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Mutual assistance, the formation of stable cognitive interests, allows the use of varioys methods ang
technigues to enhance the learning process. Often used at the initial assimilation stage of new materig| With
problem-based, informative and explanatory-demonstration, this type allows to involve the maximum
number of students in active learning and cognitive activities... they consider one. This is not accidental,
because "educational activity is a collective and socially organized network of relationships, relationships ang
communication™.

Psychologists have proven that collaborative work in groups of students and teachers is the primary
form of independent work and determines the skills of actions such as goal setting, planning, monitoring and
evaluation, without which learning is impossible. To summarize the learning activities, let's refer to the
structure of group learning activities, which consists of the following links:

1. The motivational-reflective connection involves students' joint analysis of conditions and
possibilities, as well as their acceptance or rejection of a single educational problem.

2. Executive connection - the implementation of existing knowledge when performing a group of
educational activities and tasks collectively or locally. Mutual support and accuracy, the ability to adequately
criticize oneself, and a sense of responsibility for the outcome of a common cause are especially necessary
here.
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1. Introduction

Today, with the development of information technology and the Internet, online teaching and learning
have become an inevitable trend in the field of education in the world in general and in Vietnam in particular.
Research and practice show that information technology can help teachers and learners make drastic
changes in the teaching and learning process, creating opportunities for learners to develop creativity,
problem solving ability, information processing skills, communication skills and other higher order thinking
skills.

Research around the world has shown that the blended learning (BL) model combining online teaching
(e-learning) and face-to-face teaching (face-to-face) is emerging as a successful model of using computers,
portable smart electronic devices such as smartphones and tablets of students, etc., create opportunities for
interaction and communication to help teachers achieve their goals and tasks, and save time, cost, overcome
the limitations of geographical distance and increase the quality of education at the same time (Graham,
Woodfield & Harrison, 2013; Neumeier, 2005). Thus, the harmonious combination of online and face-to-face
teaching in the integrated teaching model has created an open learning environment, unlimited in space and
time, in order to optimize the learning process, improving the quality of teaching and learning.

it can be said that the time of social distancing due to the COVID-19 pandemic has opened up a golden
opportunity for the integrated teaching model to be implemented synchronously and comprehensively at
higher education institutions as well as the University of Mining - Geology as an inevitable trend of modern
education in the period of integration with world education.

During 2 years of online teaching during COVID-19, the author noticed the positive aspects of online
teaching in applying a number of online activities to further support students' English learning. After the
stressful time of the COVID-19 pandemic, everything returned to normal, realizing the feasibility of combining
traditional teaching with online teaching to teach English is very urgent because it i.s nc?t only a tempo.rary
solution during the COVID-19 epidemic season, contributing to the process of designing lr.mtegrated cuttrlcu.la
in the future, but also being seen as the contribution to educational innovation for higher education in
Vietnam, keeping up with advanced education in the wor'ld. The research and deYelo?ment of |‘ecture:
applying the BL in teaching English at the universit\; Ievc:l in general and at the University of Mining an
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2. Theoretical background and Methodology
2.1. An overview on Blended learning (BL)
A blended learning model, also known as an integrated | o
face teaching with current online teaching models (E-learning). The BL model is a learning model researcheqd

and proposed by the University of Cambridge, UK and applied by many major educational institutions in the
world. With the strong development of the Internet and smartphone technology, BL is the optimal chaice
giving students the opportunity to learn English anytime, anywhere, while still ensuring the interactivity o;
foreign language. The combination of both traditional classroom instruction and a digital environment
creates a2 more personalized, effective, and productive learning experience.

2.2. Methodology
in this paper, two research instruments including online survey questionnaires, semi-structured

interviews, together with detailed data analyses, will be presented. Actual information from all the
participants can be obtained by using surveys. Questionnaires and interviews are the most popular methods
of datz collection in surveys, as they are quick, valid and easy. With the aim of obtaining as accurate
information as possible, the researcher used both instruments. This also helps increase the validity and
reliability of the research. The study was conducted for 48 students of K66 group 182, English course 1, at
the University of Mining and Geology, during the learning period from August 2022 to October 2023.

2.2.1 Questionnaires

In this study, the Google Forms questionnaires were delivered online to the students. To prevent the
situation that participants gave random responses due to their laziness or were not favorable to it, the aims
and directions of the surveys were clarified thoroughly to the participants in advance. Additionally, the
questionnaires’ language was understandably facilitated for students.

Participants were asked to show their agreement or disagreement level by choosing oné
answers: strongly agree, agree, partially agree, disagree, strongly disagree conforming to Likert scal
were required to read 10 statements and rate them from 1 (strongly disagree) to 5 (strongly agree)-

To prevent random responses by participants due to their lack of interest or laziness, the purposes ©
the surveys were explained clearly to the participants. The language used in the survey was simplfied 27"
students understand it carefully.

