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OmeemcmeeHnvlil pedaKmop:
Cyknacsin Acatyp Alb6epToBIY, K.).H.

B cocmae pedaxyuonnoii Konnecuu u opeanu

Ab6xyumn Tumyp 3ydaposuy, K.T.H.
Abuzosa I'yivupa IllyxparoBna, 1.T.H.
ABa3oB CapI0p:KOH DPKHH YIJIM, 11.C. - X.H.
Aragonos FOpuii AsnexceeBry, 1.M.H.
Aneitnukosa Enena BiaagumupoBHsa, 1.roc.ynp.
Aumme 3akup I'yceiin oruibl, 1.¢urarp.H.
AmjipeiiyeB Asiekceii Biagumuposudy, K.0.H.
batasn Anxkena BiaaauciaBoBHa, 1.1€,H.
Baumesa 3uist BaruzoBHa, 1.QWiLH.
Baiiry3una JIro3a 3akueBHa, K.3.H.

Bynarosa Aiiceuty WibiapoBHa, K.COILH.
Bypak Jleonna YecsiaBoBu, K.1.H., PhD
Banecsin Aot CapKHCOBHY, JT.M.H.
Bacuibes ®enop Ierposuy, 11.10.H., uien PAIOH
Beabuunckas Enena BacuiibeBHa, 1.(apM.H.
BuneBckasi Auna Bsiuecs1aBoBHa, K.IIe/I.H.
Tadpych AHjapeii AsleKcaHIPOBHY, K.3.H.
T'anmmmosa I'y3anusi AGKaIupoBHA, K.9.H.
T'ermanckan Enena BaneHTHHOBHA, 1.TIC/1.H.
I'mvpanosa I'y3esib XaMuay/JI0BHA, K.5.H.
I'puropseB Muxana ®degoceeBu, /1.C. - X.H.
I'py3unckas Exatepuna UropesHa, K.10.H.
T'yimes Uréan AnmiieBud, K.5.H.

JaTuii Anekceii BacuibeBny, 1.M.H.

Joaros [Imutpuii UBaHOBHY, K.5.H.
JyematoB AGaypaxum /lycMaToBHY, K. T. H.
E:xxoBa Huna CepreeBHa, JI.IIe/LH.,
Exmnkees Tarep KaabipoBuy, K.5.H.
Enxnea Mapuna KoHcTaHTHHOBHA, K.TIe/LH.
E¢pemenko Esrennii Cepreesuy, K.M.H.
3axupos MyHaBup 3akueBud, K.T.H.
3apumnos Xycan baxomuposuy, PhD.
HBanoa Huonmia UBanoBHa, 1.C. - X.H.
Kauy:xuna Cper/iana AHATO/IbEBHA, 11.X.H.
Kanapeiikun Asexcanap MBaHoBHY, K.T.H.
Kacumosa /Innapa ®apuroBHa, K.5.H.
Kupaxkocsin Cycana ApceHOBHA, K.I0.H.
Kupkumbaesa Kymary.ib CiisimOeKoBHA, JI.BET.H.
Kiennna EnleHa AHaTO/IbeBHA, K.(DUITIOC.H.
Kirenmmna Mapuna I'eHHaabeBHa, K9 H.,
Koziios FOpuii [TaBjioBuy, 1.0.H.,
Konppammxun Anjapeii Bopucosuy, 1.3.H.
KonunkoBckasi Haranbst OuteroBHa, K.3.H.

20 KO.

exo0am:

Kononankosa Osibra MuxaiiJIoBHA, J1.M.H.
Kymkosa Tarbsna iBaHoBHA, K.IICHX.H.
Kyp6anaesa JIuimsi XaMmMaToBHa, K.93.H.
Kypmanosa Jlnsnsi PammioBha, 1.5.H.
Jlapuonos Makcum BuxropoBuy, 1.0.H.
Maibnukuna Enena BiagjumuposHa, K.u. H.
Mapkosa Hagexna I'puropseBHa, J1.1e/ H.
MemepsikoBa Ajli1a BpoHnciiaBoBHa, K.9.H.
Myxamajeesa 3uH¢upa PaHHCOBHA, K.COLLH.
Myxamenosa I'yruexpa PuxcuéaeBHa, K.Ie/LH.
Haoues Tyxramypon Caxo6oBH4, J1.T.H.
Hypaasisitopa DiibBupa ®aHU30BHA, K.5.H.
TeckoB Apkajmii EBreHbeBHY, K.IIOJUT.H.
Tlonosenst Cepreii IBaHOBHY, K.T.H.
ITonomapesa Jlapuca HukosaeBHa, K.0.H.
TTounsanos Anexcanap BaagumupoBuy, 1.M.H.
IIpoumn MBan AslekcanipoBud, 1.T.H.
Papmanos Maxmyg, 11.Qmion. H.

