability to
communicate effectively in real-world scenarios, as they focus excessively on reading and writing at the
expense of oral communication (Taylor & Francis, 2016).

2.1.2. Communicative language teaching

In response to the limitations of traditional methods, Communicative language teaching (CLT)
emerged as a more dynamic alternative, prioritizing interaction and practical language use in real-life
situations. CLT aims to achieve linguistic accuracy and effective language use across contexts, promoting
communicative competence by integrating all language skills into tasks that mirror real-life challenges
(Larsen-Freeman, 2011). This approach has been shown to significantly improve students' ability to use
language effectively, fostering both fluency and interactional skills (Wang, 2018).

2.1.3. Task-based language teaching

Building upon the principles of CLT, Task-based language teaching (TBLT) centers the learning
process around real-world tasks, enhancing problem-solving and critical thinking skills (Ellis, 2003).
TBLT is particularly effective in boosting language proficiency and preparing students for
communication across diverse settings, as it requires them to apply language skills to complete
meaningful tasks (Robinson, 2020).

2.1.4. Technology-assisted language learning

With the advent of digital technology, Technology-Assisted Language Learning (TALL) has become
an integral part of modern language education. TALL utilizes digital tools to provide access to authentic
materials and facilitate personalized learning paths, significantly enhancing the engagement and
accessibility of language learning (Green, 2018). Recent studies underscore how TALL complements
traditional methods by adapting content to individual learning styles and speeds, making language
learning more engaging and effective (Johnson & Lee, 2021).

These methodologies collectively advocate for a move towards more engaged, practical, and student-
centered language education. They address the shortcomings of traditional methods by promoting
environments that foster active learning, critical thinking, and effective communication. Each approach,
with its unique focus, contributes to a comprehensive educational experience that prepares students for
the complexities of global communication in the 21st century.

2.2. Research methodology

This study employs a mixed-methods approach to comprehensively evaluate the effectiveness of
integrated teaching methods in English language education at HUMG. By integrating both quantitative
and qualitative research methods, the study aims to capture a broad spectrum of insights regarding the
impacts of these pedagogical innovations.

Quantitative data were collected using structured surveys and standardized tests administered to a
diverse group of 285 undergraduate students enrolled in English language courses at HUMG. Surveys
were distributed both before and after the implementation of the new teaching strategies to gauge changes
in student engagement, language proficiency, and overall satisfaction with the course. The standardized
tests, conducted at the same intervals, aimed to objectively measure improvements in the students'
language skills across the four key areas: listening, speaking, reading, and writing.

Qualitative data were gathered through semi-structured interviews with 30 participants, including 20
students and 10 instructors, selected via purposive sampling to ensure a range of experiences. These
interviews sought to delve deeper into the personal perceptions and subjective experiences of the
respondents concerning the new teaching methods. Topics covered included the perceived effectiveness
of the methods, challenges encountered during implementation, and suggestions for further
improvements. Additionally, classroom observations were conducted by research team members, who
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noted the dynamics of student interaction, the integration of teaching methods, and the overall classroom
environment during multiple sessions throughout the semester.

The quantitative data from surveys and tests were analyzed using statistical software to identify
significant trends and changes in student performance and attitudes. Qualitative data from interviews
were transcribed and subjected to thematic analysis to extract common themes and narratives that provide
deeper insight into the teaching methods' impact.

All research activities were conducted following ethical guidelines to protect the participants' privacy
and confidentiality. Informed consent was obtained from all participants, who were assured of their
anonymity and the voluntary nature of their participation. The study received approval from the
institutional review board at HUMG.

This robust methodological framework allows for a detailed and nuanced understanding of how
integrated teaching methods affect various aspects of English language education at HUMG. The
combination of quantitative and qualitative data provides a comprehensive view of the outcomes,
supporting a balanced analysis that informs both educational practice and policy.

3. Research findings and Discussion

The implementation of integrated teaching methods at Hanoi University of Mining and Geology has
resulted in notable improvements in student engagement, language proficiency, and overall satisfaction.
These outcomes reflect a substantial shift towards a more effective and engaging educational experience
in English language learning.

3.1. Engagement and interaction of students

Table 1. Enhancements in student engagement and interaction

Metric Description Pre-Implementation | Post-Implementation

(%) (%)

Overall Student | Overall engagement in English 60 7.7

Engagement classes

Participation in Engagement during 55 75

Discussions discussions

Collaboration in | Involvement in group work 50 70

Group Work and tasks

Engagement in Active participation in 58 78

Problem-Solving | problem-solving activities

The findings from Table 1 indicate a significant increase in student engagement levels, with overall
engagement rising from 60% to 77.7%. This improvement is most pronounced in active participation
metrics such as discussions, group work, and problem-solving tasks, which saw increases from 55% to
75%, 50% to 70%, and 58% to 78%, respectively. The integration of Communicative Language Teaching
(CLT) and Task-Based Language Teaching (TBLT) has been instrumental in fostering a more dynamic
classroom environment. These methods emphasize real-world applications and active student
participation, moving away from traditional lecture-based instruction to interactive and student-centered
learning. Classroom observations corroborated these findings, showing enhanced student interaction and
collaboration, particularly during group discussions and problem-solving activities. This supports the
literature suggesting that interactive and participative teaching strategies enhance student engagement and
learning outcomes (Smith & Johnson, 2017; Nguyen, 2019).

3.2. Enhancements in language proficiency

Table 2. Language proficiency test score analysis pre and post intervention

Language Pre-Intervention Post-Intervention Average Improvement (%)
Skill Average Score (%) Score (%)

Listening 65 80 +15

Speaking 60 75 +15

Reading 70 85 +15

Writing 65 80 +15

As detailed in Table 2, there were uniform improvements across all linguistic skills-listening, speaking,
reading, and writing—nhighlighting an increase of 15 percentage points in each area. This uniformity
underscores the effectiveness of the integrated teaching methods employed at HUMG, boosting overall
language proficiency. For instance, listening scores improved from 65% to 80%, reflecting the successful
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integration of audio-visual materials and interactive tasks that engaged students more deeply and
improved comprehension. Such enhancements were supported by technology-assisted learning tools,
which played a significant role in facilitating immersive learning experiences.

Similarly, advancements in speaking and writing were not only due to enhanced receptive skills but
also the result of increased opportunities for active practice and feedback within the classroom. This
holistic approach ensured that improvements were not isolated to understanding alone but extended to the
ability to use language effectively in practical contexts.

These substantial gains across all language domains demonstrate the comprehensive impact of the
teaching strategies adopted. By creating a dynamic and engaging learning environment, these methods
have met diverse student needs, driving significant advancements in English language proficiency.

The consistency and magnitude of improvement across different linguistic skills validate the
educational impact of the methods implemented and highlight their potential to revolutionize language
education. Such success suggests that these integrated approaches should be adopted as best practices for
developing comprehensive language skills within educational institutions globally.

Overall, the findings from Table 2 align with current educational paradigms that advocate for
immersive and practical language use, suggesting that such methods significantly enhance language
proficiency (Wang, 2018; Robinson, 2020).

3.3. Technology’s role

Table 3. Interview insights on technology integration and classroom interaction

Respondent Key Theme Frequency Representative Quote
Group Mentioned
Students Enhanced Engagement 30 times "The interactive methods have made
classes much more engaging."”
Students Improved Confidence 25 times "I now feel more confident in using
English in daily conversations."
Instructors Increased Student 20 times "Students are now more active and
Participation participate eagerly in discussions."
Instructors Positive Response to 15 times "The use of apps and online tools has
Technology been well received by the students."
Students Need for More 10 times "I wish there were more opportunities
Personalized Feedback for one-on-one feedback."
Instructors Challenges with 5 times "While beneficial, sometimes the
Technology technology can be unreliable.”

The feedback about technology integration from Table 3 reveals that tools such as language learning
apps and online platforms were well-received by students, who found these resources to be particularly
helpful in enhancing their learning experience. Approximately 85.6% of students agreed that technology
made learning more engaging and accessible, as noted in the representative quote about the positive
reception of digital tools. However, the table also highlights some challenges, such as technical issues that
occasionally disrupted the learning process. This mixed response underscores the need for reliable
technological infrastructure to support the effective use of digital tools in education (Green, 2018).

3.4. Overall satisfaction and instructor feedback

The high levels of satisfaction reported by 90% of students, who appreciated the variety of teaching
methods and their alignment with different learning styles and positive instructor feedback suggest that
the integrated teaching methods not only improved educational outcomes but also enhanced the overall
teaching and learning environment. Instructors noted greater creativity and responsiveness to student
needs, which facilitated more engaging and effective instruction. These observations are consistent with
constructivist learning theories, which emphasize that effective learning occurs when students are actively
involved in constructing their knowledge through meaningful activities (Ellis, 2003).

3.5. Constructivist approaches

The findings support constructivist learning theories, which emphasize that learners construct
knowledge through active participation and social interaction. By encouraging students to engage in
meaningful communication and collaborative tasks, integrated teaching methods align well with these
pedagogical principles, promoting deeper learning and greater retention of knowledge.

The study's findings provide robust support for the effectiveness of integrated teaching methods at
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HUMG. They highlight the potential of such approaches to significantly improve student engagement,
language proficiency, and satisfaction, thereby contributing to the broader goals of educational excellence
and innovation in language teaching.

4, Conclusion

The study on integrating various teaching methodologies in the English language program at Hanoi
University of Mining and Geology has demonstrated significant improvements in student engagement,
language proficiency, and overall educational satisfaction. The incorporation of Communicative language
teaching, Task-based language teaching, and Technology-assisted language learning has not only
transformed the learning environment but also catalyzed a substantial increase in student participation,
collaboration, and linguistic skills across listening, speaking, reading, and writing.

These findings vividly illustrate the efficacy of integrated teaching methods in responding to the
diverse needs and preferences of contemporary students. By fostering an interactive, dynamic, and
engaging educational atmosphere, these approaches have succeeded in enhancing both the acquisition of
language skills and the overall student experience. This is particularly evident in the marked improvement
in communicative competencies and the active application of language skills in realistic contexts,
underpinning the practical benefits of these pedagogical strategies.

The results further validate the theoretical frameworks of communicative competence, task-based
learning, and constructivist approaches, showcasing their relevance and applicability in enhancing
modern educational practices. The successful integration of technology within these frameworks supports
personalized learning pathways and enriches the interaction within the classroom, thereby boosting the
overall quality and effectiveness of language education.

Given these positive outcomes, it is recommended that HUMG, along with other similar institutions,
continue to embrace and expand the implementation of these integrated teaching methods. Additionally,
future research should investigate the long-term effects of these methodologies and assess their scalability
and effectiveness in diverse educational settings. By continually refining and adapting these innovative
teaching strategies, educators will be better equipped to prepare students for the complexities of a
globalized professional landscape, ensuring they develop the essential language skills needed for
academic and career success.

In conclusion, the effective implementation of these integrated teaching methods at HUMG serves as
an exemplary model for advancing English language education. This approach provides valuable insights
for educators and policymakers striving to create highly effective and engaging learning environments,
ultimately contributing to the broader goal of educational excellence and student success.
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TOM TAT
Ap dung cac phuong phap giang day tich hop trong viéc giang day
tiéng Anh tai trudng Dai hoc Mo - bia chat

Vi Thanh Tam
Truong Dai hoc Mo - Dja chat

Nghién ctru nay di sau vao viéc ap dung céac phuong phép giang day tich hop trong gido duc tiéng Anh
tai Truong Dai hoc Mé - Dia chat Ha Noi, nham muc dich két hop cac phuong phép giang day truyen
thdng va sang tao. Cac phuong phap bao gom phuong phép giang day ngon ngir thong qua giao tiép, dua
trén cac nhiém vy, va giang day c6 su hd trg cong nghé di duoc ap dung danh gia vé mac do hiéu qua
trong viéc cai thién sy tham gia, trinh do ngdn ngix, va thanh tich hoc tap cua sinh vién. Bang cach sir
dung phuong phap nghlen cru tiép can hdn hop, dit liéu dugc thu thap qua khao sat, phong Vvan va quan
st 16p hoc dé danh gia tac dong cua cac phuong phap day hoc tich hop dén k¥ nang ngon ngir va dong
lyc hoc tap cua sinh vién. Két qua nghién ctu cho thiy rang cac phuong phap giang day tich hop nay da
mang lai su cai thién dang ké trong kha nang tiép thu ngdn ngit va tang cuong sy hai 1ong cua nguoi hoc.
Cudi cung, nghién ciru dwa ra cac khuyén nghi hitu ich cho gido vién va céc nha hoach dinh chinh sach
nham phét trién mot méi trudng hoc tiéng Anh linh hoat va hiéu qua.