2.2.2 Semi-structured individual interviews
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2.2.3. Collecting and processing data eely.

To get learners' opinions on the BL applicati

et 10 pusstions sbout 6L . pp t:or.\, the researf:her sent a Google Forms questionnaire
c?ns's g o S experlénces designed according to the Likert scale by the end of the
e@m week. was-expec c? that all fonY-elght students would participate in answering the questionnaires
delivered after the innovation; however, in fact, there were only thirty-three responses. Then, the data and
charts were given in the Google Forms result.

The note-takings of ten students’ individual interviews were stored carefully. During the analysis
process, open coding and axial coding were utilized. The research took the data apart and labeled it according
to the researcher’s themes (interview questions). Then, the researcher compared the data, highlighted and
noted the emerging similarities and differences. After fulfilling the comparisons, the data was put back
together in new categories to develop links between themes and categories for the final result.

To sum up, the results obtained by the learners are very positive. Most students are satisfied with
blended learning. Many students expressed satisfaction with the teaching methods, and they also agreed
that the engaging interactive activities and interesting self-study content of blended learning contribute to

the improvement of English skills for learners. It also motivates and makes it easier to understand and

remember, absorb knowledge, and make better use of time. The research results show that teachers can

apply BL effectively to help students achieve their goals in learning English at the university.

3. Results and discussion

To assess the satisfaction level of students when applying blended learning (BL), the author conducted
an online survey using a questionnaire for the students in group 182, K66 at the University of Mining and-
Geology. The questions are measured using a 5-point Likert scale, with options: 1 = strongly agree; 2 = afgre:é
3 = partially agree; 4 = disagree; 5 = totally disagree. Thirty-three students responded to the survey with

valid votes included in the analysis. The results of the study are summarized in Table 1 belov Table 1

k from the students in Group 182- English course 1

Feedbac 2 i 5 |
percentage (%) 1 2
Questions
0
7.6 9.1 0
1. | find the BL course content easy 10 33.3 >
understand. 45.5 48.5 6.1 ____-9———-—————’0"“
2.1find the BL course _uge_ful______—i—-———-“"g—g 57.6 9.1 _’_Q..____—g————
3. I find the BL course content interesting ; 15.2 3 S —
z — i BL activities. 24.2 57.6 _____—5——-—— 0
4. | actively participated in the - 36.4 51.5 9.1 _____,___——-————6-—“"
5.1 am satisfied with the BL approacn. , oz 255 9.1 0
6.1 am satisfied with the materials used in the 45.5 L——f——L——""’
| integrated course. ____—— -
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From the results of the table above, we can see th
disagreeing with the BL class. There are fey,

class. Out of 10 questions, & have no one strongly disagreeing of

participants (0% 3%) who found the online learning inappropriate.
dom choices, making the collec

above questionnaire (number 5 and number 10) but it is illustrated in

gifferent words. however, the results are the same with 36.4% of the participants giving the rating of ‘strongly
should be made more frequent in other questionnaires,

eractive activities, learning materials, assessment
s agreed that those really helped them develop
h the results of individual interviews with 10
ditional one because

Sometimes, students might make ran ted data less reliable. There is 5

couple of the same information in the

agree’. Despite that, cross-check questions,
Regarding the questions related to the content, int
methods, etc. in the BL lessons, most of the respondent

language ability and skills. This result is also consistent wit
participants. A total of 10 respondents answered that they preferred the BL to the tra
online activities are not only intuitive, easy to understand, interesting, and motivating for learners but also

convenient, effective and useful when learners have time to prepare at home, practice language skills more
frequently anywhere and anytime with portable devices. Apart from that, 6 out of 10 learners thought that
additional activities related to listening and speaking skills should be added to the BL class, and 4 out of 10
people said that groupwork activities should be added to have more successful and effective lessons.

4. Conclusion

After this study, the author has more informatio
students with blended learning experience. Despite the time constraints and some 0
jearners’ satisfaction with BL was generally favorable. From the analysis of the survey questionnaires and
individual interview results, most students were satisfied with the BL experience in developing language
skills. After experiencing the research, the researcher knew more about the problems that students may

encounter in the BL. With some interesting unexpected situations, her knowledge as well as her skills in

collecting and analyzing data were sharpened.
However, this study also had several limitations. T

s, design features, and learning outcomes. As this study was implemented i
tudy. Therefore, further

n and a deeper understanding of the satisfaction of
bjective reasons, the

he effectiveness of BL may be dependent on student
n a small class, some

characteristic
factors that could have influenced the final outcomes were not assessed in this s

well-designed randomized controlled trials should be done. The research considered a preliminary study
would guide the researcher to think about how to design more effective BL lesson plans for learners 10
retrieve their goals and carry out more large-scale in-depth research appropriately in the future to avoid

undesirable outcomes.
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