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Dwong Thuy Hwong
Hanoi University of Mining and Geology

ENGLISH FOR SPECIFIC PURPOSES: A STRATEGIC BRIDGE BETWEEN UNIVERSITY EDUCATION
AND VIETNAMESE CORPORATE CULTURE

Abstract
This article examines the strategic function of English for Specific Purposes (ESP) as an institutional and

pedagogical bridge connecting Vietnamese higher education and domestic corporate culture in an era of
accelerated globalization. Through the synthesis of national surveys and institutional evaluations, this paper
explores whether and how ESP curricula prepare graduates for the communicative and cultural demands of
contemporary Vietnamese workplaces. Evidence from recent studies suggests that while ESP strengthens
technical registers and discipline-specific vocabulary, persistent gaps remain in students’ pragmatic
competence, intercultural communication, and work-readiness. The analysis highlights systemic causes,
curricular inertia, insufficient work-integrated learning, limited faculty readiness, misaligned assessment
practices, and weak university—industry ecosystems, and advances a set of practice-oriented
recommendations derived from those findings. The recommendations prioritize iterative needs analyses,
workplace-authentic task design, institutionalised industry engagement, performance-based assessment
reform, and structured teacher professional development aimed at enabling ESP to function as an effective
bridge between academic preparation and Vietnamese corporate realities.

Keywords:

english for specific purposes, ESP curriculum, university—industry linkage,
Vietnamese corporate culture, professional communication.

1. Introduction

Vietnam’s deepening integration into global production networks and the simultaneous expansion of
multinational and domestic firms have reshaped expectations of graduate competence. Employers
increasingly value not only technical mastery but also the ability to communicate discipline-specific ideas, to
interpret workplace norms, and to perform in cross-cultural situations. This shifting demand elevates the
strategic importance of discipline-targeted language instruction. English for Specific Purposes (ESP), by
design, offers an approach tailored to learners’ occupational needs; it foregrounds communicative tasks,
authentic texts, and targeted outcomes that align with workplace genres and practices. In the Vietnamese
context, where corporate interactions often reflect high-context norms and particular cultural scripts, the
role of ESP as a mediating mechanism between universities and corporate actors is especially salient.

Empirical work carried out within Vietnamese institutions confirms the significance of this alighnment.
Institutional evaluations and surveys show that students recognise the instrumental value of ESP for
professional trajectories, yet they also identify persistent obstacles to effective skill transfer. For instance,
recent student and institutional studies document strengths in terminology acquisition but weaknesses in
oral interaction skills, pragmatic routines for hierarchical discourse, and readiness for multinational work
settings (Tran et al., 2019; Luu et al., 2025; Chi & Vu, 2023). These findings suggest that ESP, although
conceptually well positioned to facilitate employability, often underperforms in practice because of
structural and pedagogical limitations.

This article explores ESP’s bridging capacity by synthesising theoretical perspectives on ESP pedagogy
and intercultural communication with national-level evidence on curriculum practice and employer
expectations. The central argument is that ESP can act as a durable bridge between higher education and
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Vietnamese corporate culture only when curricula, pedagogy, assessment, and institutional partnerships are
realigned to prioritize workplace authenticity, intercultural pragmatics, and ongoing collaboration with
industry stakeholders.

2. Theoretical Foundations

The theoretical grounding for positioning ESP as a bridge rests on three interrelated propositions. First,
ESP’s learner-centred, goal-oriented pedagogy, emphasising needs analysis and task authenticity, provides a
conceptual basis for instruction designed around workplace practices rather than abstract linguistic
competence (Hutchinson & Waters, 1987). Second, theories of professional communication and genre
analysis underline that workplace fluency requires more than vocabulary: it demands genre awareness,
discourse strategies, and pragmatic competence appropriate to specific professional communities. Third,
intercultural communication theory indicates that in contexts where corporate culture is deeply shaped by
local values and communicative conventions, language instruction must address cultural as well as linguistic
competence to be effective.

ESP’s textbook paradigm emphasises the importance of rigorous needs analysis to define learning
outcomes that are directly relevant to target tasks. Where needs analysis is executed iteratively and includes
employer input, ESP courses can foreground the performative competencies that employers value: producing
concise technical reports, participating effectively in meetings, conducting client negotiations, and drafting
sector-specific documentation. Basturkmen (2006) and other ESP scholars argue that aligning pedagogy,
materials, and assessment with actual workplace practices optimises transfer from classroom to job.

Intercultural frameworks further nuance this alighnment. Vietnamese corporate communication is
frequently described as high-context and high in power distance, with emphasis on respectful interaction,
indirectness in disagreement, and the maintenance of social harmony. These cultural features shape
workplace expectations and the communicative forms that employees must master. Thus, ESP curricula that
incorporate pragmatic training, such as role-play for hierarchical interactions, discourse completion tasks for
refusal or negotiation, and analysis of real corporate emails, are better equipped to prepare graduates to
function within Vietnamese corporate culture.