Tir khoa: phuong phép giang day tich hop; phuong phép giang day ngdn ngir thong qua giao tiép; hoc tap
dua trén nhiém vy; sy tham gia cua sinh vién; sy hai long cta ngudi hoc
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E RSE HOI NGHI TOAN QUOC KHOA HQOC TRAI BAT
SAR SO VA TAI NGUYEN VO'I PHAT TRIEN BEN VIPNG (ERSD 2024)

NATURAL RESOURCES FOR
SUSTAINABLE DEVELOPMENT

An investigation into modern British and Vietnamese etiquette

Nguyen Thi Thao”
Hanoi University of Mining and Geology

ABSTRACT

Language proficiency is a crucial factor for cross-cultural communication to be achieved successfully, yet it is not
sufficient. Additionally, speakers of a foreign language are supposed to know how to act appropriately in social
situations, which is regarded as etiquette. When it comes to the United Kingdom, a western country with rich history
and sophisticated culture, it becomes more challenging for the learners of English since the British have conventionally
been believed to attach enormous significance to their strict etiquette rules. The study intends to investigate modern
British etiquette regarding popular social interaction compared to modern Vietnamese manners. Five fundamental
features to be investigated involves: Time and punctuality, Greetings and meetings, Body language and dress code,
Communication style, and Table manners. To achieve the targeted outcomes, analytical technique is applied aiming at
analyzing fundamental features of modern British and Vietnamese etiquette, and contrastive technique aiming at
exploring similarities and differences between the two cultures. It is manifested that Vietnamese manners have
substantially been influenced by Western culture since globalization has gradually led to the transmission of modern
ways of life in Vietnam. This proposes a plausible explanation as to why the two presumed opposite cultures share a
great deal of significant resemblance in social etiquette despite certain dissimilarities.

Keywords: cross-cultural communication; etiquette; social interaction; resemblance

1. Introduction

For the past few decades, the process of globalization has resulted in the increasing needs for
communication in foreign languages. Among the core components of language, culture has gradually been
recognized as a fundamental part and given considerable concentration, the significance of which is
highlighted in the United States’ National Standards in Foreign Language Education Project 1999.

Etiquette, which is the code of polite behaviour in society, represents a fundamental part of every culture;
as a result, cultural awareness of British etiquette in contrast with Vietnamese one will help learners of
English ensure that their behaviour is polite and appropriate whilst they communicate with British people.
With such an interest in the domain of culture, the study aims at analyzing and comparing the etiquette
norms between British and Vietnamese cultures and exploring similarities and differences between the two
cultures to prepare English language learners for cross-cultural communication in their upcoming future
careers.

2. Literature review and research method
2.1. Definition and significance of etiquette

According to the Oxford English Dictionary, etiquette is defined as ‘the customary code of polite
behaviour in society or among members of a particular profession or group’. Every culture has its own
form of etiquette, which is distinguished from other cultures’ and can be changed over the years. In other
words, etiquette refers to the social norms and expectations regarding how one is expected to behave in
various interactions in society. These norms provide a set of principles that subtly regulate the expected
attitudes, behaviours, and manners of all members of society. Examples of etiquette include behaviours
such as using proper greetings in conversations and thanking service personnel in shops or restaurants. It
also includes more subtle behaviours such as adopting an appropriate dress code and being punctual.

‘Manners make the man’ Was a popular proverb which was originated in Britain in the late 15™ century.
This proverb appreciates the real significance of good manners in the sense that people, despite having
intelligence, friendliness, kindness or talent, could be misunderstood and disrespected if they do not have
good manners since their true character might not be seen.

*Tac gia lién h¢
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Etiquette holds a central position in social interactions in every culture. Following the rules and
principles of etiquette is significant for healthy social interactions for several reasons. Etiquette provides a
system through which each member of society can observe and exhibit respectful behaviour. It also enables
the expression of empathy and consideration for the rights and boundaries of other people. In the fullness
of time, proper etiquette helps to prevent unnecessary tension and conflict and therefore maintains order,
peace, and harmony in a community.

2.2. Research methods

The research adopts qualitative methods. The techniques to be applied in this study involve analytical
technique, which is intended to analyze fundamental features of modern British and Vietnamese etiquette,
and contrastive technique, which aims at exploring and explaining the similarities and differences in
modern etiquette between the two cultures.

3. Results and discussion
3.1. Similarities between modern British and Viethamese etiquette

Both British and Vietnamese cultures place great importance on observing etiquette norms, although the
specific practices may differ since etiquette serves to maintain harmony and show respect for others in both
societies. Both cultures emphasize politeness and respect in social interactions. Formalities such as using
appropriate titles and expressions of gratitude are common.

A detailed comparison between British and Vietnamese etiquette is designed to examine social etiquette
in both cultures in terms of 5 aspects as follows: (1) Time and punctuality; (2) Greetings and meetings; (3)
Body language and dress code; (4) Communication style, and (5) Table Manners.

3.1.1. Time and punctuality

Though the British have always had a great reputation for a strict attitude towards punctuality, both of
the two cultures highly appreciate punctuality since being on time on social occasions remains a
fundamental value, which is to respect other people, ensure smooth event flow and maintain a positive
impression. It reflects responsibility, consideration and professionalism, enhancing social interactions and
fostering relationships. Late arrivals disrupt schedules, cause inconvenience and convey a lack of regard
for others’ time and effort. Those who are late are expected to say a few words of apology and explanation.
Thanks to the process of globalization. the significance of punctuality to Vietnamese people has
considerably increased in the past few decades, and it has become a compulsory practice in social
interaction.

3.1.2. Greetings and meetings

Handshaking, which has been a long-term custom in British culture, has become a common ritual in both
formal and informal interactions in Vietnam. The significance and practice of handshaking are interpreted
and carried out in almost exactly the same way in British and Vietnamese culture. A strong handshake is a
standard method of greeting in both business and social settings. Your handshake can influence others'
perceptions of you; for instance, a weak handshake might lead people to think you are uninterested or
lacking in confidence.

A good handshake normally involves the following features:

»  Grip the other person's hand confidently.

» Adjust the pressure appropriately—avoid squeezing too hard, but ensure your grip isn’t weak.

» Avoid shaking hands if your hands are sweaty; discreetly pat them dry on your clothing first if
necessary.

» Keep the handshake short and shake hands two or three times before releasing.

» Combine your handshake with steady eye contact and a smile.

Gentlemanliness

Gallantry is often regarded as a quintessentially British characteristic and a hallmark of a gentleman.
While it remains a respected aspect of British etiquette today, men need to ensure that their chivalrous
actions don’t come across as arrogant to contemporary, independent women. Examples of modern chivalry
in the 21st century include giving up your seat on the train for a woman who is standing, holding the door
open for her, offering to carry a heavy bag if she appears to be struggling, or giving her your jacket if she
is cold. These courtesies are also gradually becoming customary during social interactions in modern time
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in Vietnamese culture.
Queuing

Queuing represents an essential trait in modern life for both British and Vietnamese people.
Contemporary etiquette dictates that upon arrival, you should join the end of the queue to ensure that
everyone is served in the order they arrived. We follow a system of "waiting our turn™ in lines. The fairness
of this system depends on everyone in the queue agreeing to this practice. It’s considered unfair if someone
bypasses the queue. However, a common British tendency is that, despite general irritation with someone
who has cut in, only a few people will actually ask them to return to the end of the line.

Apologising

Ritualized expressions such as ‘Please’, ‘thank you’ and ‘I'm sorry’ are frequent expressions in use in
both cultures, though British people have a tendency to over-apologize, i.e. they even apologize when they
have done nothing wrong. For example, if you tell someone about something unfortunate which has
happened to you, it’s quite likely that they will apologise. For example, ‘/’m so sorry to hear that you have
been unwell’. British people even apologize if someone accidentally bumps into them as though they are
sorry for being in the other’s way. If somebody is sitting on the seat that they have reserved a a train, it
would be common to say: ‘I’m so sorry but you appear to be sitting in my seat’. In British culture, it's
common for the person at fault to apologize, but it's also typical for the victim to apologize as well.
Nonetheless, when someone has caused upset or offense, it’s crucial that a sincere apology is given.
Needless to say, a half-hearted apology is unlikely to be gladly accepted.

3.1.3. Body language and dress code

Non-verbal cues play a significant role in both British and Vietnamese etiquette. Gestures, facial
expressions and body language convey meanings that supplement verbal communication. Some typical
features such as hugging, kissing and touching are generally reserved for family members and very close
friends; speaking loudly in public or using excessive hand gestures during conversations should be
inappropriate; a certain amount of personal space should be maintained - standing too close to another
person or putting your arm around someone’s shoulder should be avoided.

As for clothing, there are no strict rules on how to dress although it is important to adhere to general
guidelines in formal settings. People in larger cities tend to dress more formally, so for formal events,
choose an outfit that matches the dress code. For occasions like holiday dinners or cultural events, such as
concerts or theatre performances, formal dressing is advisable.

3.1.4. Communication style

In both cultures, speakers need to be careful about what are acceptable and unacceptable topics to talk
about. Good topics for conversation at social gatherings may include hobbies and interests, favourite books
or films, food and drink recommendations, upcoming events or activities in the area. It is advisable to ask
open-ended questions about these topics can keep the conversation flowing and create a friendly
atmosphere.

Take the weather, for example. Discussing the weather is a common way to break the ice, as it is
considered a 'safe' topic. Its primary role is to initiate interaction between people. Once a common interest
is found, the conversation typically shifts, but the UK's varied weather offers a useful starting point for this
initial exchange.

During the communication process, people are advised to be cautious when talking about some topics,
especially with people that they have only just met, people who are older, people who appear to have strong
religious or political views, or people who may have some personal problems or sensitivities. Personal
questions about salary, relationship status, weight or age (particularly in the case of more ‘mature’ ladies)
is also disapproved of. Additionally, sensitive topics related to someone’s personal life or health should be
approached with care and only if the individual brings them up first. Contentious topics that should be
avoided also include politics, religions, personal finances and gossip about somebody you know, money,
sex, previous or current relationships, criticism and complaints.

Take money as an example. When conversing with someone new, it’s best to steer clear of topics like
money and personal wealth. Only bring up financial matters if the other person introduces them, as this
indicates they are comfortable discussing such topics. It is considered impolite to ask someone about their
salary. Talking about your own financial situation and purchases may come across as bragging, especially
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if it highlights a disparity between your finances and theirs. However, attitudes are evolving, and British
people are increasingly open to discussing topics like house prices or holiday expenses, particularly when
they consider the purchase a bargain—such as buying a house below market value or getting a great deal
on a vacation.

3.1.5. Table manners

Despite huge difference between dining customs, the two cultures share common specific norms
regarding dining etiquette. Table manners, use of utensils, and seating arrangements reflect cultural values
and social hierarchy.

Both cultures share the same values of dining etiquette as follows:

» Wait until everyone at the table has been served and your host begins eating or gives you a signal
to start.

» Prioritize others’ needs over your own when dining in a group with shared dishes.

» Eatvery quietly and with discretion. Take small bites, keep your mouth closed while chewing, and
swallow gently. Just as yawning or coughing is considered impolite, so is chewing with your
mouth open or talking with food still in your mouth.

» Eatataslow pace. Eating too quickly or overindulging can make you seem greedy. Avoid speaking
with food in your mouth and take breaks between bites.

»  Wait until everyone has finished eating or you are instructed to leave the table. If you must leave
before everyone is done, politely ask for permission to do so.

3.2. Differences between modern British and Vietnamese etiquette
3.2.1. Greetings and meetings

According to Ly (2017), Vietnamese people, in informal social contexts, tend to use informal greetings
in the form of questions, such as: ‘Anh di ddu thé?’ (Where are you going?), ‘Bo lam gi d6?° (What are
you doing?), ‘An com chwa?’ (Have you had lunch), ‘Khoé khong may? ’(How are you doing?). This way
of greetings conveys concerns and consideration to the addressee, and their purposes are not necessarily to
ask for information, so the addressee does not necessarily answer straight to the point or reply in other
ways. Obviously, these ways of greetings are unpopular in British culture, and thus remain the most
outstanding difference between British and Vietnamese cultures.