Carraposa Pano KaapipoBHa, k.0HOILH.,
Caduna 3uis 3a6upoBHa, K.3.H.

CumonoBud Hanexxna HukomnaeBHa, K.1ICHX. H.
CumonoBu4 Hukosaii EBrenbeBud, J1.IICHX. H.
Cupuk Mapuna CepreeBHa, K.10.H.

CmupHnos I1aBes I'eHHaAbeBHY, K.TICIH.
Crapues Anipeii BacuiieBuy, 1.T.H.

TanaeBa 3am¢upa Paducosna, n.memH.
Tep3sueB Benesn Kpberes, 1.0.1H., uned PAE
Tpudonosa Enena HukonaeBna, k.3.H.
‘Ymapos Bexzon TypryumnyJiaroBud, . T.H.
Xaiipos Pacum 30/IMMXOH YIUIbI, K.IIE/H.
XamzaeB Mnomzkon XamzaeBuy, K. T. H.
XacanoB Caiiqnnaou CaiiguBajaneBuy, J1.C. - X.H.
Yepubie AHpeii BaseHTHHOBHY, /1.5.H.
Yuuapse INeopruii Buasunosuy, 1.9.H., 110.H.
[Innxkuna Enena Jleonn1oBHA, 1.COILH.
IIxkupmonToB Anexcanap IlpoxonbeBuy, 1.T.H.
lasixoB CranuciaB MuxaiiioBuy, 1.¢us. - Mar.H.
Ioumn Cepreii BaraaumMupoBuy, K.10.H.
HOcynoB Paxumbsin I'amuMbsiHOBHY, 1. H.
SIxkosummHa TaTbsina ®ego0poBHA, 1.T.H.
SIarupos Asar Bazuposuy, 1.5.H.

SApynmmn Payas Padgasduiosuy, 1.5.1., wiedH PAE



YIK 37
Nguyen Anh Hoa
Lecturer, Hanoi University of Mining and Geology

ENGLISH FOR SPECIFIC PURPOSES INSTRUCTION AT HANOI UNIVERSITY
OF MINING AND GEOLOGY FROM THE PERSPECTIVE OF LECTURERS

This study evaluates English for Specific Purposes (ESP) instruction at Hanoi University of
Mining and Geology (HUMG) based on a survey of 21 lecturers. Findings reveal that while
existing textbooks provide acceptable reading and writing frameworks, oral communication
(listening and speaking) is severely neglected in assessments. Lecturers rely heavily on blended
learning and supplementary resources to bridge this gap. However, instructional quality is hindered
by low student language proficiency, large class sizes, limited teaching hours, and a major lack of
formal ESP pedagogical training for faculty. The paper proposes concise recommendations to
improve materials, optimize environments, and enhance teacher professional development.

Keywords: English for Specific Purposes (ESP), higher education, lecturers, HUMG.

Introduction

English for Specific Purposes (ESP) is essential in higher education to meet the academic and
professional demands of students in technical fields. At Hanoi University of Mining and Geology
(HUMG), expanding science and technology require students to utilize professional English to
access international resources and perform in global work environments. However, ESP instruction
faces numerous practical challenges. This study examines current teaching conditions from the
perspectives of 21 active ESP lecturers to identify structural bottlenecks and propose concise
institutional improvements.

Theoretical Framework and Methodology

Theoretical Framework

ESP is grounded in Second Language Acquisition (SLA) theories, including Krashen’s Input
Hypothesis (1985) regarding comprehensible input (i + 1) and Long’s Interaction Hypothesis
(1983) highlighting the role of interactive communication and corrective feedback. As defined by
Hutchinson and Waters (1987), ESP focuses on explicit learner needs. Modern ESP integrates
learner - centered models like Task - Based Language Teaching (TBLT) and Content and
Language Integrated Learning (CLIL), embedding language skills within authentic disciplinary
tasks (Ellis, 2003; Coyle et al., 2010).

Research Methodology

This empirical study utilizes a descriptive mixed - methods design. Data were gathered in July
2024 via an online questionnaire distributed to 21 active ESP lecturers across eight technical
faculties at HUMG. Descriptive statistics analyzed textbook utility, instructional activities, and
student challenges, while content analysis evaluated qualitative feedback regarding professional
development needs and recommendations.

Results and Discussion

Teaching Materials and Methodology

Survey results show that 65

To counteract this, 100

Student Proficiency and Operational Obstacles

163