Finally, the literatures on employability and work-integrated learning indicate that the most robust
improvements in graduate readiness occur when language instruction is embedded within sustained
experiential learning opportunities. Through internships, industry projects, and employer-validated
assessments, students integrate discipline-specific language with corporate cultural practices, building the
performative competence needed for professional success. Taken together, these theoretical perspectives
justify a comprehensive approach to ESP design that intentionally links language, culture, and workplace
authenticity.

3. The Gap Between ESP Training and Corporate Practice

Despite the theoretical promise, research conducted across Vietnamese institutions reveals a
persistent mismatch between ESP provision and the needs of the workplace. Studies synthesizing surveys of
alumni, employer interviews, and classroom observations show a recurring pattern: students demonstrate
competency in specialized lexis and technical reading but encounter difficulty in spontaneous spoken
interaction, cross-cultural negotiation, and the pragmatic nuances of hierarchical communication (Chi & Vu,
2023; Nguyen & Ho, 2024). Evaluations of ESP courses in several universities note that curricular content
often remains text-bound, with insufficient emphasis on dynamic, task-based activities that replicate on-the-
job communicative demands (Tran et al., 2019).

Several structural causes underlie these pedagogical shortcomings. First, curricula frequently suffer
from inertia: initial designs based on a one-off needs analysis become static, and there is limited institutional
capacity or incentive to update syllabi in response to evolving labour market demands. Second, many ESP
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instructors lack regular, systematic exposure to industry practices; their disciplinary knowledge remains
largely linguistic rather than vocational, constraining their ability to design authentic tasks or to interpret
employer feedback into teachable outcomes. Third, the institutional mechanisms for university-industry
collaboration, formal advisory boards, co-designed assessments, and credit-bearing workplace experiences
are often ad hoc rather than sustained, limiting the feedback loops necessary for curricular relevance.

Assessment practices exacerbate this disconnect. In many university ESP classrooms, evaluation
remains centred on discrete-point knowledge, such as vocabulary quizzes and controlled writing tasks, while
neglecting integrated, workplace-oriented activities that replicate authentic professional demands. This
narrow focus not only skews students’ perception of what constitutes achievement in ESP but also weakens
the course’s function as a bridge to corporate culture, where pragmatic judgement, adaptive communication,
and interactional competence are essential for success. Together, these factors explain why graduates often
enter workplaces with technical know-how but limited capacity to perform communicatively within the
implicit cultural codes of Vietnamese corporate settings, especially in contexts that require negotiation
across local and international norms.

4. Analysis and Discussion: How ESP can function effectively as a bridge

To transform ESP from a potential into an operational bridge, three interlocking dimensions must be
addressed: curricular authenticity, institutional partnerships, and teacher capacity. First, curricular
authenticity requires shifting the central organising principle of ESP courses from decontextualised language
skills to workplace tasks. This shift entails identifying high-frequency target genres (technical reports, project
briefs, client emails), mapping the rhetorical moves and pragmatic functions within those genres, and
designing learning sequences that progress from scaffolded practice to independent performance.
Embedding authentic materials and employer-validated tasks helps students develop genre-specific fluency
and reduces the cognitive distance between classroom activities and workplace expectations.

Second, institutional partnerships are critical for sustaining curricular relevance. Structured
collaboration with industry partners can provide ongoing intelligence about changing job tasks, supply
authentic texts and case materials, and open pathways for student internships or job-shadowing. When
universities create formalised advisory mechanisms and joint projects, the result is a continuous exchange
that informs curriculum updates, enriches assessment design, and facilitates mutual trust. Employers, for
their part, benefit by gaining access to a pipeline of better-prepared graduates and by being able to signal
emergent skill needs back to educational providers.

Third, teacher capacity plays a decisive mediating role. ESP instructors who possess domain literacy,
familiarity with workplace genres, processes, and communicative norms are better positioned to convert
employer input into teachable tasks and to scaffold students’ acquisition of pragmatic routines. Developing
such capacity requires targeted professional development, opportunities for teachers to observe workplace
discourse, and institutional recognition for employer-engaged teaching innovation. Where teachers
collaborate with subject-matter colleagues and industry practitioners, classroom practice becomes more
integrated and authentic.

Importantly, assessment reform must accompany these changes. Performance-based assessment that
captures task completion, pragmatic appropriateness, and intercultural adaptation sends clear signals about
valued outcomes and aligns classroom incentives with workplace performance. Assessments co-designed
with employers and using rubrics reflecting real job criteria enhance both validity and stakeholder credibility.