There also exists a slight difference in greeting style between the two cultures. For British people,
handshakes are common in formal and informal settings, accompanied by maintaining eye contact and a
smile, while in Vietnam, greetings often involve bowing (slight nod or full bow depending on the
relationship) and can be accompanied by verbal expressions of respect.

With regards to addressing people, it is becoming more common to use first names, even in professional
settings in Britain. For instance, many people now refer to their doctors by their first names, whereas
previously, doctors were addressed by their surnames. However, there are still situations where using
someone's first name without an invitation is considered inappropriate, such as with teachers or older
individuals, for whom first-name usage might seem overly familiar. In contrast, Vietnamese people
typically use first names, even with titles, and rarely use surnames independently.

3.2.2. Body language

Specifically, Vietnamese people favor non-verbal communication for certain feelings. In some cases,
verbal expressions such as ‘thank you’ or ‘I am sorry’ are not used to express feelings of thankfulness or
apology, instead, non-verbal means such as a slight bow or a smile can be employed. In Vietnamese culture,
when someone gives a compliment, they should not expect a verbal "thank you" in return, as such a response
might be seen as lacking modesty from the person receiving the compliment. Instead, a smile plays a crucial
role in Vietnamese culture as a non-verbal means of communication. It can signify respect, serve as an
apology, or express embarrassment for a minor mistake. For Vietnamese people, a smile is often the
appropriate response in situations where verbal responses are either unnecessary or unsuitable.

The Vietnamese tend only to apologize or thank a person when they truly believe that one’s actions have
indebted them or deserve gratitude. This reflects sincerity and virtuousness. On the contrary, ritualized
phrases like ‘thank you’, ‘excuse me’, and ‘sorry’ in western cultures are often used automatically and
frequently to acknowledge minor incidents and show courtesy. However, Vietnamese people might view
these expressions as insincere in some contexts, as they may not always reflect a genuine apology or
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heartfelt gratitude. Additionally, saying ‘thank you’ in response to a compliment might be seen as lacking
humility. Not recognizing this cultural difference can lead to misunderstandings when Vietnamese
individuals interact with people from Britain.

3.2.3. Table Manners

A significant difference can be clearly observed between British and Vietnamese dining etiquette. In
British culture, meals are often structured around individual servings with distinct courses whereas in
Vietnamese culture, meals are often communal, with shared dishes and the use of chopsticks.

British meals are typically divided into three courses, namely starter, main course and dessert. Typically,
all dishes for a meal are usually served all at once and shared among everyone during a Vietnamese meal.
All dishes, except for individual bowls of rice, are placed in the center of the table for communal sharing.
British people use knives, forks and spoons for eating, whereas Vietnamese utensils include bowils,
chopsticks and spoons. When not being used, cutlery should be rested on the edges of the plate between
bites, whereas chopsticks should be placed on a bone plate or side dish; besides, chopsticks should be rested
after every mouthful or when breaking to drink or speak. In order to signify that they have finished eating,
British people should put knives together in the centre while Vietnamese people put chopsticks set on the
bowl. In addition, it is customary for Viethamese people to serve food for each other as a gesture of care,
but this is definitely not the case in the United Kingdom. Last but not least, British people always use a
napkin during the meals, which should be placed on their lap as soon as they are seated; when they leave
the table, they are supposed to leave their napkin loose and unfolded on the table, to the left of their place
setting. Napkin has become popular in Vietnam recently, but it is mostly used for formal parties. It can be
concluded that dining etiquette reflects the clearest distinction between the two cultures, thus the
understanding of these distinction emphasizes a profound significance for Viethamese learners of English.

4. Conclusion

Representing completely different cultures, it is certain that there exists a huge dissimilarity between
modern British and Vietnamese etiquette. Understanding cultural differences in etiquette helps Vietnamese
learners of English enhance intercultural communication and fosters mutual understanding. A detailed
scientific study on British and Vietnamese etiquette would highlight the specific practices and customs and
the underlying values and cultural contexts that shape these behaviors. Understanding these similarities and
differences can facilitate effective cross-cultural communication and foster mutual respect in diverse social
settings. In other words, a general knowledge of similarities and differences between British and
Vietnamese etiquette is proved to be an urgent need for learners of English to be well-prepared for
successful cross-cultural communication.
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TOM TAT
Nghién ctu quy tic (rng xur trong van hoa Anh va
van hoa Viét hién dai
Nguyén Thi Thao
Truong Dgi hoc Mo - Dja chdt

Dé giao tiép lién van hoa dat duoc thanh cong, trinh d6 ngon ngir la yéu t6 quan trong nhung chua du.
Nhimg nguoi su dung ngoai ngir can phai biét cach ng xtr phu hop trong cac tinh hubng x& héi duoc coi
1a phép x4 giao. Khi noi dén Vuong qudc Anh, mot qudc gia phwong Tay c6 lich sir 1au doi va nén vian hoa
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phuc tap, va ngudi Anh thuong dugc cho la rat coi trong cac quy tic nghi thuc nghiém ngat caa ho thi viéc
giao tiép wng xu cho pht hop véi vin hoa tré nén kho khan hon dbi véi nguoi Viét Nam. Nghién ciu nay
nham muc dich tim hiéu céc nghi thirc x4 giao hién dai cua ngudi Anh ddi chiéu véi véi nghi thie hién dai
cia ngudi Viét Nam. Nghién ctu tap trung so sanh ddi chiéu vao nim hudng chinh: Quan diém vé thoi
gian va su ding gio; Chao hoi va gap mat; Ngdn ngit cir chi va cach an mic; Phong céch giao tiép; va Nghi
thirc an udng. Nghién ctru 4p dung phuong phéap phén tich dé phan tich nhimg dic diém co ban trong quy
tac ung xur hién dai trong vin hoa Anh va Viét Nam, va phuong phap so sanh dbi chiéu dé tim ra nhiing
diém giong nhau va khac nhau giira hai nén van hoa. C6 thé thdy, vin hoa tng xur clia ngudi Viét Nam
trong xa hoi hién dai dan dan chiu anh huong ‘tuong di sau sic cua van hoa phuong Tay trong qua trinh
toan cau hoa trong nhirng thap ky vura qua. Diéu nay c6 thé ly giai mot phan 1y do tai sao hai nén vian hoa
dugc cho 1a d6i 1ap nhau lai 6 rat nhiéu diém tuong dong dang ké vé nghi thirc x4 hoi mac du cé nhiing
khéc biét nhét dinh.

Tir khoa: giao tiép da van hoa; nghi thire; twong tac xa hoi; dic diém twong dong
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ABSTRACT

Idioms represent a substantial section in any language, and the acquisition of idioms definitely
demonstrates the foreign language learner’s proficiency in using the language. Apparently, the names of
animals appear abundantly in English idioms, and it is the translation of these idioms into the student’s
mother tongue that may pose enormous obstacles owing to huge dissimilarities between the two
languages and cultures. The study used the qualitative methods to analyze different feasible strategies
towards translating English idioms with animals into Vietnamese on the basis of the range of
equivalences between the two languages. Statistical technique is applied with the aim of collecting
English idioms with animals and their translation in Vietnamese; analytical technique is used for the
analysis of the semantic-cultural properties of the idioms; contrastive technique is employed aiming at
classifying different strategies towards translating English idioms in to Vietnamese. The study employs
the idiom translation strategies proposed by Baker; namely, using idioms that are completely equivalent
in meaning and structure, using idioms that are equivalent in meaning but different in structure, and
translation by paraphrase. The analysis and contrast of idioms in the two languages reveal that there exist
very few idioms that are absolutely identical in the two languages; while the majority of English idioms
with animals have partial equivalents or even none equivalents in Vietnamese. In such cases, different
images can be used to convey the same meaning or the meaning of English idioms must be paraphrased to
ensure accurate understanding of Vietnamese learners’ of English.

Keywords: English animals idioms; equivalence; translation strategy

1. Introduction

In the linguistic treasure of a nation, idioms serve a significant role in expressing the material and
spiritual aspects of that nation. For foreign language learners, mastering the idioms of that foreign
language is somewhat synonymous with the ability to understand and use that foreign language as
fluently as a native speaker. The transference of idioms poses a significant challenge in the field of
translation studies, due to their intrinsic cultural and linguistic nuances. Idioms are deeply rooted in the
cultural and social contexts of their languages. Among these, animal idioms, which reference animals to
convey specific meanings, present unique translation difficulties due to the symbolic meanings that
animals carry in different cultures. This paper is intended to investigate the strategies towards translating
animal idioms from English into Vietnamese, aiming to analyse the strategies employed by translators
and the cultural implications of these translations.

2. Literature review and research method
2.1. Literature review
2.2.1. Definition of an idiom

The concept of Idiom has been approached from a variety of aspects. According to the Longman
Dictionary of Contemporary English (2003) an idiom is defined as “a phrase which means something
different from the meanings of the separate words; the way of statement typical of a person or a people in
their use of language.” According to the Vietnamese Dictionary of the Institute of Linguistics, an idiom
is “a set of fixed words that are used in common use and whose meaning cannot usually be explained
simply by the meaning of the words that make it up.”

Larson (1998) defined an idiom as “an ambiguous term, used in conflicting ways. In lay or general
use, idiom has two main meanings. First, an idiom is a particular means of expressing something in
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language, music, art, and so on, which characterizes a person or group. Secondly, an idiom is a
particular lexical collocation or phrasal lexeme, peculiar to a language .

Baker (2018) distinguished idioms from collocation by the transparency of meaning and flexibility
patterning. According to her, idioms are “frozen patterns of language which allow little or no variation in
form and often carry meanings which cannot be deduced from their individual components”. Five actions
that may result in the loss of the meaning of an idiom includes: changing the order of the words in an
idiom, deleting a word from it, adding word to it, replacing one word by another one, and changing its
grammatical structure.

2.1.2. Translation of idioms

Behind the language of a nation there always exists the culture of that nation. The history of language
and the history of culture always go together, cooperating and complementing each other. This explains
why the meaning of a word contains specific information about the geographical, natural, historical,
economic, social, artistic aspects and other features of that nation. Klaudy (2003) states that ‘translators
should be not only linguistic but also cultural mediators’, and it should be part of their professional
competence to know the two cultures and be able to ‘compare and assess the geographical, historical,
social and cultural aspects of two language communities and develop strategies to bridge the gaps
between different cultures.” For this reason, Baker (2003) asserts that an idiom in one language may or
may not have an equivalent idiom in another language.

English, being a language rich in idiomatic expressions, often uses animals to convey characteristics or
situations metaphorically. For instance, English idioms like ‘let the cat out of the bag’ or ‘a butterfly in
one’s stomach’ carry specific connotations that may not have direct equivalents in other languages.
Vietnamese, on the other hand, has its own set of idiomatic expressions and cultural references to
animals. The translation of these idioms requires not just linguistic proficiency but also a deep
understanding of the cultural contexts of both languages. Baker (1992) states that ‘The main problems
that idiomatic or expressions pose in translation relate to two main areas: the ability to recognize and
interpret an idiom correctly and the difficulties in rendering various aspects of meaning that an idiom or
fixed expression conveys into the target language.’

Obviously, animals can carry similar or different metaphorical meanings in different cultures, which
can complicate the translation process. For example, in both cultures, a fox is often associated with
cunning and deceit (as sly as a fox) and a wolf symbolizes fierce and cruelty (‘a wolf in a sheep’s
clothing ). On the contrary, an owl in British culture represents seniority and wisdom (as wise as an owl)
whereas in Vietnamese culture, it is considered as a symbol of bad luck, death and ugliness.
Understanding these cultural differences is crucial for effective translation. Newmark (1988) introduces
the notion of cultural equivalence, a notable procedure in which a word in the source language can be
substitted by another word in the target language with the same stylistic function, but possibly with
different meanings, for example Don Juan in English can be translated into S¢ Khanh in Vietnamese.
Another clear evidence can be seen in the English idiom: ‘Birds of the same feather flock together’
whereas Vietnamese people have this one: ‘Nguru tam nguu, ma tam ma’. The image of birds in English is
transfered into the image of nguu (buffalos) and mé (horses) in Vietnamese. This procedure results from
the substitution of an idiom with another with corresponding communicative value. The use of cultural
equivalence in translation conveys familiar impression on readers because it refers to familiar concepts
with target readership. Such transference, however, is not always applicable since one popular concept or
idiom in one culture may be totally unfamiliar to people from another.

Baker (2018) propses 5 principal strategies towards translating idioms as follow:

Strategy 1: ‘Using an idiom of similar meaning and form. This strategy involves using an idiom in the
target language which conveys roughly the same meaning as that of the source-language idiom, and, in
addition, consists of equivalent lexical items.’

Strategy 2: ‘Using an idiom of similar meaning but dissimilar form. It is often possible to find an idiom
in the target language which has a meaning similar to that of the source idiom but consists of different
lexical items.’

Strategy 3: ‘Borrowing the source language idiom. Just as the use of loan words is a common strategy
in dealing with culture-specific items, it is not unusual for idioms to be borrowed in the original form in
some contexts.’
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Strategy 4: ‘Translation by paraphrase. This is by far the most common way of translating idioms
when a match cannot be found in the target language or when it seems inappropriate to use idiomatic
language in the target text because of differences in stylistic preferences of the source and target
languages.’

Strategy 5: ‘Translation by omission of entire idioms. As with single words, an idiom may sometimes
be omitted altogether in the target text. This may be because it has no close match, its meaning cannot be
easily paraphrased, or for stylistic reasons.’

2.2. Research methods

The research adopts qualitative methods. The techniques to be applied in this study involve: statistical
technique (aiming at collecting English idioms with animals and their translations into Vietnamese),
analytical technique (aiming at analyzing their semantic-cultural properties) and contrastive technique
(aiming at figuring out and classifying specific strategies that are appropriate for each idiom). The data
for investigation include English idioms presented in Oxford Dictionary of ldioms. The analysis of
translation strategies of English idioms with animals into Vietnamese will adopt theoretical framework
suggested by Baker (2018); namely, using idioms that are completely equivalent in meaning and
structure, using idioms that are equivalent in meaning but different in structure, and translation by
paraphrase.

3. Findings and discussion

Out of the five strategies towards translating idioms proposed by Baker (2018), strategy 3 regarding
borrowing the source language idioms seems to be an impractical way since there exists almost no such
idioms in Vietnamese. In addition, strategy 5 will not be mentioned in this research for the reason that the
choice remains greatly dependent on each translator’s style and context. The research aims to focus on the
detailed analysis of the three remaining strategies to towards translating English idioms with names  of
animals into Vietnamese.

3.1. Using an idiom of similar meaning and form

This approach entails employing an idiom in the target language that closely matches the meaning of
the source language idiom and contains equivalent vocabulary. In other words, the idiom in the target
language conveys the same meaning and uses the same corresponding words as in the source language.

Take ‘crocodile tears’ for example. The literal translation of ‘crocodile tears’ maintains both the
imagery and the idiomatic meaning, ensuring clarity and cultural relevance. This idiom, understood
globally, preserves its connotation of insincerity in both English and Vietnamese contexts. Regarding
cultural value, this strategy highlights shared human experiences and expressions, demonstrating how
some metaphors transcend cultural boundaries. It reflects a cultural understanding that extends beyond
linguistic differences. Some idioms that can be translated using this strategy are listed below:

English Idioms Meanings Vietnamese

‘Crocodile tears’ Fake or insincere tears. Nuwdt mdt ca sau

‘A wolf'in sheep’s clothing’ A person who seems benign but | Séi déi lot cuu
is threatening in reality.

‘Fight like cats and dogs’ Have angry arguments all the Cai nhau nhw ché véi meo
time

‘Fish out of water’ Someone who is in an unfamiliar | Naw cd mdc can
or uncomfortable situation.

However, this kind of perfect match between the two cultures can only be achieved occasionally. It can
be explained by the fact that the more the two cultures are identical to each other, the more cases of such
equivalents can be created; contrarily, when the cultural differences are clearly remarkable, then the
possibility of making such an absolute equivalent of the idiom is decreased to its lowest degree. In fact,
Britain and Vietnam clearly own dissimilar cultures, so there exists a limited number of absolute
equivalents of animal idioms in the two languages.

3.2. Using an idiom of similar meaning but dissimilar form

This strategy involves using an idiom in the target language that conveys a similar meaning to the
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source language idiom but does not share the same vocabulary. Put in other words, the lexical elements of
the source language idiom are not preserved in the target language; instead, a semantic equivalent
replaces the original lexical items. Structural adaptation adjusts the idiom's components to align with the
linguistic and cultural conventions of the target language, while maintaining the original meaning.. For
example, the English idiom ‘Kill two birds with one stone’ can be translated into ‘Mgt miii tén tring hai
dich’. This translation preserves the concept of achieving two objectives with a single action. By adapting

the structure, the translation remains clear and effective.

Below are some typical English idioms of this type and their Vietnamese equivalents.

English Idioms

Meanings

Vietnamese

‘To kill two birds with one
stone’

To accomplish two objectives with one
action.

Mot miii tén trung hai dich/
Mot cong doi viéc

‘A leopard can’t change its
spots’

A human character, particularly if it is
flawed, is unlikely to change.

Cho den giit myC

‘Stubborn as a mule”’

Very stubborn

Than lira wa nang

‘The early bird catches the
worm’

People who begin or arrive ahead of others
are more likely to achieve success.

Trau chdm uong nueée duc

‘Teach an old dog new
tricks’

Teaching someone new skKills or altering
their habits or character is extremely
challenging.

Tre gia kh6 uon

‘To Kkill the goose that lays
the golden eggs’

To undermine or halt the primary source of
your income.

Tham bat bé mam/ Tham thi
tham, lam thi thiét

‘Every dog has its day’

Everybody experiences success or
happiness at some point in their life.

Ai giau ba ho, ai khé ba doi

‘Birds of a feather flock
together’

People who share similar interests or traits
often group together.

Ngueu tam nguu, md tam ma

‘A straw that breaks the
camel’s back’

The final incident in a series of negative
events that makes you feel you can no
longer tolerate a bad situation.

Giot nuoc tran ly/ Gia néo
dut day

‘Don’t count your chicken

You shouldn't make plans based on

Pirng dém cua trong hang

shefore they hatch’ something positive happening until you are

certain that it has actually occurred.

This strategy highlights the significance of cultural context in idiomatic expressions. The adaptation
respects Vietnamese linguistic patterns and ensures the idiom’s comprehensibility and relevance.
Although the animal and imagery differ, the connotative meaning is preserved, ensuring the idiom's
relevance in Vietnamese.

3.3. Translation by paraphrase

Paraphrasing can be considered as the most frequent method for translating idioms due to the
impossibility to find an equivalent in the target language or variations in stylistic selections. As a matter
of fact, there exist a large quantity of English idioms with animals without any equivalences in
Vietnamese. Consequently, the translator is supposed to paraphrase the idiom from the source language to
make sure the meaning of the idioms is comprehensible to Vietnamese learners of English. This strategy
involves omitting of the lexical item denoting animals in the target language and providing an explanation
of meaning of the idiom. Take the idiom ‘butterflies in one’s stomach’ as an example. Due to the fact that
there is no equivalent idiom in Vietnamese, it has to be translated to ‘lo ling bon chon’ (feeling anxious),
resulting in the disappearance of the lexical item ‘butterflies’ in the target language. This procedure trades
off specific animal images for a more direct expression of the idiom’s meaning in the target language.
The phrase communicates the sensation of nervousness or anxiety without relying on the metaphor of
butterflies. While the visual imagery is lost, the emotional impact is more or less retained. Below are
some typical examples of this type.
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English Idioms

Meaning

Vietnamese

‘Like a bull in a China
shop’

Being inattentive in their movements or
actions.

Vung vé 16ng ngéng

‘Butterflies in one’s
stomach’

Feeling nervous or anxious.

Lo lang bon chon

‘An elephant in the
room’

An obvious issue or challenging
situation that people prefer to avoid
discussing.

Piéu hién nhién ma moi nguoi
ludn né tranh

‘The world is your
oyster’

You can do what you want or go where
you want.

Ban c6 nhiéu co héi & phia
truoc

‘Pigs might fly’ There is no chance at all of something Chi khi Mt Troi moc dang Tay
happening/

‘Let the cat out of the Accidentally reveal a secret, often Bi mdt I¢ tdy

bag’ without meaning to.

‘Put a cat among the To say or do something that stirs up Lam moi ther roi tung/ xo tron

pigeons’ trouble or provokes widespread anger.

‘A snake in the grass’ An unpleasant person who cannot be Ké thu gidu mat
trusted.

Let things be; we shouldn't bring up a
negative situation that most people
have already moved on from.

Keep talking about something again
and again because you think it is

important.

‘Let sleeping dogs lie’ Chuyén da qua hay dé n6 qua

‘To have a bee in one’s Luén ban tam/ &m anh vé dieu gi

bonnet’

Regarding cultural value, omission can simplify translation and avoid potential confusion when the
metaphorical image is not universally understood. However, this approach might lead to a loss of the
idiom’s stylistic and cultural richness. Although omitting animal imagery can be practical in certain
situations, it may also diminish the idiomatic value and cultural profoundness. This strategy, though
effective in conveying the core meaning, might strip the expression of its stylistic richness and cultural
identity.

4, Conclusion

The translation of animal idioms from English to Viethamese manifests the fine balance between
maintaining the figurative meaning and adapting to cultural contexts. While some idioms are translated
directly, others require substitution of animals or metaphorical constructs to preserve the intended
meaning. This analysis reveals the significance of cultural awareness and linguistic creativity in
translation practices, highlighting both the challenges and strategies involved. Ultimately, translating
idioms involves more than just a linguistic task; it also requires cultural negotiation. By grasping and
employing suitable translation strategies, translators can reconcile language differences, providing
translations that are both precise and culturally meaningful. This process highlights the broader role of
translation in promoting cross-cultural communication and comprehension.

In summary, the translation of animal idioms from English to Vietnamese represents a broad scope of
study that intersects linguistic, cultural, and practical considerations. By examining the strategies used
and the cultural implications of these translations, this research is hoped to contribute to the broader field
of translation studies and enhances Vietnamese learrners’ competence in intercultural communication.
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TOM TAT
Dich thanh ngir tiéng Anh chia tén dong vat sang tiéng Viét
Nguyén Thi Thao
Truwong Pai hoc Mo - Pja chat

Thanh ngit luon chiém mot phan quan trong trong bat ky ngdn ngir ndo va kha nang sir dung thanh ngir
chic chin thé hién trinh d6 cua nguoi hoc ngoal ngir. Trong tleng Anh c¢6 nhiéu thanh ngir chira tén cac
loai dong vat, va viéc dich nhitng thanh ngit nay sang tleng Viét co thé gay ra nhiing tro ngai to 16n do su
khac biét I16n glua hai ngdn ngu va nén van hoa. Bai viét nham phan tich cac chién lugc kha thi trong viéc
dich thanh ngir tiéng Anh c6 tén dong vat sang tiéng Viét trén co so mirc do twong dwong giira hai ngon
ngit. Cc phuong phap duoc sir dung cho nghién citu bao gém: phuong phép thong ké véi muc dich thong
ké cac thanh ngir tiéng Anh chira tén dong vat va dich nghia cua cac thanh ngir nay trong tiéng Vieét;
phuong phap phan tich nham phan tich cac dic diém ngir nghia - vin hoa cua cac thanh ngir; phuong
phap ddi chiéu so sanh nham muc dich phan loai cac thanh ngir theo cac chién lugc dich phd hop. Nghién
cau str dung cac chlen lwgc dich thanh ngir dé xuat boi Baker nhu str dung thanh ngi twong duong hoan
toan vé nghia va cau tric, str dung thanh ngir twong duong vé nghia nhung khac vé cau trac, va phuong
phap dién giai. Qua phén tich va ddi chiéu thanh ngir trong hai ngon ngir cho thay chi c6 rat it thanh ngir
gidng nhau tuyét di trong hai ngon ngi; con phan 16n cac thanh ngi tleng Anh c6 chira tén dong vat chi
tuong duong mot phan hoic tham chi khong co sy tuong duong trong tiéng Viét; trong nhitng truong hop
nhu vy, c6 thé st dung cac hinh anh khac nhau dé truyén dat y nghia twong ty hoac phai dién giai y
nghia cua cac thanh ngit tiéng Anh dé nguoi hoc ¢d thé hiéu dugc.