Finally, embedding work-integrated learning elements, whether through credit-bearing internships,
industry-led projects, or micro-placements, provides the situated experience in which linguistic, cognitive,
and cultural competencies converge. Such experiences afford students opportunities to negotiate corporate
routines, receive formative feedback from practitioners, and reflect critically on the relation between
classroom learning and workplace practice.
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5. Recommendations

To strengthen ESP’s role as a strategic bridge, higher education institutions should adopt an approach
that consistently prioritises workplace authenticity and cultural attunement. Curricula should be redesigned
around demonstrable workplace tasks and genres, using materials drawn from real corporate practice and
co-created with employer partners when possible. Course objectives must explicitly include pragmatic
outcomes, such as appropriate turn-taking strategies in hierarchical meetings, conventions for professional
email communication, and rhetorical structures of technical reporting, so that assessment and instruction
coherently target the competencies employers value. Assessment practices should move away from discrete-
point testing and toward holistic, performance-based evaluations that measure ability to complete
workplace tasks under realistic constraints and that include employer-validated criteria.

Universities should institutionalise sustained mechanisms for industry engagement. This entails
establishing formal advisory groups, embedding employer representatives in curriculum review processes,
and designing collaborative projects that allow employers to contribute real cases and authentic texts. Such
institutional arrangements make the curriculum responsive to emergent skill demands and provide a pipeline
for student placements and mentoring. Embedding industry participation in quality assurance processes also
develops mutual accountability and ensures that ESP learning remains aligned with labour market realities.

Work-integrated learning must be made a substantive and credit-bearing element of ESP provision.
Internships, short industry placements for classroom simulations, and co-supervised projects give students
essential opportunities to apply language and cultural skills in situ. These experiences should be structured
to include reflective components and formative feedback, enabling students to integrate practical insights
with classroom theories. Where full-time internships are infeasible, micro-placements and intensive
workplace intensives can be employed as viable alternatives to provide meaningful exposure to corporate
practices.

Teacher professional development should be reconceived as an institutional priority with dedicated
resources, time, and incentives. Professional learning for ESP teachers must focus on developing domain
literacy and practical familiarity with workplace genres, on building skills in needs analysis and task-based
assessment design, and on methods for teaching intercultural pragmatics. Opportunities for teachers to
undertake short attachments in industry, to participate in collaborative curriculum design with employers,
and to engage in communities of practice with peers and industry experts are central to building this capacity.
Institutional policies should recognise and reward employer-engaged teaching contributions and provide
workload adjustments to allow sustained collaboration and innovation.

Assessment systems must be restructured to close the validity gap between classroom measures and
workplace demands. Performance-based rubrics that foreground task completion, communicative
effectiveness, and pragmatic sensitivity should be co-developed with employers and employed as both
formative and summative tools. Transparent feedback mechanisms that incorporate employer perspectives
on student performance will help institutions iteratively refine both instruction and assessment in light of
real-world expectations.

At the policy level, coordinating agencies and institutional leadership should support mechanisms that
incentivise university—industry linkages. Funding models that reward collaborative projects, accreditation
standards that evaluate the degree of employer engagement in curriculum design, and recognition of co-
developed materials or employer-validated assessments can create systemic incentives that sustain the
bridging function of ESP over time. Such policy levers need to be carefully calibrated to encourage deep,
sustained partnerships rather than short-term, transactional interactions.

Collectively, these measures establish a coherent ecosystem in which ESP functions as a practical and
sustainable bridge linking pedagogy to the communicative and cultural demands of Vietnamese corporate
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life. They prioritise iterative feedback loops among curriculum designers, instructors, learners, and
employers, and they embed experiential learning and practitioner judgment into the core of ESP provision
so that graduates enter the workforce with both the language and the cultural navigation skills required for
professional success.

6. Conclusion

ESP has significant potential to act as a strategic bridge between higher education and corporate
culture in Vietnam, but realising this potential requires systemic reform across curriculum, pedagogy,
assessment, teacher development, and institutional partnerships. The analysis presented here shows that
ESP is already contributing to graduates’ technical language repertoires and employer awareness of
candidates’ communicative capacities; nonetheless, it falls short where pragmatic competence and authentic
workplace experience are required. The recommendations offered are directly derived from the evidence
and analysis: reorient curricula toward workplace tasks, institutionalise employer engagement, embed work-
integrated learning, invest in teacher professional development that builds domain literacy, and reform
assessment to measure performance in realistic contexts. Together, these measures can transform ESP from
an aspirational component of graduate education into a measurable, durable bridge that aligns university
outputs with the cultural and communicative demands of Vietnamese corporate environments.
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MANIFESTATION OF PERSIAN BORROWINGS IN EUROPEAN LANGUAGES UNDER MODERN CONDITIONS

The given article dwells on issues concerned with manifestation of Persian borrowings in European
languages under modern conditions. The analysis reveals that while traditional domains like arts, culture, and
cuisine continue to contribute borrowings, the impact of globalization, digital media, and diaspora
communities has introduced new pathways and accelerated the pace of lexical transfer.
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