Tir khoa: thanh ngir tiéng Anh chi dong vat; phuong thirc dich tuong duong; chién lugc dich thuat
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ABSTRACT

In an increasingly interconnected world, the ability to communicate across languages is more valuable than
ever. Language learning is not only a key to unlocking cultural understanding and global opportunities, but
it also enhances cognitive abilities and fosters personal growth. However, the journey of acquiring a new
language is often fraught with challenges and requires more than just a grasp of vocabulary and grammar.
Effective language learning strategies (LLS) play a crucial role in navigating these challenges, enabling
learners to optimize their efforts and achieve proficiency. This study was conducted to understand how LLS
are utilized by the students at Hanoi University of Mining and Geology and to assess the relationship
between the extent of LLS use and students' academic performance. The research team conducted a
qualitative study by analyzing data collected from observations of 45 students and conducting in-depth
interviews with 3 students enrolled in the English 2 course during the first semester of the 2023-2024
academic year. The observation results indicated that the students in the study group used LLS to a modest
extent when learning English. The in-depth interviews revealed that students with good English learning
outcomes tended to frequently use LLS.

Keywords: language; strategies; qualitative; learning outcome

1. Introduction

Globally, researchers began to take an interest in language learning strategies (LLS) in the 1980s when
the role of the learner was emphasized, and cognitive science saw significant advancements. Researchers
have made certain achievements, such as successfully establishing a theoretical framework that includes
the definition, classification, and measurement tools for language learning strategies, as well as identifying
factors that may influence the use of LLS. Understanding LLS is a fundamental condition for learners to
actively engage in training and self-training and to maintain lifelong learning motivation. With the desire
to understand how LLS are used by non-English major students at Hanoi University of Mining and
Geology, the author conducted research through observation, note-taking, and in-depth interviews, thereby
identifying the relationship between the extent of LLS use and English learning outcomes among students.
Based on this, the research team made recommendations for improving the English learning experience for
non-English major students.

2. Theoretical background and research methods
2.1. Concept of language learning strategies

Rubin (1975) suggests that learning strategies are the techniques or devices that learners use to acquire
knowledge. From a more linguistic perspective, Tarone (1983) considers LLS as the intentions aimed at
developing language and sociolinguistic skills in the target language. Up to the present time, many
researchers around the world highly appreciate Oxford's (1990) definition: "LLS are the activities used by
learners to facilitate the perception, storage, retrieval, and use of information, the specific actions taken by
learners to make learning easier, faster, more enjoyable, more self-directed, more effective, and more
transferable to new situations." Oxford's definition of LLS is truly specific, and clear, and highlights the
benefits of using LLS for learners.

2.2. Classification of language learning strategies

*Tac gia lién h¢
Email: truongthithanhthuy@humg.edu.vn
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According to Liu (2010), Oxford (1990) successfully developed a system of LLS that is easier to
understand and more detailed than those of previous authors. Therefore, this article will be based on
Oxford's (1990) classification of LLS. According to Oxford (1990), LLS are divided into two main groups:
direct strategies and indirect strategies, depending on the roles of these groups in the language learning
process.

2.2.1. Direct strategies

The group of direct strategies includes those strategies that learners directly employ during the process of
learning the target language. This group is further divided into memory strategies, cognitive strategies, and
compensation strategies.

Memory strategies involve techniques that effectively help in memorizing, retrieving, and transforming
necessary information to use the target language later. These strategies assist students in storing crucial
information gathered during the learning process. When there is a need to use stored information, these
strategies help learners recall prior knowledge. An example of a memory strategy is using a semantic map
of nouns or verbs to show the relationships between words.

Cognitive strategies are those that help learners use the target language or perform tasks accurately through
processes such as reasoning, analyzing, and concluding. Examples include practicing the language and
using a dictionary to look up difficult words.

Compensation strategies are used when learners have a limited vocabulary in the target language. These
strategies help learners communicate in speaking or writing even when their vocabulary is insufficient. For
example, using contextual clues to guess the meaning of a word can compensate for a lack of vocabulary.

2.2.2. Indirect strategies

The group of indirect strategies consists of techniques that assist direct strategies. Although they are not
directly involved in acquiring a new language, indirect strategies positively support direct strategies by
regulating the learning process. This group includes three subcategories: metacognitive strategies, affective
strategies, and social strategies.

Metacognitive strategies help learners coordinate their learning process by focusing, planning, self-
managing, and self-evaluating their learning. Learners can also choose learning strategies and make
adjustments if they find them unsuitable. For example, learners can review all the materials related to the
target language they have encountered and plan which parts to focus on.

Affective strategies help learners manage their emotions, attitudes, motivation, and values that influence
their learning process. These strategies have a significant impact on learning. For instance, learners might
smile to relax and reward themselves for achieving good results.

Social strategies involve activities that learners participate in to seek opportunities for exposure to
environments where they can practice the target language. This group is crucial because language learning
inherently involves social interaction. Examples include asking questions, practicing language in pairs, or
communicating with native speakers to improve language skills.

2.3. Research methods

The research team conducted a qualitative study that included observing and note-taking the use of LLS
in the classroom among 45 students enrolled in English 2 during the first semester of the 2023-2024
academic year. The Strategy Inventory for Language Learning — SILL by Oxford (1990) was used as a
measurement tool for the researcher to refer to during the observation period of the study group from
September to November 2023. To identify the relationship between the use of LLS and students' academic
performance, the research team conducted in-depth interviews with three students who scored above 8.5 in
the English 1 course. For this study, the research team proposed two research questions:

- How do non-English major students at the University of Mining and Geology use LLS?

- What is the relationship between students with high exam scores and the extent of their use of LLS?

3. Results and discussion
3.1. Results

The observation and note-taking process in class revealed that most students tend to use some familiar
language learning strategies. For example, regarding memory strategies, students have employed strategies
such as "l think of relationships between what | already know and new things I learn in English™ and "I use
new English words in a sentence so | can remember." For cognitive strategies, students have used strategies
like "1 say or write new English words several times" and "I practice the sounds of English," while some
students have also adopted the strategy "I try not to translate word-for-word." The strategy “I first skim an
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English passage (read it quickly) then go back and read carefully” is used by only a few students when
doing reading. Regarding compensation strategies, many students have applied strategies such as "To
understand unfamiliar English words, | make guesses™ and "I read English without looking up every new
word" when practicing reading comprehension skills. For metacognitive strategies, the research team
observed that some students tend to use strategies such as "l have clear goals for improving my English
skills," "I think about my progress in learning English,” "I plan my schedule so | will have enough time to
study English," "I pay attention when someone is speaking English,” "I notice my English mistakes and use
that information to help me do better," and "I try to find out how to be a better learner of English." Regarding
affective strategies, the students commonly used strategies such as "I try to relax whenever | feel afraid of
using English" and "I encourage myself to speak English even when | am afraid of making a mistake"
during English practice in class. For social strategies, almost all the students employed the strategy “If | do
not understand something in English, I ask the other person to slow down or to say it again.” Many students
used the strategies “I practice English with other students” and ““I ask questions in English.”

To evaluate the relationship between the extent of using language learning strategies and students'
academic performance, the teacher also conducted in-depth interviews with three students who scored
above 8.5 in the English 1 course. The interviews included questions about their plans, goals for learning
English, and the strategies they employed in learning grammar, vocabulary, pronunciation, and the skills
of listening, speaking, reading, and writing. The results revealed the following:

The first student made a detailed plan for his English learning and set specific goals to achieve. For
grammar learning, this student frequently reviewed the material, completed grammar exercises, and paid
close attention to mistakes to correct them. In learning new vocabulary, the student used online applications,
noted new words in a dictionary app on his phone, and memorized words by associating them with the
contexts in which they appeared. Regarding pronunciation, the student consulted dictionaries to learn the
correct pronunciation, practiced repeatedly to avoid mistakes, and focused on the differences between
English and Vietnamese sounds. For reading comprehension, the student emphasized identifying the main
idea of the text and focused on questions to find the necessary answers. He also applied the knowledge
gained from reading to enhance his speaking and writing skills. As for listening comprehension, the student
practiced listening daily, gradually increasing the duration and difficulty of the material. When practicing
speaking skills, the student remained confident, unafraid of making mistakes, and regularly practiced
speaking English with a friend. Additionally, he tried to communicate in English with friends, teachers, and
foreigners. For writing skills, the student practiced frequently, utilizing a diverse vocabulary and
appropriate grammar according to the topic's structure. He also incorporated knowledge of natural and
cultural social topics to convey content comprehensively and clearly to the reader.

The second student planned her English learning journey with achievable goals. For grammar, she
consistently practiced using a systematic grammar book. For vocabulary, she used flashcards and organized
vocabulary by synonyms and antonyms. When practicing pronunciation, she memorized the standard
phonetic chart, focused on consonants, vowels, and words, and repeatedly listened and read aloud to correct
mistakes. In reading comprehension, she regularly practiced by highlighting keywords and sentence
structures in the passages. To improve listening skills, she carefully read the questions, listened for
keywords, and identified the correct answers. Additionally, in her free time, she often watched English
movies or listened to English music. To practice speaking, she recorded her speeches, practiced speaking
alone, taught her sibling to speak English, and used the Yeetalk app to practice conversation. For writing,
she frequently wrote on various topics, focusing on using correct phrases and sentence structures instead of
just stringing individual words together.

The third student also created a very detailed plan for learning English, setting scaffolding goals that
gradually increase in difficulty over different stages. For grammar, she focused on memorizing the
identifying features of various structures and repeatedly completed similar exercises. Regarding
vocabulary, she categorized words to aid memorization, learned new words by writing them repeatedly,
placed them on walls for easy visibility, learned through simple songs, and used vocabulary learning apps.
In pronunciation practice, she used pronunciation apps and watched pronunciation tutorials by native
speakers on YouTube to practice and correct her pronunciation errors. For reading comprehension, she
emphasized finding keywords and using the process of elimination to identify the correct answers. When
practicing listening skills, she also concentrated on keywords or visual cues (if available) to understand part
of the content being discussed. For speaking, she practiced by listening, observing, and practicing speaking
along with movies, and songs, and learning how to use words in similar contexts. To develop writing skills,
she believed the key was frequent practice, beginning with drafting key ideas and using appropriate
structures to develop those ideas into sentences and paragraphs. Continuous practice over time, she
believed, would naturally improve one's writing ability.
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3.2. Discussion

The results of the first research question indicate that non-English major students at Hanoi University of
Mining and Geology do not frequently use LLS. This finding aligns with the research by Erhman and
Oxford (1989), which suggests that university students, second language learners, and high school students
use various strategies to a limited extent. In other words, these groups do not actively employ the most
effective and comprehensive strategies available.

The results of the second research question reveal that students with good academic performance tend
to use LLS more frequently. The students who were interviewed in-depth utilized a diverse range of LLS,
including metacognitive strategies (Students 1, 2, 3), memory strategies (Students 1, 2, 3), cognitive
strategies (Students 1, 2, 3), compensation strategies (Students 1, 2, 3), social strategies (Students 1, 2), and
affective strategies (Student 1). These students had explored LLS and successfully applied strategies that
were effective for their English learning.

4. Conclusion

Based on the research results, the authors found that although non-English major students at the
University of Mining and Geology use learning strategies at a below-average level, they tend to employ
metacognitive strategies in their language learning process. Therefore, English teachers can leverage this
advantage to enhance the students' language skills, generate interest in language learning, and assist students
in planning, adjusting, and evaluating their learning process.

Through in-depth interviews, the authors found that students with good academic performance tend to
frequently use a variety of LLS. Therefore, English teachers could consider introducing effective LLS to
students or having them complete surveys based on Oxford's questionnaire, allowing them to become
familiar with these strategies and gradually learn how to use them effectively in their English.
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TOM TAT
Nghién ctru vé viéc sir dung céac chién luoc hoc ngén ngir
tai truong Pai hoc M¢ - Pia chat

Truong Thi Thanh Thuy
Truong Dai hoc Mo - Pja chat

Nghién ciru dugc thuc hién véi muc dich tim hiéu cach thic cac sinh vién khdng chuyén tiéng Anh
truong dai hoc M6 - Pia chit sir dung céc chién lugc hoc tap ngon ngit (CLHTNN) trong qua trinh hoc
tiéng Anh va ddng thoi danh gia mdi quan hé giira mirc do sir dung CLHTNN véi két qua hoc tap caa sinh
vién. Nhom tac gia da tién hanh nghién ctru dinh tinh, phan tich cac dix liéu thu thap dwoc thdng qua viéc
quan sat va ghi chu d6i vai 45 sinh vién theo hoc 16p Tiéng Anh 2 hoc ky 1 ndm hoc 2023 — 2024 va tiép
theo do tién hanh phong van sau 3 sinh vién cé két qua diém Tiéng Anh 1 trén 8.5. Qua trinh quan sét cho
thay cac sinh vién khong chuyén tleng Anh truong dai hoc Mo - bia chit sir dung cac CLHTNN & muc do
khiém tén. Két qua cac cudc phong van chi ra rang cac sinh vién dat két qua cao khi hoc tiéng Anh ¢6 xu
hudng thuong xuyén &p dung da dang cac CLHTNN.

Tir khod: ngdn ngir; chién luoc; dinh tinh; két qua hoc tap
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ABSTRACT

In recent years, the issue of Autonomous Learning, also known as Learner Autonomy, has garnered
significant attention from researchers in the field of foreign language teaching and learning. Beyond
classroom learning, students need to practice the language with friends and those around them. They also
need to set learning goals, develop study plans, use their study time effectively, and monitor and evaluate
their learning progress. Aiming to understand the level of autonomy among students at the University of
Mining and Geology in learning English, the research team conducted a study involving 113 students
enrolled in the English 1 course in the 2" semester of the academic year 2023-2024. The results indicated
that the students’ autonomy was at an average level among which the learners were the most autonomous
in determining the learning goal and the least autonomous in monitoring the learning process. In addition,
the more autonomous ones showed better achievement in their study.

Keywords: autonomy; learning process; monitor; goal

1. Introduction

In recent years, the issue of Autonomous Learning, also known as Learner Autonomy, has garnered
significant attention from researchers in the field of foreign language teaching and learning. According to
Cheng, J.F. (2019), autonomous learning is particularly essential for foreign language learners in general
and English learners in particular. Beyond classroom learning, students need to practice the language with
friends and those around them. They also need to set learning goals, develop study plans, use their study
time effectively, and monitor and evaluate their learning progress. Aiming to understand the level of
autonomy among students at the University of Mining and Geology in learning English, the research team
conducted a study involving 113 students enrolled in the English 1 course. Based on the study's findings,
the team made several proposals to help learners enhance their autonomy in learning, thereby sustaining
lifelong learning abilities.

2. Content
2.1. Theoretical background

Holec was a pioneer in using the concept of "learner autonomy" in the field of foreign language teaching
research. According to Holec (1981), an autonomous learner is the one who can make decisions related to
their learning, whether it is ongoing or planned. Learner autonomy is the capacity to take responsibility for
one's learning, which includes making decisions on all aspects of the learning process. This encompasses
determining learning objectives, deciding on the content, choosing methods and strategies, monitoring the
learning process, and evaluating learning outcomes. After Holec, researchers provided various definitions
of learner autonomy from different perspectives. Little (1991) added a psychological dimension to Holec's
definition by suggesting that learner autonomy involves a psychological relationship between the learner
and the learning process and content. Benson (2001) defined learner autonomy as the ability to manage
one's learning, which includes three aspects: managing learning behavior, the learning environment, and
the psychological aspects of learning. In summary, regardless of the perspective, researchers emphasize
three main aspects of learner autonomy: initiation, organization and monitoring, and evaluation. An
autonomous learner needs to have the capacity for self-responsibility, self-decision-making, and
independent learning.

2.2. Research method
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This report employs a descriptive research approach, using a survey questionnaire to assess the learner
autonomy of non-English major students at the University of Mining and Geology. The survey was
designed based on Liu's (2012) study and includes 18 questions, utilizing a 5-point Likert scale ranging
from "completely untrue for me" to "completely true for me." A total of 113 full-time students enrolled in
English 1 courses during the second semester of the 2023-2024 academic year participated in the survey
from April 11, 2024, to April 30, 2024. To ensure objective information, students were not required to
provide personal information such as names or email addresses on the survey. They were also informed
that there were no right or wrong answers, encouraging them to answer the survey confidently. The authors
used descriptive statistics through SPSS version 20, including mean (M) and standard deviation (SD), to
analyze the quantitative data collected from the questionnaire.

In conducting this study, the authors posed two research questions:
- To what extent do students at the University of Mining and Geology exhibit learner autonomy in
their English language studies?
- In which aspect of learner autonomy do students demonstrate the highest proficiency among the
three stages: initiation, organization-monitoring, and evaluation?
2.3. Results and discussion

2.3.1. Results

This section presents the survey results on learner autonomy in English language learning among students
at the University of Mining and Geology. Learner autonomy is evaluated across three aspects: initiation,
organization-monitoring, and evaluation. The content of Table 1 highlights the overall mean values for the
three stages. The results indicate that the initiation stage has the highest mean value (Mean=3.6880),
followed by the organization-monitoring stage and the evaluation stage, with nearly equal mean values
(Mean=3.5849 and Mean=3.5641, respectively). These mean values suggest that the learner autonomy in
English language learning among the surveyed students at the University of Mining and Geology is at a
moderate level.

Table 1. Student’s Autonomy Across Three Aspects

No Stages Rank Mean
1 Initiation 1 3.6880
2 Organizing-Monitoring 2 3.5849
3 Evaluation 3 3.5641

The following section presents the mean values of each item within the three aspects mentioned above.
Observations from Table 2, which shows the mean values for the initiation stage, reveal that most students
actively use the Internet to resolve their queries (Mean = 4.0885; SD = 0.85102). A considerable number
of students believe they can set their own English learning goals (Mean = 3.8053; SD = 0.89501). The
number of students who feel confident asking their friends about things they do not understand is average
(Mean = 3.4956; SD = 1.09428). However, the standard deviation greater than 1 indicates a significant
variance in students' responses for that variable. This suggests that while some students are very confident,
others are not confident when asking their peers. The number of students who actively ask teachers about
things they do not understand is also average and slightly lower than the response to question 3 (Mean =
3.3628; SD = 0.94550).

Table 2. Student’s Autonomy in the Initiation Stage

No Items Rank | Mean(M) | Std. Deviation(SD)

1 I have my own English learning goals 2 3.8053 0.89501
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2 I actively ask teachers about things | don't 4 3.3628 0.94550
understand

3 | feel confident when asking friends about 3 3.4956 1.09482
things | don't understand

4 I actively use the Internet to resolve my 1 4.0885 0.85102
queries

According to the data in Table 3 on the mean values for the Organization-Supervision stage, surveyed
students relatively agree with the opinions related to the organization-supervision process. Specifically, a
large number of students have higher learning motivation when they identify suitable learning strategies
(M = 3.8938; SD = 0.97617) and appropriate learning methods (M = 3.8761; SD = 0.95555), hence the
mean values of these two items are the highest in the group. Ranking third and fourth in the group with
mean values of M = 3.6814 and M = 3.6460, listening to English songs and watching English movies
outside the classroom are chosen by many students to increase learning interest. However, the standard
deviation of these two variables is high (>1), indicating a dispersion in responses. Activities with mean
values ranging from 3.4 to 3.5 include selecting learning activities within English lessons (M = 3.5398),
choosing classroom activities (M = 3.5044), knowing what to learn next when building and implementing
a learning plan (M =3.5044) and selecting activities outside the classroom (M = 3.4956) to increase learning
interest. The standard deviations of these variables are all <1, indicating a high concentration of responses.
The two activities with the lowest mean values in the group include choosing to read English
newspapers/magazines outside of class (M = 3.3717) and practicing speaking English with friends outside
of class (M = 3.363) to increase learning interest. Both of these activities have high standard deviations >1,
indicating a significant difference in responses.

Table 3. Student’s Autonomy in the Organization-Supervision Stage

No Items Rank | Mean(M) | Std. Deviation(SD)

5 I know what to study next when | build and 7 3.5044 0.96477
execute my study plan.

6 I find it more enjoyable to choose study 5 3.5398 0.98230
activities within English lessons.

7 I have higher motivation to study when | 2 3.8761 0.95555
determine the appropriate study methods.

8 I have higher motivation to study when | 1 3.8938 0.97617
determine the appropriate study strategies.

9 I find it more enjoyable to choose activities 3 3.6814 1.01124
such as listening to English songs outside of
class.

10 I find it more enjoyable to choose activities 9 3.3717 1.01491

such as reading English newspapers/magazines
outside of class.
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11 I find it more enjoyable to choose activities 10 3.3363 1.08241
such as practicing speaking English with
friends outside of class.

12 I find it more enjoyable to choose activities 4 3.6460 1.09316
such as watching English movies outside of
class.

13 I have higher motivation to study when | 6 3.5044 0.75739

choose study materials in class.

14 I have higher motivation to study when | 8 3.4956 0.87754
choose study materials outside of class.

Below is the presentation of the results from Table 4 regarding the average values in the evaluation stage.
A considerable number of students can identify their strengths and weaknesses when studying with friends
(M=3.7611) and feel more confident when they see their progress through monitoring their learning process
(M=3.7080). These two activities have the highest average values in the group. The opinion that students
achieve higher results when they can self-evaluate their abilities has an average value (M=3.5221),
indicating a moderate level of agreement among respondents. Ranked last in the group with M=3.2655, it
shows that many students do not believe they control their learning better through writing journals or
reflecting on what they have learned.

Table 4. Student’s Autonomy in the Evaluation Stage

No Items Rank | Mean(M) | Std. Deviation(SD)
15 I feel more confident when | see my 2 3.7080 0.80934
progress through monitoring my learning
process
16 I can identify my strengths and 1 3.7611 0.80483

weaknesses when studying with friends.

I achieve higher academic results when |
17 can self-evaluate my abilities. 3 3.5221 0.92676

18 I control my learning better through 4 3.2655 0.99119
writing a learning journal or reflecting on
what | have learned

2.3.2. Discussion

The level of autonomous learning capability in English among students at the University of Mining and
Geology is evaluated across three aspects: Initiation, Organization-Supervision, and Evaluation. The
discussion of the analysis results is presented based on these three aspects. Regarding the Initiation group,
the Internet is considered a useful resource that the majority of students actively consult when they
encounter issues they do not understand. Many researchers have pointed out the influence of technology,
supported by the Internet, on learning in general and language learning in particular, such as Littlemore
(2001). Additionally, friends and teachers are also reliable sources that students should utilize to enhance
their autonomous learning.
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In the Organization-Supervision stage, students believe that they are more motivated to study when they
identify suitable learning strategies and methods. This finding aligns with Littlemore's (2001) research
results. Students also find that they are more interested in learning when they choose extracurricular
activities that combine entertainment and learning, such as watching movies and listening to songs in
English. However, extracurricular activities like reading newspapers and magazines in English and
practicing speaking English with friends are the least chosen by students in this stage. This could be because
many students who are currently taking English 1 lack the confidence to recreate and use the language
materials they have learned to practice speaking English with friends outside of class. They may also lack
the necessary vocabulary and reading comprehension skills needed for reading newspapers and magazines
in English. Items suggesting that students are more motivated to learn when they choose their materials
both inside and outside the classroom, select activities in lessons, or independently create their study plans,
also did not receive much agreement from many students. This indicates that students have not yet
proactively created their study plans and primarily rely on the classroom study plans provided by teachers.
Additionally, they are not proactive in selecting learning materials or activities, still adhering to the
curriculum under the guidance of their teachers.

The results in the Evaluation stage show that many students are able to identify their strengths and
weaknesses when studying with peers, and they also feel more confident when they notice their progress
through monitoring their learning process. However, not many students believe that they achieve higher
learning outcomes by self-assessing their abilities, and they are somewhat doubtful about whether reflecting
on the learning process or keeping a journal helps them better control their learning process. This suggests
that students encounter certain obstacles when performing these two activities during their studies.
Therefore, students need specific guidance and the advice of teachers when facing difficulties throughout
their learning process. In his research, Scheb-Buenner (2018) concluded that monitoring and evaluating the
learning process should be the responsibility of both teachers and students, and specific guidance for
students is necessary to achieve the highest effectiveness.

3. Conclusion

Based on the research results, the group of authors found that non-English major students at the
University of Mining and Geology demonstrate moderate levels of autonomy in learning English. Among
the three aspects of autonomous learning, opinions related to the Initiation aspect received the most
consensus. The results show that many students have set learning goals, actively used the Internet, and
consulted teachers and friends to help them resolve doubts during their learning process. Regarding
opinions in the Organization-Supervision group, the results indicate that the student's level of autonomy is
only average; however, many students show higher motivation when they identify suitable learning
methods and strategies. Lastly, in the Evaluation group, the results are divided into two smaller groups.
While the majority of students feel more confident when monitoring their learning progress and can identify
strengths and weaknesses while working with friends, many of them do not yet believe that self-assessment
of their learning abilities leads to better academic outcomes. Reflecting on or writing journals about what
they have learned helps them better control their learning. Based on the research findings, we propose the
following recommendations related to the three aspects of autonomous learning.

For the initiation aspect, teachers should emphasize the importance of autonomy in learning and the
practicality of setting learning goals right from the beginning of the course. This helps students identify
both short-term and long-term goals for the entire course. For the organization-supervision aspect, teachers
should guide students on how to create study plans, choose learning methods, strategies, study materials,
and practice activities outside the classroom. This guidance helps students organize their learning
effectively. For the evaluation aspect, encouraging students to self-assess their abilities or evaluate their
peers is a crucial skill for autonomous learning. However, teachers should provide clear grading scales and
criteria so that students can reference them and feel more confident in their assessments. Additionally,
teachers should encourage students to reflect on what they have learned using various methods such as
asking a few short questions at the end of the lesson, answering end-of-lesson questions, keeping a journal,
or participating in end-of-session discussions.

References

Benson, P., 2001. Teaching and researching autonomy in language learning. London, England:
Longman.

Cheng, J.F., 2019. An investigation of learner autonomy among EFL students in mainland Chinese
Universities. (Unpublished University thesis), Universiti Tunku Abdul Rahman, Malaysia.

1723



Holec, H., 1981. Autonomy and foreign language learning. Oxford, UK: Pergamon Press.

Little, D., 1991. Learner Autonomy: Definitions, issues, and problems. Dublin, Ireland: Authentik.

Littlemore, J., 2001. Learner autonomy, self-instruction and new technologies in language learning. ICT
and language learning: A European Perspective (p.39-52): Lisse, Netherlands: Swet and Zeitlinger
Publisher.

Scheb-Buenner, P., 2018. University students’ perception on autonomous learning: A case of private
University, Thailand. Proceedings of the 1st International Conference on English Studies Organizing

Committee (p321-332). Krabi, Thailand: Thaksin University.
TOM TAT
Ning luc tu chi cua ngudi hoc trong viéc hoc tiéng Anh: Mét nghién
ctru truong hop (case study) tai truong Pai hoc Mo - Pia chat

Truong Thi Thanh Thuy
Truong Dai hoc Mo - Dja chat

Trong nhimg nam gan day, vin dé hoc tap tu chu da thu hut sy quan tim dang ké tir cac nha nghién ctu
trong linh vyc giang day va hoc ngoai ngir. Bén canh viéc hoc trén 16p, sinh vién can thuc hanh ngén ngir
Vi ban bé va nhitng ngudi xung quanh. Ho ciing can dat ra muc tiéu hoc tap, phat trién ké hoach hoc tap,
sir dung thoi gian hoc hiéu qua dong thoi giam sat va danh gia tién trinh hoc tap ciia minh. Nham hiéu rd
mirc d6 tu cha cua sinh vién tai Dai hoc Mo - Dija chét trong viéc hoc tiéng Anh, nhém nghién ciru d tién
khao sat d6i voi 113 sinh vién dang theo hoc khoa tiéng Anh 1, hoc ky II nam hoc 2023-2024. Két qua cho
thay mirc d6 tu chu cua sinh vién & mac trung binh. Trong sb cac khia canh dugc nghién ctu, sinh vién to
ra tu chu nhét trong viéc dat ra muc tiéu hoc tap va it ty chii nhat trong viéc giam sat qué trinh hoc tap caa
minh. Ngoai ra, nhitng sinh vién tu chu cao hon thudng c6 thanh tich hoc tap tét hon.

Tur khod: tu chu; qué trinh hoc tap; gidm sat; muc tiéu
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ABSTRACT

The students of the Advanced program at Hanoi University of Mining and Geology (HUMG) have to use
English in all the subjects they study, so English is an essential tool for them. Besides Reading, Writing,
and Listening skills, the students need to improve their Speaking skills in order to communicate fluently
with their lecturers and classmates. In this research, the author conducts a case study about how presentation
activities can help to improve the speaking skills of the students of the Advanced program at HUMG and
its results.

Keywords: presentation; speaking skills; advanced program

1. Introduction

At HUMG, there is a high-quality training program called the Advanced Program, specializing in
training well-rounded engineers majoring in chemical engineering. This training program is a collaborative
one with UC - Davis in the US and has existed at HUMG for 13 years. Students of this program study all
subjects in English according to the American curriculum framework. Therefore, they must be able to listen,
speak, read, and write in English at a minimum pre-intermediate level. In addition to Listening, Reading,
and Writing skills, students need to speak fluently in English to be able to exchange and present their ideas
with professors and classmates. As an English lecturer in this special program for the past 8 years, the
author has assigned students to present topics learned in their textbook to improve their Speaking skills.
This paper describes a case study to evaluate the progress of students’ speaking skills through presentations.

2. Literature review and methods of study
2.1. The methods of the study

The author uses the methods of observation, diary and case study. The study was applied to students of
3 courses of HUMG's advanced program (The number of students attended in it was 20; 18; and 8 for K63,
K64, K67 respectively).

2.2. Review of literature
2.2.1. What is a pesentation?

According to Britanical Dictionary, a presentation is “an activity in which someone shows, describes, or
explains something to a group of people”. Therefore, giving a presentation can be understood as delivering
a demonstration, illustration, or speech crafted to inform, persuade, inspire, or share a new idea to other
people.

2.2.2. The importance of teaching and learning Speaking skills in learning a language

Speaking skills are essential in communication as they enable individuals to interact and exchange
information effectively in real-life situations. This ability is crucial for conveying messages clearly and
understanding others during conversations. Additionally, speaking skills play a vital role in helping learners
improve their grammar and expand their vocabulary. When individuals speak, they naturally utilize
sentence structures and vocabulary, which reinforces the knowledge they have acquired. This process of
actively using language helps solidify their understanding and retention of grammatical rules and
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vocabulary, (Harmer, 2007). Furthermore, practicing speaking enhances students' pronunciation and
intonation, two key elements for being understood clearly by others. Good pronunciation minimizes errors
and builds confidence in communication. The clarity in speech that comes from well-developed
pronunciation and intonation is essential for effective interaction. Moreover, learning to speak is closely
tied to listening skills. As students improve their speaking abilities, they also enhance their capacity to
understand language when listening to others. Correct pronunciation and articulation improve one's
listening accuracy, which is important for engaging in meaningful and effective conversations.

Krashen (1985) proves that regular practice of speaking skills also boosts students' confidence in
communication, particularly when learning a foreign language. This increased confidence is vital, as it helps
them overcome shyness or fear when using the language in daily life or professional settings. Speaking
skills contribute to the development of social interaction skills, such as listening, expressing opinions, and
participating in conversations in a polite and effective manner. These skills are indispensable for engaging
in successful social interactions and building relationships. Speaking also provides students with
opportunities to practice critical thinking and articulate their opinions in a logical and coherent manner.
This aspect is crucial for achieving fluency and effectiveness in language use, as it enables students to
structure their thoughts clearly and communicate them persuasively (Brown, 2001).

When students experience success in communicating effectively, it boosts their motivation to continue
learning the language. The ability to speak well often serves as a strong indicator of their progress and a
source of encouragement, driving them to further improve their language skills. In both academic and
professional settings, speaking skills are indispensable for presentations, discussions, and group work.
Mastering the ability to speak a new language can significantly enhance students' learning experiences and
open up numerous career opportunities, as it allows them to participate more fully and confidently in various
contexts,(Lightbown and Spada, 2013).

Lastly, speaking serves as the most direct way for students to immerse themselves in the culture
associated with the language they are learning. Through communication, students not only acquire the
language itself but also gain a deeper understanding of the culture, customs, and lifestyle of native speakers,
enriching their overall learning experience, (Richards & Rodgers, 2001).

2.2.3. The benefits of improving Speaking skills through presentation activity

Giving presentation can help increasing confidence. First, regular presentations help students overcome
the fear of speaking in public. As they become more accustomed to presenting, their anxiety decreases, and
their confidence grows. Secondly, when students do presentations, they also get feedback from their
classmates and instructors which boosts self-assurance and encourages further participation, (Scrivener,
2011).

This activity also improves fluency in speaking. Frequent presentations provide ample opportunities for
students to practice speaking. The more they speak, the more fluent they become. This activity also helps
real-time adaptation and instant response. Presenting requires thinking on one's feet, which enhances the
ability to adapt and respond in real-time, promoting smoother speech.

Furthermore, speaking in front of an audience may enhance clarity and coherence. Giving presentations
requires structured speaking. Preparing for presentations teaches students to organize their thoughts clearly
and logically. This skill translates into more coherent and understandable speech. Also, students raise their
audience awareness. Knowing that they need to communicate effectively to an audience encourages
students to be clear and articulate.

In addition, making presentations expands vocabulary and improves grammar of the speaker. Preparing
for a presentation often involves researching new topics, which introduces students to new vocabulary and
complex sentence structures. Students also get instant feedback in this activity. Speaking in front of an
audience and receiving feedback helps students identify and correct grammatical errors, leading to better
language use.

This activity is beneficial for pronunciation. Practicing presentations allows students to focus on their
pronunciation and work on problem areas. When practicing presenting, students rehearse pronouncing
words and reading outloud sentences thus correcting possible errors in intonation and pronunciation. One
more benefit is that during the presentation, instructors and peers can point out mispronunciations,
providing immediate correction and reinforcement for the presenters.

Making presentations develops non-verbal communication skills. Presenting in front of an audience
improves one’s body language and engagement with listeners through non-verbal cues enhances overall
speaking skills. Presentations require students to use appropriate gestures, facial expressions, and eye
contact, which are crucial components of effective communication.
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Listening and critical thinking skills are enabled. Making presentations enables students to interact with
classmates and instructors actively. Listening to others present encourages students to think critically about
different speaking styles and techniques, which they can incorporate into their own presentations.

Presenting prepares the speakers to adapt to real-life situations. Presentations often mimic real-life
situations (e.g., business pitches, academic conferences), providing practical speaking experience that is
directly applicable outside the classroom.

3. The results of the study
3.1. The background

The students of the Advanced program have to use English all the time instead of Vietnamese. They
listen to lectures, read documents, textbooks, communicate with Vietnamese and American professors and
write assignments or exams in English. In the first year, they study English as a subject through an ESP
textbook besides learning other subjects.

Since English is an essential tool for students, before attending the first semester at university, they have
an intensive course of 300 credit hours in English and take a summative test using the Key English Test -
a proficiency test provided by Esol Examination. Applying ACTFL’s guidelines (2012), the researcher took
the test’s results in Speaking skills as reference to compare with those after practising presentation skills in
their first semester.

Based on (Council of Europe, 2001), from the beginning of the semester, the students were given a list
of 15 topics related to the textbook to prepare at home and present some randomly to the teacher and
classmates. They had to make slides in Power Point then speak in front of the classmates and the teacher.
This activity took place frequently during the semester so each of them had several chances to make
presentations. Their peers listened and gave comments or feedback, ask for more information if necessary.
The researcher took notes and wrote comments in every presentation session and at the end of the semester,
the students were tested the Speaking skills again by the Key English Test. Then the researcher compared
the results of the summative test above with the later one’s to see their progress.

3.2. The research’s results
3.2.1. Students’ progress

Throughout a semester of practising presentation skills, the students in the study proved to get better in
their Speaking skills through the test results. Many of them got higher marks (from more than a half to two
thirds) in Speaking skills though some still did not. Below is a table showing the percentage of the students’
improvement.

Table 1. Summative speaking test results after a semester

Course Number of students Number of students Percentage of
got higher marks improvement

K63 20 13 65%

K64 18 10 55%

K67 8 6 75%

3.2.2. Researcher’s notes and comments
Here are some noticeable findings from reseacher’s observation:

The students made progress in their Speaking skills. They showed their confidence, improvement in
pronunciation, intonation, fluency, and coherence.

They gained better communication skills in their body language, interactive skills such as eye - contact,
listening actively, asking questions, and giving feedback to their peers.

The students improved their knowledge: They rehearsed the vocabulary and language structures of their
field of study that they had learned, understood deeply the lessons and also updated new words. They knew
how to make outline for speeches, and slides in Power Point.

Regarding learner’s research skills: Students actively looked for necessary information for their
presentations, which enabled their research skills. They learned how and where to look for appropriate
information, and judge the reliable sources as well.
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By brain - storming ideas for presenting performance, asking and giving feed back to their peers, the
students raised their critical thinking impressively.

This activity was really a change compared to the common ones of answering teacher’s questions or
pairwork in class. Students did this enthusiastically and seriously.

Being given a little bit more challenging task, the students invested more efforts and felt rewarded after
fulfilling it.

4, Conclusion

The study proved that preparing for and making presentations can be beneficial for students’ speaking
skills especially for those at the intermediate level of English. This activity also helps upgrade their
academic and other communication skills.

Asking students to make presentations encourages them to self — study and do research which are really
helpful at the undergraduate level.

Teachers need to apply different teaching methods and design or assign various tasks and activities for
their students. Those tasks or activities should be a little more demanding than the students’ average level
to encourage them to attempt.
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TOM TAT
Cai thién ky nang Noi tiéng Anh cho sinh vién chuong trinh tién tién
Truong Pai hoc M¢ - bia chat qua hoat dong thuyét trinh
Nguyén Hong Van
Truong Dai hoc Mo - Dja chadt

Tai Truong Pai hoc M6 - Bia cht, sinh vién chuong trinh tién tién can sir dung tiéng Anh nhu ngdn ngi
chinh thirc trong tat ca cac mon hoc. Vi vay, tiéng Anh cua ho can dat tdi thiéu trinh do tién Trung cap dé
c6 thé nghe, noi, doc va viét thanh thao. Trong cac ky nang trén, sinh vién can ndi tiéng Anh troi chay dé
c6 thé thao luan voi ban hoc va lam viéc voi cac giang vién. Bai bao ndy miéu ta mot nghién cau thuc
nghiém dé danh gia tién bo trong ky nang Néi cua sinh vién thong qua hoat dong thuyét trinh va cac két
qua da dat duoc.

Tur khéa: thuyét trinh; ki ning no6i; chwong trinh tién tién
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ABSTRACT

Being able to speak more than one language seems to be an advantage to many in a flat world. But is this
really true or are bilingual / multilingual children facing some problems in their education and social life?
This paper uses document analysis and synthesis to look into the impacts of bilingualism both positively
and negatively among children on their literacy development, social interactions and cultural awareness.
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1. Introduction

Bilingualism is not something strange in a world of globalization and integration today. People who
can speak two or even more languages are supposed to have a lot of advantages and previlleges compared
to those who can not. Bilingual children may be raised in a family where their parents speak different
languages or they are taught two or more languages. Bilingualism facilitates education, travelling, job
opportunities and communication. However, bilingual people may encounter with some difficulties in life
like the imbalance in using the two languages, confusing and mixing of the two cultures and languages.
This article investigates the advantages and disadvantages in bilingual children’s development in terms of
education, culture, and social interactions.

2. Literature review and methods of study
2.1. Literature review
2.1.1. What is bilingualism?

Bilingualism is defined by Hammers and Blanc (2000:6) as, “the state of an individual or a
community characterized by the simultaneous presence of two languages,”

Weinrich (1968:1) states that bilingualism is the practice of alternatively using two languages. When
using the two or more languages, the speakers do not need to master them equally. In other words, one
language can outweigh the other to some extent. However, the second language’s role is only to facilitate
the interaction process in conversation. Richards et al., 1992: 34 and Hammers and Blanc (2000) agreed
that bilingualism involves society and personal. The detailed definition by Hammer and Blanc (2000:6)
including the term bilinguality in bilingualism, confirms that, “bilinguality refers to the psychological
state of an individual . . . and bilingualism refer to the state of a linguistic community.”

Hammers and Blanc also mention psychological, cognitive, psycholinguistic, social psychological,
social psychological, social sociological, sociolinguistic, socio-cultural and linguistic dimensions which
form bilingualism.

Bilingualism indicates the ability of using two languages in everyday life. Bilingualism has gained its
popularity and is on its continually development in many areas of the world, with approximately one in
three people being bilingual or multilingual (Wei, 2000). Contact between two languages is typical in
regions of many continents, including Europe (Switzerland, Belgium), Asia (India, Philippines), Africa
(Senegal, South by 2035, it is expected that over 50% of children enrolled in kindergarten will have
grown up speaking another language besides English (Garcia et al., 1995. Similarly, in some urban areas
of Canada such as Toronto, nearly half of students have a native language other than English (Canadian
Council on Learning, 2008).

*Tac gia lién h¢
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2.1.2. Children’s language learning features

Language affects children and adults in different ways due to their distinct developmental stages,
cognitive abilities, and life experiences. Overall, while language is a fundamental aspect of human
development and communication across the lifespan, its impact on children and adults varies based on
developmental stage, social context, and individual experiences. Children actively acquire language, a
process that is essential for their cognitive and social growth. This early language acquisition shapes their
understanding of the world and their ability to communicate with others. In contrast, adults typically
focus on refining their language skills or learning new languages, with an emphasis on practical use rather
than mastering the fundamental structures. (Chomsky, 1959)

According to Vygosky (1986), language plays a crucial role in cognitive development. For children, it
helps organize thoughts, solve problems, and grasp abstract concepts. As adults, language continues to
support cognitive processes, aiding in complex reasoning, critical thinking, and decision-making.

Social interactions and relationships are deeply influenced by language. In children, language
facilitates interactions with peers and helps them build social connections. For adults, language is vital for
maintaining relationships and navigating professional communication. (Slobin, 1996)

Proficiency in language is critical for both academic and career success. Children rely on language
skills to learn, communicate, and follow instructions in educational settings. For adults, language
proficiency can significantly impact job prospects, professional networking, and career advancement.
This is written by Collier and Thomas (2004)

Kramsch (1998) states that language also shapes personal identity and cultural expression. Children
develop their linguistic identity as they learn and use their native language(s), while adults continue to
express their identity and navigate various cultural contexts through language.

Finally, Giles and Clair (1979) claim that language is essential for emotional expression and accessing
healthcare. In children, it aids in emotional regulation and self-expression. For adults, language impacts
mental health, interpersonal relationships, and the ability to seek and understand health information and
support.

2.1.3. Children’s effort in language learning and learning language rules

Schumann (1978)’s research indicates that children excel at unconsciously learning new language rules
through passive exposure, without being aware of what they are learning. Therefore, their language
learning seems to be effortless. In contrast, adults are better at learning when they are fully aware of the
process. However, learning with full attention can lead to forgetting new rules and interference with
existing knowledge. For example, adults often translate from their first language when learning a new
one, trying to apply familiar linguistic rules that may contradict the new ones, resulting in less stable
memory consolidation. Children, on the other hand, unconsciously apply new language rules and use new
words in daily activities, such as playing or communicating with peers, which helps with long-term
memory consolidation. (Krashen, 1982)

2.2. Methods of study
The paper uses document analysis and synthesis.
3. The results of the study
3.1. Advantages of bilingualism on children’s development

Bilingual children have been proved to exhibit enhanced cognitive development compared to their
monolingual peers. They demonstrate improved cognitive flexibility, better critical thinking, problem-
solving skills, and executive function. These cognitive advantages arise from the diverse linguistic
environments they navigate. Each language carries a unique mindset and cultural perspective, enabling
bilingual children to assess situations from multiple angles and solve problems more effectively
(Bialystok and Craik, 2010).

In terms of academic development, bilingual children often perform better academically, particularly
in language and reading skills, than those who only speak one language. This is because they have a
broader approach and easier access to information in both languages, which enhances their learning
experience (Collier and Thomas, 2004), (Cummins, 1981). Growing up in a bilingual environment also
fosters open-mindedness in children. They tend to think and behave more flexibly, as they absorb
different cultural perspectives and mindsets. This flexibility enhances their ability to understand and
appreciate diverse viewpoints. As these bilingual children enter adulthood, they often have greater job
opportunities, especially in fields that require deep cultural understanding and language fluency, such as
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interpreting, translating, or guiding tours. Their bilingual skills give them a competitive edge in these
professions.

Furthermore, bilingual children naturally become more multicultural. From birth, they are exposed to
at least one language, usually the one spoken by their parents and community. As they learn a language,
they also absorb the associated cultural values, norms, and social practices (Kramsch, 2000). For instance,
when a child learns the expression "Good Morning," they also learn its appropriate usage and associated
behaviors. In Japanese, saying "Ohayo Gozaimasu" often involves bowing, while in Central Java,
Indonesia, a child may nod their head. These cultural practices become ingrained, teaching the child
politeness and helping them integrate into their social network. As a result, bilingual children develop a
broader cultural awareness, promoting empathy and understanding across different cultures (Hammers
and Blanc, 2000).

3.2. Disadvantages of bilingualism

Children who are bilingual often experience language confusion, making it difficult for them to
distinguish between the languages they speak. They may mix languages within a sentence, mispronounce
words, or sometimes fail to recognize which language they are using. According to Collier and Thomas
(2004), bilingual children may take longer to reach language development milestones because they are
navigating between two languages. Although it doesn’t take twice as long to acquire two languages, it
does require more time and effort. Additionally, maintaining a balanced use of both languages can be
difficult.

Bilingual children may also encounter learning difficulties. They might struggle with acquiring
academic skills in one or both languages because their brains need time to process information and switch
between languages. This can result in delayed understanding in their studies (Collier and Thomas, 2004).

Some studies have suggested that bilingualism may reduce cognitive development. Research has
indicated that bilingual children tend to have lower 1Q scores compared to their monolingual peers
(Hakuta, 1986).

Bilingualism can also lead to social and emotional difficulties. Bilingual children might feel caught
between two cultures, leading to confusion about their identity. This can result in uncertainty and
inconsistent behavior in different cultural situations (Bialystok and Craik, 2010).

4. Conclusion

Bilingualism in child development presents both advantages and challenges. On the positive side, it
can enhance cognitive skills like multitasking, problem-solving, and critical thinking. Additionally,
bilingualism exposes children to diverse cultural and social experiences, which can broaden their
perspectives. This linguistic ability also provides career advantages in a globalized world, where fluency
in multiple languages is increasingly valuable. However, bilingualism can sometimes result in language
confusion, where children mix languages or have difficulty distinguishing between them. It may also
cause delays in language development as children navigate two linguistic systems, potentially leading to
learning difficulties, reduced cognitive performance, and social or emotional challenges as they balance
multiple cultural identities.

It is important for parents and educators to understand the potential impact of bilingualism on child
development and provide support and resources to help children navigate and overcome any challenges
they may face. Being in a supportive and educational environment, children can maximize the benefits of
bilingualism and develop into well-rounded, bilingual individuals. At home, raising multilingual and
bilingual children require ongoing dedication. To foster multilingualism effectively within families, daily
actions are essential, alongside long-term planning.
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TOM TAT
Co kha nang n6i song ngtr la tai san hay ganh nang vai tré em?
Nguyén Hong Van
Truong Pai hoc Mo - Pja chat

Viéc c6 kha ning néi nhiéu hon mot ngdn ngir dudng nhu 12 mot loi thé déi véi nhicu nguc‘yi trong mot
thé giéi phang. Nhung ligu nhimg dta tre ndi duoc nhiéu ngdbn ngir dang phai dél mat vai cac van dé
trong hoc tap ciing nhu doi song xa hoi? Nghién cuu nay sir dung phuong phép tdng hop va phan tich tai
liéu nham tim hiéu nhing anh hudng tich cuc va tiéu cuc cua song ngir dbi vai qué trinh hoc tap, twong
tac xa hoi va nhan thirc vé& vin hoa cua tré em.

Tir khoa: song ngir; tré em; loi thé; nhuoc diém
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